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I. Introduction
1.1 Background
This document has arisen to address the need for a Competence Profile for Early Childhood Education
(ECE) teachers in Tanzania. It sits in an international education context where Education International
(EI)1 aligned itself with the Universal Declaration of Human Rights and the United Nations (UN)
Convention on the Rights of the child and has entered into a resolution in 1998 which asserts that,
‘Children have the right to receive education; and that Early Childhood Education (ECE) must be
considered as part of that right’2. To realize this, EI established a Global Task Force in 2008 to advise it
on various aspects of early childhood education (ECE), including strategies for effective implementation of
the resolution, particularly in relation to policy advocacy and practice, programmes and activities. In the
process, EI seeks to promote continuous professional development (CPD) for teachers and other
professionals including those involved in ECE.

In 2017, EI entered into partnership with the Tanzania Teachers’ Union (TTU) and developed a four year
project, “Developing Educators, Improving Early Learning in Rural Tanzania: Mpwapwa and Chemba
districts”. This aims to address the lack of quality and competencies among ECE teachers. One of the
project’s main activities was to develop a consensus-based Competence Profile (CP) for ECE teachers,
and it did so in collaboration with other key ECE stakeholders, particularly the Ministry of Education
Science and Technology (MoEST), the Open University of Tanzania (OUT), the Tanzania Institute of
Education (TIE) and the National Accreditation Council of Technical Education (NACTE).
To develop the CP, the following activities were carried out:
•

A baseline survey and situation analysis of ECE in Tanzania;

•

Development of a communication and advocacy strategy to ensure the implementation of the
country’s ECE policy and adoption and use of the CP by the Government and its institutions.

1

Education International, accessed on 31/01/2018: https://ei-ie.org/
Resolution on Early Childhood Education, 2nd EI World Congress, 1998, accessed on 31/01/2018: https://ei-ie.org/en/detail/14583/resolutionon-early-childhood-education
2
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This document presents the CP for ECE teachers in Tanzania as developed during this process. The CP
was prepared by a working group (team of experts) from various education institutions (Annex 1) and
informed by research that involved consultation with ECE stakeholders (Ministry of Education and
development agencies such as NACTE 3, TIE4, Tanzania Commission for Universities (TCU) 5, District
Education Officers (DEOs), Quality Assurers (QAs), heads of primary schools and ECE teachers) and
international best practice. The research findings were validated by ECE stakeholders (DEOs, ECE
teachers, TTU secretaries) in Chemba and Mpwapwa districts and at the national level. The working
group defined the “Competence Profile for teachers” to be a framework consisting of a set of minimum
professional teaching standards, a complex combination of integrated skills, knowledge, attitudes and
values.
I tis intended that the developed CP be adopted at the country level to improve the professionalization of
ECE through reviewing the curriculum of teacher education and developing CPD training modules by
different actors. It is also expected that the successful implementation of the project’s activities will
improve the provision of ECE in Tanzania especially on the teaching and learning process by the qualified,
trained and competent ECE teachers.

1.2 Rationale
The Tanzania Education and Training Policy (ETP) of 2014 (United Republic of Tanzania [URT], 2014)
advocates for one compulsory year of pre-primary education, with its implementation taking into effect
from 2016. This aligns with the Sustainable Development Goal (SGD) 4.2 where "by 2030, ensure that all
girls and boys have access to quality early childhood development, care and pre-primary education so
that they are ready for primary education"6. Although the qualifications and competencies of

ECE

teachers varies among countries (see Oxfam, 2016), in the Tanzanian context, most ECE and primary
school teachers were and are still trained on a one- or two-year certificate course after graduating from
Form IV as per the 2009 TIE curriculum (URT, 2016). Other than the Tanzania Code of Ethics and

3

National Accreditation Council of Technical Education, accessed on 31/01/2018: www.nacte.go.tz
Tanzania Institute of Education, accessed on 31/01/2018: www.tie.go.tz
5
Tanzania Commission for Universities accessed on: 31/01/2018: www.tcu.go.tz
4

6

Global Monitoring Report, UNESCO, SDG Goal 4, Available: http://en.unesco.org/gem-report/sdg-goal-4
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Conduct for Teachers set forth under regulations for the Service Commission Act No: 25 of 20157 and the
Teachers Service Commision Regulation 2016, a framework providing guidance on the competencies to
be demonstrated by ECE teachers in Tanzania was lacking. The l professional Codes of Ethics and
Conduct under the URT emanated and are guided by the Public Service Act of 20028. The existing Code
of Ethics and Conduct for teachers thus stipulates their responsibilities of a teacher towards a child under
his/her care, the community in which he/she lives, the teaching profession, the employer, and the state.
Given the absence of a specific CP framework for teachers in Tanzania, it was important to map the
competencies needed by ECE teachers to ensure

quality teaching and learning,

the effective

implementation of the ETP (2014) and align the provision of ECE with e global guidelines and
international best practice .
The overall objective of the CP is thus to improve professional teaching standards and professionalism
among ECE teachers and the teaching and learning process at national and local levels. Specifically, the
CP will improve and provide guidance on:
a) The competencies to be demonstrated by ECE teachers;
b) The competencies to be developed for ECE teachers through pre-service training and CPD;
c) The development of relevant training modules to address CP gaps for ECE teachers including the
methods, techniques, strategies and assessment tools to generate the desired learning outcomes
for children; and
d)

Self-efficacy, reflection and peer to peer learning among ECE teachers.

1.3 Users of the CP
The CP will be adopted and used by the Government of Tanzania to strengthen pre-service and in-service
training and CPD for ECE teachers. Specifically it is expected that the following actors will use the CP:
a) Curriculum developers and subject experts to design or review ECE teachers’ education curricula;

7
8

Available at http://www.ilo.org/dyn/natlex/docs/ELECTRONIC/101032/121562/F-1760641687/TZA101032.pdf
Available at: http://ajira.go.tz/uploads/info/6f5e2e779e481eeddd7e31d8434485d1.pdf
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b) ECE Teacher Trainers to enable them to train and develop professional ECE teachers and
managers;
c) Regulators will use the framework in quality assurance, and guide the evaluation of study
programs and accreditation of institutions;
d) Teacher education institutions to develop/review teacher education programmes, strategic
planning, staff development and performance management;
e) ECE teachers will use it for self-efficacy, reflection and peer to peer learning; and
f)

The CP will also form the basis for developing CPD modules for the in-service teachers by
different actors, including teacher education institutions.

In terms of scope, in addition to ECE teachers and educators, the CP can also be applicable to teachers in
the lower primary particularly grades 1 and 2 as per the Tanzania National Curriculum of 20099.

1.4 Methodology used in developing the Competence Profile
The process of developing the CP was led by TTU in collaboration with MoEST, which has the mandate
for developing policy, providing policy guidance and oversight in the implementation of education and
training programmes; TIE, which developed the pre-primary education (PPE) curriculum, NACTE, which
developed a diploma curriculum for ECE teachers and the OUT which offers ECE programmes at different
levels.
Initially, educational stakeholders’ met to agree on broad issues and the process to be followed. A
baseline study and situational analysis was then conducted to establish the status of ECE provision in
Tanzania, including policies and the related implementation actors. It was also important to establish how
the national policies are implemented in Chemba and Mpwapwa as the project’s targeted rural areas. The
resulting findings were discussed and validated by relevant ECE actors, including training institutions,
their regulators, policy makers, practitioners and development partners through a stakeholders’ workshop
in October 2017 in Dar es Salaam. The key elements of the initial draft of the CP profile were also
developed by the stakeholders, and further elaborated by the working group.
In developing the CP, the following key activities were carried out by the working group:

9Mtaala

Elimumsingi - Darasa I & II (2016). Available at:
http://www.tie.go.tz/docs/Curriculum%20for%20Basic%20Education%20%20Standard%20I%20and%20II%20-%202018.pdf.
Accessed on 2nd June, 2017
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a) Analyzing of CP areas identified in the situation analysis and baseline survey;
b) Discussion of the draft CP areas identified by stakeholders during the baseline study;
c) Identification of competencies needed for effective and efficient implementation of the ECE
curriculum and syllabus10;
d) Identification of competencies needed for effective implementation of ECE ETP of 201411;
e) Review of the curriculum for a diploma in teaching ECE and identification of CP for ECE
teachers;
f)

Review of the 1966 ILO/UNESCO Recommendations Concerning the Status of Teachers;

g) Review of ILO policy guidelines

on the promotion of decent work for early childhood

education personnel12;
h) Review of CP for primary school teachers in Uganda 13; and
i)

Consultation meetings in Chemba, Mpwapwa, and Dar Es Salaam with key stakeholders on
the draft CP.

The revised draft CP was validated by national ECE stakeholders in January 2018 in Dar es Salaam and
later adopted by the stakeholders as an initial CP for ECE teachers in Tanzania.

1.5 Structure of the Framework
The introduction is followed by a presentation of the national curriculum and the competencies needed by
ECE teachers, and those to be developed among ECE children (Section 2).

Section 3 outlines the

developed CP, and Section 4 presents a self-assessment tool for ECE teachers to determine their level of
competence.

Mtaala wa Elimu ya Awali (2016). Available in Swahili at:
http://www.tie.go.tz/docs/Mtaala%20na%20Muhtasari%20wa%20Elimu%20ya%20Awali.pdf. Accessed on 2nd June, 2017
11 Sera ya Elimu na Mafunzo 2015. Available at: http://www.tie.go.tz/docs/Sera%20ya%20Elimu%20na%20Mafunzo%202014.pdf.
Accessed on 7th August, 2017
10

12

Meeting of Experts on Policy Guidelines on the Promotion of Decent Work for Early Childhood Education Personnel (ILO, 2013)
Available at: http://www.ilo.org/wcmsp5/groups/public/---ed_dialogue/--sector/documents/normativeinstrument/wcms_236528.pdf. Accessed on 5th September, 2017
13 Competence Profile for the Primary Teachers in Uganda, Ministry of Education and Sports (n.d). Available at:
https://download.eiie.org/Docs/WebDepot/Competence%20Profile%20for%20the%20Primary%20School%20Teacher%20in%20Uganda.pdf. Accessed
on 15th December, 2017.
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II. ECE Curriculum and Competencies
The national curriculum stipulates the competencies to be developed by ECE children and those needed
by ECE teachers.

2.1 ECE Teachers’ Curriculum and Competencies
As earlier reflected, the minimum qualifications for an ECE teacher is a one or two year teacher certificate
course obtained after Form IV. In line with the TIE (2009)14 curriculum for certificate in teacher education
programmes, the main components of the Pre-primary Certificate Teacher Education Course (pg. 11)
include: Professional studies; Academic subjects; Methodologies for teaching Pre-primary subject
activities; and General courses (Information and Communication Technology (ICT) and Religion). The
curriculum has been reviewed to embrace the ECE competencies in line with the implementation of the
2014 Education and Training Policy (ETP, 2014). Thus, ECE teachers are required to develop the
following competencies:
a) Manage a class of young children
b) Prepare teaching and learning materials
c) Use different teaching and learning methods
d) Assess and evaluate child development
e) Use publications and books
f)

Recognize sounds / phonemics

2.2 Competencies to be acquired by ECE children
While the former ECE curriculum was content based, the revised curriculum reflects 6 competences/areas
of learning for ECE children, which are:
a) Socialization
b) Communication
c) Environment

Curriculum for Certificate in Teacher Education programmes in Tanzania, (2009, Ed. 2013). Available at:
http://www.tie.go.tz/docs/CURRICULUM%20FOR%20TEACHERS%20CERTIFICATE.pdf. Accessed 15th November, 2017.
14
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d) Health care
e) Art and
f)

Numeracy / Mathematics

Although the baseline study, and the National Basic Education Statistics in Tanzania (BEST) Data 2012201615, shows that the majority of ECE teachers in public schools hold a certificate in education, less
than 40 percent specializes in ECE. The baseline study further identified the low numbers of specialized
ECE teachers as a challenge in the provision of ECE in Chemba and Mpwapwa districts. Other challenges
are reflected in Figure 1.

Figure 1: Challenges of ECE provision in Chemba and Mpwapwa (Source: Baseline Study, 2017)
Regarding this lack of specialization among ECE teachers, a CPD course was conducted at national level
to orient them to the revised curriculum and to enable them to develop the necessary competencies for

15

URT (2016) Basic Education Statistics in Tanzania (BEST) 2012-2016: National Data. Dar es Salaam: Ministry of Education and
Vocational Training.
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to teach ECE children. However, the training offered lasted only eight days, and the baseline study
revealed that it was impossible for ECE teachers to acquire all the requisite skills and knowledge to
implement the ECE curriculum in this short timeframe.
As reflected in Figure 2, ECE teachers indicated a lack of competences in managing the teaching and
learning process and assessing children’s needs as challenges in their working lives. Other challenge
include heavy workload, lack of skills to handle and manage ECE given the integrated nature of their
activities, and assessment of children’s learning outcomes.

Figure 2: Challenges of ECE teachers in Chemba and Mpwapwa (Source: Baseline Study, 2017)
The baseline study identified the following as CP gaps among the ECE teachers (Figure 3):
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Figure 3: Competence Profile gaps among ECE teacher (Source: Baseline Study, 2017)

a) Practical Competence Gap: refers to teachers’ ability to use the environment to deliver
lessons, including the contextualisation of the curriculum to their own circumstances.
b) Discipline Competence: refers to teachers’ ability to demonstrate academic knowledge and
mastery of child development, language acquisition skills, and assessment techniques
c) Integrated Early Childhood Development (IECD) Competence: refers to teachers’ ability
to effectively handle all of the IECD aspects such as safety, health (first aid), as well as children’s
emotions, physiological needs, and nutrition.
d) Pedagogical Competence: relates to the art of teaching as demonstrated by teachers’ ability
to prepare lessons, involve learners in the learning process, manage transitions between lessons,
apply multi-grade teaching strategies, play /sing with children, and prepare and use of teaching
aids.
e) Skills: refers to skills of various kinds, including general management, management of time,
organisation, and leadership skills.

12

f)

Professional Competence: refers to adequate knowledge of code of ethics and conduct of
teachers, knowledge of issues at national and global levels, stakeholders, psychology and
philosophy of education.

g) Emotional Competence: refers to management of a teacher’s personal emotions and those of
his/her students. This is particularly important given their challenging work environment, diverse
behaviour of children, and the large number of children demanding ECE teachers’ attention.
h) Cultural Competence: refers to teachers’ ability to demonstrate an understanding of
community values, perceptions about ECE and its importance in order to respond accordingly to
the cultural needs of the area in which the teacher operates.
i)

Interpersonal Competence: refers to teachers’ ability to work collaboratively with colleagues
within the school environment and their ability to create good relationships with others in the
surrounding community.

In this regard, teachers indicated gaps in their ability to demonstrate the mastery needed to develop the
competencies demanded by the revised curriculum, especially in the areas of skills, ECE specialization,
and professional knowledge.
In addition, the baseline study established the roles of teachers and learners during the teaching and
learning process (see Figure 4-5). Most of these roles largely enable ECE children to develop
competencies in the areas of communication, creative art and socialization with limited roles geared
towards developing other competencies such as mathematical and environmental skills (referred to as
science in the CP: Section 3.1.1. (viii)) and health aspects (referred to as child care and child
development skills in the CP: Section 3.1.1 (ix)).

13

Figure 4: Role of ECE students (Source: Baseline Study,
2017)

Figure 5: Role of ECE teachers (Source: Baseline
Study, 2017)

To carry out their roles, ECE teachers therefore need to possess relevant competencies to ensure the
effective implementation of the ECE curriculum and achieve both national and international goals towards
the provision of inclusive quality ECE.
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III. The Competence Profile for ECE teachers
Based on the ECE challenges, both at national and district levels, and the challenges facing ECE teachers,
the gaps in roles and the identified CP gaps, this section presents the CP developed for ECE teachers in
Tanzania. The competencies are categorized into four domains, given their broad range, and to enable
for variations among them: Knowledge, Skills, Values and Attitudes, and Professional Ethics. Each will be
further elaborated reflecting the related sub-domains.

3.1 Knowledge competencies
The knowledge competence has been categorized into four competency areas:

a) Content knowledge: mastery of the ECE curriculum and the competencies;
b) Pedagogical knowledge: mastery of the relevant teaching and learning methods, techniques
and strategies for ECE, including innovation aspects;
c) Professional knowledge: specialization and professional qualification in ECE at an appropriate
and recognized level. This can be at certificate, diploma or degree level in knowledge about child
and language development.
d) Knowledge on current issues in education: knowledge on current developments in
education, including policy and curriculum reforms and other emerging issues in ECE and other
levels of education locally and globally.
An ECE teacher should demonstrate the following competences under each of the knowledge
competencies:

3.1.1 Content knowledge
Mastery of:
a) Content of the ECE curriculum and related materials;
b) Analyzing the ECE curriculum and relating it to the specific learning environment and context;
c) Assessment and evaluation of individuals’ learning outcomes, including the mental development
of the child;
d) Identifying learners’ needs at various development stages;
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e) Recognizing learner’s special needs;
f)

Identifying children psychosocial needs given their diverse backgrounds;

g) ECE children to acquire language skills;
h) Supporting ECE children to acquire mathematical and science knowledge;
i)

Knowledge of child care and child development.

3.1.2 Pedagogical knowledge
Ability to:
a) Use a variety of child-friendly developmentally appropriate teaching/learning aids;
b) Encourage children’s own learning;
c) Portray mastery of relevant teaching and learning methods, techniques, and strategies;
d) Use the local environment as a teaching resource;
e) Integrate ICT and digital fluency (using technology to enhance teaching and learning) in teaching
and learning;
f)

Assess children's learning on a regular basis.

3.1.3 Professional knowledge
Adequate knowledge of:
a) The code of ethics and conduct for teachers;
b) The psychology, sociology, and philosophy of education and management of ECE;
c) The national and international goals of ECE;
d) The relationship between ECE issues and those of other sectors;
e) The roles of various stakeholders in the provision of ECE.

3.1.4 Current issues in Education
Develop knowledge to:
a) Recognize sounds and phonemic awareness of Swahili and English languages and dialects;
b) Apply child care and life skills in ECE (for example, example hygiene and nutrition, health and
safety);
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c) Use ICT and digital fluency skills to manage teaching and learning in ECE;
d) Apply multi-grade teaching skills.

3.2 Skills
The various skills required to enable ECE teachers perform their roles effectively are reflected hereunder:
a) Social-cultural and interpersonal skills: to create good working relationship within the
school, colleagues, parents, and the surrounding community in order to promote learning;
b) Research skills: to search/find and evaluate information;
c) Leadership and Management skills: to organize, manage and lead activities both within the
classroom and at the school level;
d) Practical skills: to work with teaching and learning materials creatively and professionally;
e) Pedagogical skills: to plan and organize a lesson, including managing the planned activities
and improvisation of the locally available teaching and learning materials;
f)

Life skills: to enable an individual to respond appropriately to the life situations and changes in
the contemporary world;

g) Child mental development skills: to identify and support diverse needs of learners.
An ECE teacher should demonstrate the ability to perform the following under each set of skills:

3.2.1 Social-cultural and interpersonal skills
a) Create dyadic relationships with individual learners to facilitate the teaching and learning process;
b) Motivate children to learn;
c) Share relevant information with children, colleagues and parents;
d) Be aware of social values of the surrounding community;
e) Be in a position to relate and engage with parents and the community;
f)

Communicate effectively the progress of children’s development and learning to parents and
other relevant stakeholders;

g) Apply socio-cultural settings in the teaching of ECE by responding accordingly to cultural needs
and perceptions;
h) Encourage parents to participate in their children’s learning process;
i)

Encourage children’s participation in community activities as appropriate.
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3.2.2 Leadership and Management skills
a) Manage ECE classes effectively taking into account children’s variation in age, temperament and
learning environment in terms of health and safety, infrastructure and teaching and learning
materials;
b) Identify available opportunities and challenges related to ECE and strategize for possible
solutions;
c) Help colleagues and team members to work collaboratively in solving problems, making
decisions, managing conflicts and promoting meaningful learning;
d) Exercise care with institutional resources under his/her charge;
e) Strive to strike the right balance between guidance and counselling, steering and following,
confrontation and reconciliation, and corrective measures and stimulation;
f)

Build effective teams among children and colleagues.

3.2.3 Research, Practical and Evaluation skills
a) Conduct action research on issues related to ECE;
b) Conduct research to understand children’s behaviour;
c) Apply / Use research findings to improve ECE teaching and learning;
d) Demonstrate practical learning through play and the use of songs;
e) Apply stimulating ECE strategies to facilitate teaching and learning;
f)

Prepare and use learning corners accordingly;

g) Prepare, handle and care for teaching and learning materials including equipment appropriately;
h) Create, use and maintain a conducive, safe and healthy teaching and learning environment for
children;
i)

Demonstrate skills in first aid.

3.2.4 Pedagogical skills
a) Prepare a lesson plan and a comprehensive scheme of work;
b) Contextualize the curriculum content to align with children’s needs, abilities and experiences;
c) Integrate content across the key learning areas;
d) Creatively involve learners in the learning process by fostering self-discipline, responsibility and
creativity;
e) Prepare teaching aids creatively from locally available materials and use them appropriately;
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f)

Making teaching and learning attractive to learners;

g) Assess children regularly and provide appropriate feedback on timely basis;
h) Mainstream cross-cutting issues such as gender, inclusion, child protection/right, HIV/AIDS, ICT,
environment, and entrepreneurship education in ECE.

3.2.5 Life skills
a) Apply life skills in the world of work and in leadership situations;
b) Engage learners during the teaching and learning process through co-curricular activities to
enable them to develop life skills;
c) Integrate entrepreneurship skills in ECE.

3.2.6 Child mental, physical, emotional and psycho-social development skills
a) Identify children with diverse needs and provide proper support, including referrals;
b) Identify children’s mental, physical, emotional and psycho-social development needs, taking into
account their age, gender, religious, and socio-cultural backgrounds;
c) Develop and carry out supplementary tasks, including research, as may be required to address
learners’ needs;
d) Make children with special needs feel accepted, loved, and supported by other children.

3.3 Values and Attitudes
a) Love and care for ECE children;
b) Treat colleagues, parents, children and the community with respect;
c) Be honest to one self and to others;
d) Be aware of the existing social and community values;
e) Have a sense of passion and love for his/her duties;
f)

Prevent hurtful and emotional confrontation with ECE stakeholders, especially parents;

g) Demonstrate perseverance;
h) Control and manage individual emotions accordingly.
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3.4 Professional Ethics and Code of Conduct
As in other profession, teachers, need to demonstrate a set of norms and values

expected of the

profession. In line with the Tanzania Professional Code of Conduct, an ECE teacher should be familiar
with and adher to the provisions of the principles in the Proffessional Code of Conduct and perform the
following.
a) Show commitment to the child, the community, the profession, the employer and the state;
b) Manage personal and children’ behavior and emotions professionally;
c) Work within the framework of relevant legislations and regulations;
d) Carry out self-reflection and strive to acquire new knowledge and skills continously through CPD
and training;
e) Strive to achieve the highest standards of performance.
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IV. Self-Assessment Tool and Personal Action Plan
To determine the level of his/her competence, it will be important for an ECE teacher to conduct selfassessments and reflection using the “Self-Assessment” tool below. This tool will enable ECE teachers to
prepare a personal action plan (Section 4.2), particularly around the strengths, weaknesses and areas of
improvement based on the identified CP gaps.

4.1 Self – Assessment Tool
INSTRUCTIONS: The self-assessment tool reflects the four domains of the CP and the related attributes
for self-assessment and reflection. Please fill in the relevant information by circling the appropriate
number indicating your level of competence in demonstrating the attributes reflected.
The scores are translated as:
1

- Least competent;

2

- Less competent;

3

- Moderately competent;

4

- Somehow Competent;

5

- Very competent;

Personal details of the teacher:
1. Name of your school: ………………………………………………………………………………………………………………..
2. Qualification: ……………….……………………………………………………………………………………………………………

COMPETENCE PROFILE

INDIVIDUAL SCORE

1. Knowledge competencies
1.1. Content Knowledge - I am very confident that I can demonstrate knowledge of the following
competently:
a) Content of the ECE curriculum and the related materials

1 2 3 4 5

b) Analysis of the ECE curriculum, relating it to the specific learning

1 2 3 4 5

c) environment and context
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d) Assessing and evaluating individual learning outcomes, including the
mental growth during child development

1 2 3 4 5

e) Identifying learners’ needs at various development stages

1 2 3 4 5

f)

1 2 3 4 5

Recognizing learners’ special needs

g) Identifying children’s psychosocial needs given their diverse backgrounds

1 2 3 4 5

h) Supporting ECE children to acquire language skills

1 2 3 4 5

i)

Supporting ECE children to acquire mathematical and science knowledge

1 2 3 4 5

j)

Knowledge of child care and child development

1 2 3 4 5

1.2. Pedagogical knowledge - I can confidently demonstrate the following attributes:
a) Use a variety of child-friendly developmentally appropriate teaching and
learning aids

1 2 3 4 5

b) Encourage children to learn on their own

1 2 3 4 5

c) Use of teaching and learning methods, techniques and strategies creatively
and appropriately

1 2 3 4 5

d) Use the local environment as a teaching resource

1 2 3 4 5

e) Integrate ICT and digital fluency (using technology to enhance teaching
and learning) in teaching and learning

1 2 3 4 5

f)

1 2 3 4 5

Assess children’s learning on a regular basis

1.3. Professional knowledge - I can demonstrate adequate knowledge on the following attributes:
a) The code of ethics and conduct for teachers

1 2 3 4 5

b) The psychology, sociology, and philosophy of education and management
of ECE

1 2 3 4 5

c) The national and international goals of ECE

1 2 3 4 5

d) The relationship between ECE issues and those of other sectors

1 2 3 4 5

e) The roles of various stakeholders in the provision of ECE

1 2 3 4 5

1.4. Current issues in Education - I always and continuously strive to develop knowledge in these areas:
a) Sound recognition, phonics, and dialects

1 2 3 4 5
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b) Integrated Early Childhood Education and Care (for example, hygiene and
nutrition, health and safety) and overall child development in all domains

1 2 3 4 5

c) Using ICT to enhance teaching and learning in ECE

1 2 3 4 5

d) Application of multi-grade teaching skills involving ECE classes

1 2 3 4 5

2. Skills
2.1. Social-cultural and interpersonal skills - I am confident that I articulate the following skills:
a) Create dyadic (one-to-one) relationship with individual learners to facilitate
the teaching and learning process

1 2 3 4 5

b) Motivate children to learn

1 2 3 4 5

c) Share relevant information with children, colleagues and parents

1 2 3 4 5

d) Awareness of social values of the surrounding community

12 3 4 5

e) Relate and engage with parents and the community

1 2 3 4 5

f)

Communicate effectively the progress of children’s learning to parents and
other relevant stakeholders

1 2 3 4 5

g) Apply socio-cultural settings in the teaching of ECE by responding
accordingly to cultural needs and perceptions

1 2 3 4 5

h) Encourage parents to participate in their children’s learning process

1 2 3 4 5

i)

1 2 3 4 5

Encourage children’s to participate in community activities as appropriate

2.2. Leadership and Management skills - I am confident that I articulate the following skills:
a) I always manage the ECE classes effectively, taking into account children’s
variation in age, temperament and learning environment in terms of
health, safety, infrastructure and teaching and learning materials

1 2 3 4 5

b) I always identify available opportunities and challenges related to ECE and
strategize for possible solutions

1 2 3 4 5

c) I often help colleagues and team members to work collaboratively in
solving problems, making decisions, managing conflicts, and promoting
meaningful learning.

1 2 3 4 5

d) I always take care of the institutional resources under my charge

1 2 3 4 5

e) I always strive to strike the right balance between guidance and
counselling, steering and following, confrontation and reconciliation, and

1 2 3 4 5
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corrective measures and stimulation
f)

I have the ability to build effective teams among children and colleagues

1 2 3 4 5

2.3. Practical, Research and Evaluation skills - As an ECE teacher, I always perform the following
competently:
a) Conduct action research in issues related to ECE

1 2 3 4 5

b) Conduct research to understand children’s behavior

1 2 3 4 5

c) Apply / Use research findings to improve ECE teaching and learning

1 2 3 4 5

d) Demonstrate practical learning through play and songs

1 2 3 4 5

e) Apply simulating ECE strategies to facilitate teaching and learning

1 2 3 4 5

f)

1 2 3 4 5

Prepare and use learning corners accordingly

g) Prepare, handle, and care for teaching and learning materials, including
equipment, appropriately

1 2 3 4 5

h) Create, use, and maintain a conducive, safe, and healthy teaching and
learning environment

1 2 3 4 5

i)

1 2 3 4 5

Demonstrate skills in first aid

2.4. Pedagogical skills - As an ECE teacher, I always perform the following competently
a) Prepare a lesson plan and a comprehensive scheme of work

1 2 3 4 5

b) Contextualize the curriculum content to align with children’s needs,
abilities, and experiences

1 2 3 4 5

c) Integrate content across the key learning areas

1 2 3 4 5

d) Creatively involve learners in the learning process by fostering selfdiscipline, responsibility, and creativity

1 2 3 4 5

e) Prepare teaching aids creatively from the locally available materials and use
them appropriately

1 2 3 4 5

f)

1 2 3 4 5

Make teaching and learning attractive to learners

g) Assess children regularly and provide appropriate feedback on timely basis

1 2 3 4 5

h) Mainstream cross-cutting issues such as gender, inclusion, child
protection/rights, HIV/AIDS, ICT, environmental, and entrepreneurship
education in ECE

1 2 3 4 5
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2.5. Life skills – As an ECE teacher, I competently demonstrate the following attributes
a) Apply life skills in the world of work and in leadership situations

1 2 3 4 5

b) Engage learners during the teaching and learning process through cocurricular activities to enable them to develop life skills

1 2 3 4 5

c) Integrate entrepreneurship skills in ECE

1 2 3 4 5

2.6. Child mental, physical, emotional, and psycho-social development skills
a) I am very competent in identifying children with diverse needs and I
always provide proper support, including referrals in case I establish a
need demanding a referral

1 2 3 4 5

b) I am very competent in identifying children’s mental, physical, emotional,
and psycho-social development needs, taking into account their age,
temperament, gender, religious and socio-cultural backgrounds

1 2 3 4 5

c) I always develop and carry out supplementary tasks, including research, as
may be required to address learners’ needs

1 2 3 4 5

d) I always make children with special needs feel accepted, loved, and
supported by other children

1 2 3 4 5

3. Values and Attitudes
a) I always love and care for ECE children

1 2 3 4 5

b) I treat colleagues, parents’, children and the community with due respect

1 2 3 4 5

c) I am very honest with myself and others

1 2 3 4 5

d) I am aware of the existing social and community values

1 2 3 4 5

e) I am very passionate about my job and I love my duties

1 2 3 4 5

f)

I always prevent hurtful and
stakeholders, especially parents

emotional

confrontation

with

ECE

1 2 3 4 5

g) I always demonstrate perseverance in my conduct

1 2 3 4 5

h) I always control and manage my emotions

1 2 3 4 5

4. Professional Ethics
a) I fully adhere to and practice the professional code of ethics / conduct

1 2 3 4 5
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b) I always show serious commitment to the child, the community, the
profession, the employer, and the state

1 2 3 4 5

c) I always manage my personal and children’ behaviour and emotions
professionally

1 2 3 4 5

d) I always work within the framework of relevant legislations and regulations

1 2 3 4 5

e) I carry out self-reflection and strive to acquire new knowledge and skills
continuously through continuous professional development and training

1 2 3 4 5

f)

1 2 3 4 5

I always strive to achieve the highest standards of performance

4.2 Personal action plan
Having assessed individual competence, it is important for an ECE teacher to summarize their individual
strengths, areas for further development and an action plan, as reflected here:

4.2.1. Summary of CP attributes
(Summarize your CP strengths)

4.2.2 My personal priorities for development
(Record three CP gaps that you identify as your development priorities. State the domain(s) and the
related attribute(s))
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4.2.3 Personal action plan (with timeline)
(Prepare personal action plan and timeline)
Actions

Timeline

Progress
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