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Introduction
Since 2011, the Syrian conflict has caused the displacement of hundreds of thousands of
Syrians from their homeland to neighboring countries. So far the displaced are divided
between Lebanon, Jordan, Iraq, and Turkey. According to the UNHCR, Lebanon is currently
hosting approximately one million Syrian refugees which amount to around one in five
people in the country half of which are children. Over 252,000 Syrian refugee children are of
school-age, but only 30% are actually enrolled in school.
Disruption of learning significantly threatens the future prospects of Syrian refugee children
and increases their exposure to protection risks, thus the Lebanese public education system
has borne the brunt of the adjustment to the refugee inflow and the Ministry of Education and
Higher Education (MEHE) has made an important effort to accommodate refugee children. In
consultation with many international organizations, the Ministry permitted the enrollment of
Syrian children in state schools regardless of their legal status. Further, to support both the
refugees and their host communities, MEHE allowed local and international organizations to
implement formal and non-formal educational activities in its public schools and has also
waived all public school registration fees for the last two academic years.
Despite these commendable measures, a large number of Syrian children are still
unfortunately out of school. Many of them were enrolled, but for a variety of reasons never
started school or left during the year, and many more were not even registered. To assess the
underlying causes of this situation and the quality of education provided to the Syrian
refugees, Education International (EI) Arab Countries office and Friedrich Ebert Stiftung
(FES) resorted to research methods capable of exhibiting teaching and learning behaviors at
the Lebanese public and private schools, the access and learning environments and the
professional development of the Lebanese education system and teachers as well.

Objectives
Out of the EI’s and FES’s interest in the quality of education and their work on sustainable
development goals and strategies on the refugee’s right to education, they conducted this
study in the aim of determining what factors are affecting the quality education for both
Syrian refugees and Lebanese students at Lebanese schools and assessing schools’ learning
environments and outcomes. The study also addressed the teachers’ conditions of work and
their educational profiles.

Methodology
Representatives from Education International (EI), Friedrich Ebert Stiftung (FES), League of
Public Primary School Teachers (PPSTL), League of Public Secondary School (LPESPL)
and Teachers Syndicate of Lebanon (TSL) participated in a planning meeting held by EI to
define the survey, its content and objectives. At a later stage, the questionnaire was developed
in English and it consisted of around sixty questions divided into four main sections and was
later translated into Arabic (please refer to appendix).
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Due to administrative limitations imposed by the Ministry of Education, it was hard to fill the
hardcopy of the questionnaire inside schools. Therefore, by the efforts of the teachers unions,
4 regional meetings were prepared and convened in the Bekaa, South, Beirut/Mount Lebanon
and North areas. An average of 100 teachers and admin staff from different schools were
invited to each of the meetings to ensure a minimum of 50 participants per area. After
elucidating the content of the questionnaire, participants were invited to fill the survey.
Lastly, an electronic form of the questionnaire was used to enter the data which was
registered on an online platform and exported as excel form.
The study was conducted between October and November 2016. The anonymous database
sample consisted of 213 teachers and admin staff working at public, private for free and
private schools across all the Lebanese regions. Research confidentiality ethics were not
necessary for this study, as the database did not contain any personal identifying information.
Data was examined using descriptive and analytical statistics.
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Quantitative Findings
General Overview
A total of 213 applicants from the Bekaa, South, Beirut/Mount Lebanon and the North
participated in our study. Participants were distributed between schools’ admin staff (74
percent) and teachers (26 percent). A minimum of 2 years of service and a maximum of 45
were related to our participants who were mostly coming from public schools (94 percent),
private for free (4 percent) or private schools (2 percent).

Applicants Work Status

Type of Schools
Public
4% 2%

Admin Staff

26%
74%

Teacher

Figure 1

94%

Private for
free
Private

Figure 2

As shown below, the overall group indicated that formal education is provided in each of the
schools which were represented by our participants, while only 13 percent of them stated that
they are also providing non-formal education.
Type of Education
100%
80%
60%
40%
20%
0%

100%
13%

Formal

Non‐Formal

Figure 3

In the last decade, non-formal education (NFE) has gained momentum as both a substitute
and supplement to formal education. NFE uses alternative forms of organizing education and
different teaching/learning methods to provide basic education as well as valuable skills for
children’s personal development and future employability. NFE plays an integral role in
helping children overcome exclusion, especially in emergencies. (Please refer to appendix for
an insight of the NFE programs implemented by UNICEF partners in many public schools
across all Lebanese regions). Additionally, 125 out of the 213 participants also indicated that
their schools are providing formal education for Syrian refugees in the afternoon (second
shift).
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School Sizes
As shown in the below tables, 208 out of the 213 participants were able to define the size of
schools providing formal education while only 16 mentioned the size of schools providing
non-formal education. Generally, the majority of schools have either 100 to 500 or 500 to
1000 children which are considered as medium sized schools in Lebanon.
Formal Education

Non-Formal Education

School Size
Total Number Percentage
Less than 100
3
1%
100 to 500
114
55%
500 to 1000
61
29%
More than 1000
30
14%

School Size
Total Number Percentage
Less than 100
2
13%
100 to 500
8
50%
500 to 1000
4
25%
More than 1000
2
13%

Total

Total

208

100%

16

100%

School Cycles and Grades
As for cycles, elementary and intermediate cycles were most commonly available in the
majority of schools which are considered as basic education in the Lebanese system:
Education in Lebanon is divided into 5 cycles split in 3 phases: Pre-school education, basic
education, and secondary education, the latter ending on a Baccalaureate certificate which
gives access to tertiary education. In general, education is compulsory at the age of 6 to 14,
being the basic education cycle. Pre-school education (cycle 1) starts at age 3 or 4. Basic
education is then composed of two levels: elementary level and intermediate level.
Elementary level is grade 1 to 3 (cycle 2) and grades 4 to 6 (cycle 3). Intermediate level is
grades 7 to 9 (cycle 4). Secondary Education is grades 10 to 12 (cycle 5).
As shown in the below figures, participants indicated that elementary classes, followed by
intermediate and kindergarten existed in most of schools represented by our applicants:

Cycles
91%
100%

77%

66%

50%

4%

0%
KG

Elementary

Intermediate

Figure 4
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Secondary

Elementary , Intermediate and Secondary Grades
Grade4
Grade5
Grade2
Grade6
Grade1
Grade3
Grade7
Grade8
Grade9
Grade12
Grade11
Grade10

85%
84%
84%
84%
84%
83%
75%
71%
68%
3%
3%
3%
0%

20%

40%

60%

80%

100%

Figure 5

Distribution of children in the formal education
As per applicants, an average of 18 sections providing formal education exists per school. On
average, each section consisted of 25 children in the first shift (am shift) and 32 in the second
(pm shift).
According to our participants, the estimated number of Syrian children participating in the
first shift of formal education is 8 out of 25 children (32 percent). All of them also added that
the second shift of formal education was completely designated to the Syrian refugees (100
percent).
Type and Distribution of children in the non-formal education
Knowing that twenty seven participants (13 percent) reported that their schools are providing
non-formal education in the afternoon (pm shift), all of them also indicated that this type of
education is only provided to refugees with an average of 27 children per section. On
average, 16 sections per school were providing such type of education including:
-

Community based education program which was available in 10 schools;
Accelerated learning program which was available in 8 schools;
Remedial Classes and Self Learning which were both available in 5 schools;
Recreational activities which were available in 3 schools;
Basic Numeracy and Literacy program available in only 1 school.
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Access and Learning Environment
Facilities, Supplies and Services

The majority of schools (85 percent) did not face any interruption in services in the past year
while the remainder (15 percent) indicated that their schools stopped for an average of 6 days
mainly due to winter storms or teachers strikes. Few of them also added that the pm shifts in
schools stopped for few days due to either the lack of transportation arrangements for Syrian
refugees or the inability of Syrian parents to pay for the transportation fees. It was also
reported by one participant that due to security issues in “Al Qaa” region, schools in the area
had to close for only 2 days.
As for the gaps in school supplies, it is worth noting that 137 applicants reported that their
schools are lacking many supplies including students’ chairs, classrooms tables, computers,
white boards… etc. Please refer to the below chart for an insight of the percentage of each
gap reported out of the 137 records:
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School Gaps
Students Chairs
Classroom Tables
Computers
White boards
Active boards
Lockers
Teachers desks
Laboratory supplies
LCD projector
Kg Materials
Learning materials
Library
Photocopier
Visual learning materials
Maps
Generator
IT supplies
Time Attendance Machine
Stationary
Sports materials
Kg tables
Kg Student Chairs
Theatre
Sports hall
School bags
Latrines supplies
Laptops
Dvd Player
Curtains
Books

46%
34%
17%
16%
14%
12%
11%
9%
8%
7%
6%
5%
4%
4%
4%
4%
3%
2%
2%
2%
2%
2%
1%
1%
1%
1%
1%
1%
1%
1%
0%

10%

20%

30%

40%

50%

Figure 6

Further, 167 applicants added that their schools need infrastructure improvements mostly in
terms of heating and rehabilitation of the playgrounds, doors and windows. Below are the
percentages of needed improvements out of the total of 167:
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Infrastructure Improvements
Heating

68%

Playground

62%

Doors and Windows

58%

Shading

50%

Classrooms

35%

Other

29%
0%

50%

100%

Figure 7

By other improvements, participants meant the following:
-

Rehabilitation of restrooms
Painting
General maintenance and controlling moisture and humidity
Maintenance of the electrical distribution system
Provision of safe water supplies
Maintenance of sewerage system
Adding new spaces and classrooms
Adding restrooms and handwashing facilities

As for assistance, a total of 140 participants indicated that their schools have received some
kind of assistance from different organizations while 62 others pointed that they have never
received any kind of assistance from any party.
Access, Safety, Means of transportation

In general, 49 schools (23 percent) were considered as easily accessible and can be reached
by walking distance, while 164 (77 percent) require transportation arrangements:

Access to Schools
80%
60%
40%
20%
0%

77%

23%

Require
Reached by
transportation walking distance
arrangements
Figure 8
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As shown below, participants also added that the most common ways of transport were (1)
the school buses provided by the schools administrations or the parents, (2) the parents’ cars,
(3) the public transportation, and (4) other means of transport such as bicycles and
motorcycles.

Means of Transport
School Bus

70%

Parents Car

45%

Public Bus

29%

Other

3%
0%

50%

100%

Figure 9

Participants added that most of the children come from near villages (53 percent) or from the
same village (46 percent); and at a lower extent only 2 percent indicated that most of their
schools’ children come from far villages.
When asked about the obstacles and risks faced by the children in their commute to school,
participants highlighted the following:

Obstacles
Traffic

46%

Cold

45%

Major Road Crossing

32%

Heat

24%

Bullying

18%

Harassment

10%

Other

8%
0%

50%

100%

Figure 10

By other obstacles, participants meant the following:
 Excessive usage of motorcycles in the school area;
 Sewage and rain water overflowing the school roads;
 Early arrival of students and waiting on a main road till the schools opening;
 Syrians early arrival to school and conflicts with Lebanese students outside;
 Syrian Students don’t know the way back home;
 School buses are overloaded;
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School is situated on a public road, children are always at risks of cars accidents;
Darkness and unsafe roads in the pm shift.

Moreover, 58 percent of applicants pointed to the presence of children in their surroundings
who are likely to be registered but are not able to access schools. Those children were Syrian
nationals (67 percent), Lebanese nationals (32 percent) and Palestinians (1 percent). They
also indicated the main reasons behind this problem, please refer to the below figure for an
insight of the percentages of each reason:

Reasons why children cannot access schools
100%
90%
80%
70%
60%
50%
40%
30%
20%
10%
0%

50%
37%

39%
13%

No transportation No transportation
arrangements in arrangements for
the area of
children with
residence
special needs

Parents cannot
afford
transportation
fees

Untrusted/Unsafe
roads

Figure 11

Further, 55 percent of applicants indicated that there are also children living in proximity of
the schools who are not able to register. Those children were Syrian nationals (73 percent),
Lebanese (25 percent) and Egyptians, Iraqis and Pakistanis (2 percent). They also mentioned
the reasons behind this situation, please refer to the below figure for an insight of the
percentages of each reason:
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Reasons why children cannot register in schools

9%

Lack of spaces in public schools

5%

19%

High registration fees in private schools

54%

11%

Necessity of work to help parents in
financing the household expenses
Difficult curriculum/foreign languages
Tension between Lebanese and Syrian

39%

29%

No schools for children with special needs
Social/Religious restrictions

29%

Other

Figure 12

Under other reasons, participants mentioned the dire financial situation of parents, the
children who missed many scholastic years and became older than their schoolmates and the
lack of teachers in some schools which lead to their inability to accept more students.
Lastly, an average of 20 dropouts per school was indicated by 58 percent of our applicants.
As for suggestions that can help children out-of-school get proper education, 54 percent of
applicants mentioned the following:
Suggestion
Awareness sessions for caregivers and parents
Financial support to families
Provide free transportation
Compulsory education laws
Additional learning support from NGOs
Enlarge schools
Update the education learning system
Continuous follow up with parents
Provide social assistance and PSS
Build new schools
Continuous follow up on schools environments
Free education
Orientation towards technical schools for those who cannot complete
their academic education
Stop child labor by law
Build new schools for children with specific needs
Build new schools for non‐Lebanese children
Find a solution to the teachers shortage
Provide English sessions and basic learning to Syrians
Implement also ALP program for Lebanese
14

Frequency Percentage
31
24%
19
15%
15
12%
11
9%
10
8%
6
5%
5
4%
3
2%
3
2%
2
2%
2
2%
2
2%
2
2
1
1
1
1
1

2%
2%
1%
1%
1%
1%
1%

In‐depth study of school sizes
Necessity of social worker in each school
Open new schools for non‐Lebanese children who missed more than 2
years
Orientation of children at the beginning of the intermediate schooling
level
Stop political interference in education
Use a suitable curriculum for Syrian students in the afternoon
Provide French sessions
Distribute daily meals for Syrian refugees
Provide school outfits
Lebanese government must help Syrians get back to their country
Allow us to teach a small sized class
Total

15

1
1

1%
1%

1

1%

1
1
1
1
1
1
1
1

1%
1%
1%
1%
1%
1%
1%
1%

129

100%

Protection, School Environment

When asked about violence and bullying cases among Lebanese and Syrians students,
teachers and Syrian students, or from parents against the Syrian children, almost all
participants reported the following:

The majority of participants (81 percent) indicated that safe water supplies are available in
their schools. Additionally, 96 percent of applicants added that an average of 13 restrooms is
available per school. As for the remainder (4 percent), they added that restrooms in their
schools urgently need maintenance and are not considered as functional.
According to the applicants, the majority of restrooms are gender disaggregated, have a lock
from inside, have a near handwashing facility, and are considered as clean. Please refer to the
below figure:

Status of Restrooms
100%
90%
80%
70%
60%
50%
40%
30%
20%
10%
0%

5%

9%

11%

4%

no
95%

91%

89%

Gender
Lock from inside Handwashing
Disaggregated
facility
Figure 13
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96%

Clean

yes

Teaching and Learning
Curricula

Formal Education
The overall group of applicants indicated that the Lebanese curriculum is used to teach the
Syrian students in the formal education program. The majority of applicants described this
curriculum as age-appropriate for Syrian students (68 percent) but incompatible with their
development level (58 percent).
In addition, participants highlighted the main difficulties that Syrian students are facing with
this curriculum:




98 percent of applicants indicated that foreign languages (mostly the French) are the
main problem that faces the Syrians;
15 percent of applicants pointed to the high tests’ levels which the Syrian students are
not used to;
8 percent of applicants added that Syrian students are facing other types of
difficulties such as (1) the lack of interest in education, (2) lack of parental awareness
on the importance of education, (3) the low educational level and slow
comprehension of children, (4) parents being illiterate and unable to help their
children with studies, and (5) high presence of children who missed many scholastic
years and didn’t receive basic education.

As for consequences, 72 percent of applicants mentioned that those problems are leading to
school failure, while 49 percent also indicated that the main consequence is children dropping
out of schools and not receiving any education anymore. Few participants added that
following all the aforementioned problems, Syrian children are either losing interest in
education, missing classes, moving from a school to another, putting extra efforts for
improvements or acquiring bad habits and social behaviors when dropping out of schools.
On the other hand, participants also described how Lebanese teachers and students are
handling the differences in the educational levels between Syrian and Lebanese children:





92 percent of applicants highlighted that teachers are increasing their efforts and
repeating more;
30 percent of applicants stated that teachers are decreasing their tests’ level;
4 percent of applicants added that teachers are either providing extra learning and PSS
support to refugees or teaching lessons in Arabic;
88 percent of applicants indicated that Lebanese children are taking friendly attitudes
in helping their Syrian colleagues while only a few of them stated that Lebanese
children are nagging in class or mocking their Syrian friends.

According to the majority of applicants, both Lebanese and Syrian children participating in
the Formal Education programs were positively affected by the current situation. Please refer
to the below figure for an insight of the percentages of each type of effect:
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Impact of the current situation on Children in
Formal Education
100%
90%
80%
70%
60%
50%
40%
30%
20%
10%
0%

positively
negatively

67%

64%

neutrally

25%

20%

11%

13%

Lebanese

Syrian
Figure 14

Non-Formal Education
According to the participants, all schools providing NFE programs were also using the
Lebanese curriculum to teach the Syrian students. The majority of applicants described this
curriculum as age-appropriate for Syrian students (74 percent) and compatible with their
development level (52 percent).
In addition, participants highlighted the main difficulties that Syrian students are facing with
this curriculum in the NFE program:
 95 percent of applicants indicated that foreign languages are the main problem that
faces the Syrian students;
 18 percent of applicants pointed to the high tests’ levels which the Syrian students are
not used to.
As for consequences, 40 percent of applicants mentioned that those problems are leading to
school failure, while 70 percent also indicated that the main consequence is children dropping
out of schools and not receiving any education anymore.
On the other hand, participants also described how Lebanese teachers are handling the low
educational levels of the Syrian students:




All applicants highlighted that
teachers are increasing their efforts
and repeating more;
100%
36 percent of applicants stated that 80%
teachers are decreasing their tests’ 60%
level.

Impact of the current situation on
Syrian children in Non‐Formal
Education

72%

40%

According to the majority of applicants,
Syrian children participating in the NFE
programs were positively affected by the
current situation. Please refer to the figure

17%

20%

11%

0%
positively
Figure 15
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negatively

neutrally

15 for an insight of the percentages of each type of effect.
Trainings, Professional Development, Learning Process

Teachers and schools’ admin staff participating in our study indicated that only 55 percent of
schools have teachers who had attended different educational trainings either during the
current scholastic year or in the last two years. A few of them mentioned by whom and where
the trainings took place, answers were summarized as follows:
Training Provider
MEHE
British Council
Professors
UNICEF
Senior Teachers
“Dirasati”
“Al Irshad” Association
“Aqraa” Association
ECE Learning Center
European Union
School Health Promoter
Syndicate of Teachers
UNDP
NGO

Location
Teachers Training Bureau
Teachers Training Bureau
At School
At School
At School
At School
At School
At School
At School
At School
At School
At School
At School
At School

Percentage
59%
10%
7%
6%
5%
3%
1%
1%
1%
1%
1%
1%
1%
1%

As for subjects discussed during those sessions, kindly refer to the below figure for an insight
of what was learnt during those sessions:

Trainings Subjects
KG Learning methods
English Language
Active Learning methods
Ways of dealing with war children
Life Skills
Psycho Social Support
Dealing with learning difficulties
Violence and child abuse
Mathematics
French Language
Arabic Language
Ways of dealing with children
Social cohesion between Syrian and Lebanese students
Science
Methodology
Lebanese vs Syrian accent
Class management

19%
19%
13%
10%
7%
4%
4%
3%
3%
3%
3%
1%
1%
1%
1%
1%
1%
0%

20%

Figure 16
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40%

60%

80%

100%
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In addition, 77 percent of applicants reported that their schools conducted awareness sessions
to parents and caregivers about education and life skills such as health, hygiene, nutrition and
child protection… As for psycho social support, 70 percent of schools were also providing
PSS follow up by the social and educational advisor at each of the schools. A total of 74
schools have faced psycho social cases where an average of 10 children per school needed
support and around 45 percent of the children were referred to specialized services.
Regarding the malnutrition follow up, only 47 percent of applicants reported a malnutrition
follow up of children in their schools by either the health promoter, or a doctor or by the
teachers and supervisors. An average of 15 children per school needed a malnutrition follow
up and around 68 percent of them had severe acute malnutrition (SAM) and were referred to
specialized services.
Further, 98 percent of applicants reported that their schools are monitoring the cases of lice
and scabies by (1) the school health promoter, (2) doctors and specialists or (3) by the schools
admin staff. A total of 108 schools have faced such cases where an average of 23 children per
school had either lice or scabies and the majority of them (77 percent) were treated at home.
Index scores were used to measure the teachers’ professional development and behavior with
war-affected children at schools. Index scores run from 1 to 10, where 1 is always the worst
possible score and 10 is the best possible score. Scores of 7 and 8 over 10 were given by
successively 24 and 23 percent of applicants while the lowest scores of 1, 2 and 3 over 10
were given by only 2 percent of applicants.

Rate of teachers' professional development
100%
80%
60%
40%
17%

20%
2%

2%

2%

4%

1

2

3

4

18%

24%

23%
5%

4%

9

10

0%
5
Figure 17
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Assessment of Learning Outcomes

As shown in the below figure, the teachers’ learning methods, the tests’ levels, the Lebanese
students’ progress and the Syrian students’ progress were all affected by the Syrian presence
at schools:

Learning outcomes affected by the Syrian
presence
100%
90%
80%
70%
60%
50%
40%
30%
20%
10%
0%

25%
44%

46%

45%

No
75%
56%

54%

55%

Teachers’
learning
methods

Tests Level

Lebanese
students'
progress

Yes

Syrian students'
progress

Figure 18

However, as also shown below, our participants reported that all the learning outcomes were
mostly affected in a positive way:

Impact of the presence of Syrians on the
learning outcomes
100%
90%
80%
70%
60%
50%
40%
30%
20%
10%
0%

95%
76%

Positively

65%

64%

Negatively
36%

35%
24%

Teachers’
learning
methods

Tests Level

Lebanese
students'
progress
Figure 19
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5%
Syrian students'
progress

Index scores were also used to measure the participants’ satisfaction with the existing
schooling system and its impact on the children’s education. Scores of 5 and 7 over 10 were
given by successively 25 and 24 percent of applicants while the lowest score of 2 over 10 was
given by only 2 percent of applicants.

Rate of applicants' satisfaction with the
schooling system
100%
80%
60%
40%
20%

25%
3%

3%

1

2

7%

7%

3

4

15%

24%
11%

4%

2%

9

10

0%
5
Figure 20
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Teachers and Admin staff
Profile

As shown in the below table, the majority of participants are holders of a bachelor degree or a
teachers’ certificate. Further, 80 percent of participants indicated that they regularly attend
educational seminars and conferences.
Degree
Percentage
Bachelor
38%
Teachers Certification
30%
Masters
27%
PHD
4%
None
2%

Work Conditions

On average, participants work 5 days per week, 8 hours per day and almost all of them (96
percent) always attend school at time. As for the remainder (4 percent), their far residence
and their case of sickness prevent them from reaching school at time.
Moreover, 69 percent of them added that they were overloaded with too much work last year,
and almost half of the teachers mentioned that they continuously or occasionally teach
subjects outside their area of expertise.
Participants were divided between fixed term employees (91 percent) and contractual
teachers (9 percent). However, it worth also noting that fixed term employees working in the
am shift added that some of them were also working on a contractual basis in the pm shifts
but they provided the following data on their satisfaction with the below conditions based on
their initial status:
Fixed Term Employees

Satisfaction with Salary

Satisfaction with Facilities

12%

17%
yes

yes

no

no
83%

88%

Figure 21

Figure 22
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Contractual Employees

Satisfaction with the Hour Rate

Satisfaction with the Payment
Method

17%

6%

yes

yes

no

no

83%

94%

Figure 23

Figure 24

Having a Social Security Number

Signing Work Contract

11%
47%

53%

yes

yes

no

no
89%

Figure 26

Figure 25

Getting Transportation Fees

6%
yes
no
94%

Figure 27
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Support and Supervision

Our participants evaluated the support system and supervision at their schools, 55 percent of
them indicated that they have more or less access to enough teaching and learning materials
at schools, 36 percent of them had fully access while only 10 percent raised the issue of not
having access to enough materials.
As for spaces, 44 percent of applicants reported having enough spaces to teach or work freely
and effectively at their schools, and 27 percent of them also had more or less spaces.
However 29 percent of applicants indicated that there are not enough spaces to work freely in
each of their schools.
Moreover, as shown below each of the participants evaluated how much the management and
supervisory systems at their schools are considered effective:

Effectivity of schools management and
supervisory systems
100%
90%
80%
70%
60%
50%
40%
30%
20%
10%
0%

4%
Not
Effective

27%
Somewhat
Effective

33%
Effective

22%

14%

Very
Effective

Extremely
Effective

Figure 28

Lastly, as shown in the below figure, our participants also reported how frequently does the
school management conduct evaluation and performance appraisals from one side, and how
much they feel comfortable in sharing any personal and sensitive complaints with the
management from another side:
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Management Support
100%
90%
80%
70%
60%
50%
40%
30%
20%
10%
0%
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74%
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65%

no
23%

31%
3%

Continuous Evaluation and
Appraisals

4%
Comfort in sharing
complaints
Figure 29

Discussion and Conclusion
This report finds that it is unlikely that Syrian children will be able to realize their right to an
education unless Lebanon undertakes reforms that go beyond the framework of its current
education policies and programs, and starts improving access to schools, safe learning
environments, teaching and learning processes as well as the work conditions of the Lebanese
teachers and schools’ staffs.
Most refugees rely on Lebanon’s public education system, which was already weak before
the Syrian crisis. The majority of our participants were mainly from medium sized public
schools providing formal education, mostly in kindergarten, elementary and intermediate
classes, to Lebanese and Syrian students in the morning shifts and exclusively to Syrians in
the afternoon shifts.
Participants reported the enrolment of one third Syrian nationals vs. two third Lebanese
children in the morning shifts, and the enrolment of hundreds of Syrian children in the formal
and non-formal education provided in the afternoon. However, participants also pointed to
the large number of drop outs and the different cases preventing Syrians from accessing
schools. Thus, the issue is not only opening schools, ensuring available spaces and enrolling
the pupils at the beginning; the main issue is keeping them there.
In this context, we first evaluated the physical environment of school buildings and school
grounds which is a key factor in the overall health and safety of students, staff, and visitors.
Schools must be designed and maintained to be free of health and safety hazards, and to
promote learning. Many studies have shown that students’ achievements can be affected
either positively or negatively by the school environment. Unfortunately, the majority of our
participants reported that their schools are lacking many school supplies and are in desperate
need of basic infrastructure improvements which were all listed above.
On another hand, knowing that in every community in the world there are vulnerable people
who have been affected by acts of brutality and violence especially refugees who do not
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enjoy the protection of their own governments, our study revealed that, at schools, such acts
especially violence and bullying cases among Lebanese students and Syrians, or among
Lebanese teachers and Syrians are considered minor. But the majority of participants
highlighted the fact that Syrian students are highly exposed to domestic violence and abuse.
Additionally, our study revealed that water, hygiene and sanitation conditions are somehow
satisfying since the access to safe water supplies and safe sanitation facilities are not an issue
in more than 80 percent of the schools. However, it worth noting that a few of the participants
asked for rehabilitation of restrooms and maintenance of schools sewerage systems.
Hence, policies and protocols must be in place to ensure healthy learning environments, safe
buildings, safe playgrounds, and to maintain (1) access and safety of sanitation and water
supplies, (2) violence prevention, among other issues that relate to the environment of
schools.

Our study also revealed that high percentages of Syrian children living in the proximity of
schools are not able to access it mainly due to transportation obstacles such as lack of
transportation arrangements, inability of parents to pay for transportation and the unsafety of
schools roads. Thus, out of the children right to have access to schools and proper education,
immediate and serious efforts should be made to solve this problem by granting and
monitoring the access to all Lebanese schools especially that the majority of them cannot be
reached by walking distance and require transportation arrangements.
Moreover, despite all the efforts made by the ministry of Education to accommodate all warchildren refugees, participants pointed to main obstacles, between others, preventing Syrian
children from getting registered in the Lebanese public schools:
 Lack of available spaces in schools;
 Difficulty of the Lebanese curriculum;
 Necessity of work to help parents financing the household expenses;
 Absence of schools for children with special needs… etc.
Subsequently, participants provided too many suggestions for improvements from which we
recall:
 Awareness sessions for caregivers and parents about the importance of education;
 Financial support to the most vulnerable families;
 Provide free transportation to all students;
 Compulsory education laws and legal prosecution;
 Additional learning support from NGOs;
 Enlarge schools;
 Update the education learning system… etc.
Further, given the fact that education in Lebanon is bilingual or multilingual, in the sense that
most of subjects are taught in French or English, while modern standard Arabic is the official
language of education in Syria, almost all participants reported that foreign languages are the
main problem that faces Syrian children and leads to school failure and dropouts. Besides,
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according to a 2013 World Economic Forum report, Lebanon was ranked 10th in overall
quality of education, and 4th in science and math1 which logically makes the Lebanese
curricula and school tests of high level to Syrian students. Plus, our study revealed that
almost all Lebanese teachers are increasing as much as possible their efforts as an attempt to
slightly improve this inappropriate situation.
Although MEHE also loosened language restrictions to allow for official exams to be
completed in English, Arabic, or French since the academic year 2012-2013 which means
that Syrian students receive their exam papers in English, but are permitted to answer in
Arabic, the language barrier and the high programs levels remain a handicap to the education
of Syrian children in the Lebanese classic curriculum which require immediate adequate
intervention.

1

http://www3.weforum.org/docs/WEF_GITR_Report_2013.pdf
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At another level, since the end of the Lebanese civil war, the government, international
organizations as well as NGOs have been working to rebuild Lebanon’s shattered public
education sector. Over 20 years after the conflict ended, there is much work that remains to
be done. First and foremost, the quality of teachers in the public education system and the
way in which they are hired is problematic. According to a 2010 study2 by the Ministry of
Education and Higher Education, teachers themselves are often not properly educated. There
were just under 286,000 students enrolled in public schools in 2008-2009, around 32 percent
of the total student population, according to the ministry’s report. The ministry noted,
however, that because of the low quality of education, more students were leaving public
schools for private ones. Our study found that, although the majority of applicants are holders
of university degrees or teachers certificates, almost half of the teachers are continuously or
occasionally teaching subjects outside their area of expertise.
However, teachers have been receiving special trainings for the past two years such as active
learning methods, English language, ways of dealing with children refugees …etc., which is a
step in the right direction to improve the quality of education. In addition, the majority
indicated that schools are conducting awareness sessions to parents and caregivers about
education and life skills and that most of them are also providing psycho-social support and
monitoring cases of lice and scabies as well as malnutrition follow up in almost half of the
schools. But the new improvement strategies do not always guarantee increases in student
achievement, while partial implementations and inconsistent implementations will most
certainly doom even the best strategies to failure. Thus, one of the best investments a school
can make is to ensure that all teachers and staff consistently implement reform initiatives and
work on their professional development especially in cases similar to ours where the learning
outcomes could be affected by war situations.
Lastly, our study found that a high percentage of teachers and schools staff were overloaded
with too much work last year and almost all of them were not satisfied with their monthly
salaries, the facilities, or the payment method, the hour rate and the different services
provided to the contractual teachers in specific. For years this system, which gives contract
teachers a fixed hourly wage but deprives them of full salaries and enrollment in the National
Social Security Fund among other things, thus making them cheaper for the state to employ,
has frustrated teachers who are not offered full-time employment. In fact, contracted teachers
staged many strikes to protest against their contracts and they called also for open strikes if
their demands are not met which directly affects all aspects of the Lebanese public education.
Low public investment in education is reflected in the bad quality of Lebanese public
education and primarily affects the most vulnerable populations, limiting learning
opportunities for the poorest children. As indicated above, public schools suffer from many
deficiencies, lack of equipment and material, as well as old infrastructure especially the
schools in the most disadvantaged regions which are bearing the burden of the influx of
young refugees of school age, because they live where the most vulnerable Lebanese
populations are and for whom public school is the only way to combat illiteracy.
2

http://www.mehe.gov.lb/uploads/file/esdp%20modified%20march%202010/esdp%20english%20final%20‐
p%201.pdf
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In conclusion, immediate and effective education strategies are required to strengthen the
public education system with the priority to increase enrolment of children displaced from
Syria in the formal public education system. Strengthening the public education system will
increase the capacity to absorb and retain more children. However, the public system will be
unable to serve all the children in need. Complementary non-formal education is also an
option but standardization, recognition and certification of these non-formal alternatives are
essential to ensure quality and relevance of these programs.
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Appendices
Questionnaire
General Information
ﻣﻌﻠﻮﻣﺎﺕ ﻋﺎﻣﺔ
School Overview
ﻟﻤﺤﺔ ﻋﻦ ﺍﻟﻤﺪﺭﺳﺔ
1.

Date
ﺍﻟﺘﺎﺭﻳﺦ

2.

Respondent Status
ﺍﻟﻤﻮﻗﻊ ﺍﻟﻮﻅﻴﻔﻲ

3.

Years of service
ﻋﺪﺩ ﺳﻨﻮﺍﺕ ﺍﻟﺨﺪﻣﺔ

4.

Type of School
ﻧﻮﻉ ﺍﻟﻤﺪﺭﺳﺔ

5.

Type of Education provided in the
school
ﻧﻮﻉ ﺍﻟﺘﻌﻠﻴﻢ
5a. School Shifts

__/__/____
Teacher
Admin Staff

ﺃﺳﺘﺎﺫ
ﺇﺩﺍﺭﻱ

_____________
Public ﺭﺳﻤﻲ
Private ﺧﺎﺹ ﻏﻴﺮ ﻣﺠﺎﻧﻲ
Private for free (subsidized schools) ﺧﺎﺹ ﻣﺠﺎﻧﻲ
UNRWA School ﺧﺎﺹ ﻟﻸﻭﻧﺮﻭﺍ
Formal Education
ﺗﻌﻠﻴﻢ ﻧﻈﺎﻣﻲ
Non-Formal Education
Formal Education

ﺍﻟﺪﻭﺍﻡ
5b. School Size (total number of
children)
(ﺍﺳﺘﻴﻌﺎﺏ ﺍﻟﻤﺪﺭﺳﺔ )ﺇﺟﻤﺎﻟﻲ ﻋﺪﺩ ﺍﻟﺘﻼﻣﻴﺬ

ﺗﻌﻠﻴﻢ ﻧﻈﺎﻣﻲ
am Shift ﺩﻭﺍﻡ ﺻﺒﺎﺣﻲ
pm shift ﺩﻭﺍﻡ ﻣﺴﺎﺋﻲ
Formal Education
ﺗﻌﻠﻴﻢ ﻧﻈﺎﻣﻲ
Less than 100 children
 ﺗﻠﻤﻴﺬ100 ﺃﻗﻞ ﻣﻦ
Between 100 and 500
children
 ﺗﻠﻤﻴﺬ500  ﻭ100 ﺑﻴﻦ
Between 500 and 1000
children
 ﺗﻠﻤﻴﺬ1000  ﻭ500 ﺑﻴﻦ
More than 1000 children
 ﺗﻠﻤﻴﺬ1000 ﺃﻛﺜﺮ ﻣﻦ
Don’t Know
ﻻ ﺃﻋﻠﻢ

ﺗﻌﻠﻴﻢ ﻏﻴﺮ ﻧﻈﺎﻣﻲ
Non-Formal Education
ﺗﻌﻠﻴﻢ ﻏﻴﺮ ﻧﻈﺎﻣﻲ
am Shift ﺩﻭﺍﻡ ﺻﺒﺎﺣﻲ
pm shift ﺩﻭﺍﻡ ﻣﺴﺎﺋﻲ
Non-Formal Education
ﺗﻌﻠﻴﻢ ﻏﻴﺮ ﻧﻈﺎﻣﻲ
Less than 100 children
 ﺗﻠﻤﻴﺬ100 ﺃﻗﻞ ﻣﻦ
Between 100 and 500
children
 ﺗﻠﻤﻴﺬ500  ﻭ100 ﺑﻴﻦ
Between 500 and 1000
children
 ﺗﻠﻤﻴﺬ1000  ﻭ500 ﺑﻴﻦ
More than 1000 children
 ﺗﻠﻤﻴﺬ1000 ﺃﻛﺜﺮ ﻣﻦ
Don’t Know
ﻻ ﺃﻋﻠﻢ

5c. For the Formal Education
i.

Which grades exist at
school?
(multiple
answers)
ﺣﺪﺩ ﺍﻟﺼﻔﻮﻑ ﺍﻟﻤﻮﺟﻮﺩﺓ
ﺑﺎﻟﻤﺪﺭﺳﺔ )ﺗﻌﺪﺩ ﺍﻷﺟﻮﺑﺔ

Elementary
ﺇﺑﺘﺪﺍﺋﻲ
Grade 1ﺍﻟﺼﻒ
Grade 2ﺍﻟﺼﻒ
Grade 3ﺍﻟﺼﻒ
Grade 4ﺍﻟﺼﻒ
Grade 5ﺍﻟﺼﻒ
Grade 6ﺍﻟﺼﻒ

KG
ﺭﻭﺿﺔ

(ﻣﻤﻜﻦ

ii.

Total
number
of
sections at school
ﺍﺟﻤﺎﻟﻲ ﻋﺪﺩ ﺍﻟﺸﻌﺐ ﻓﻲ
ﺍﻟﻤﺪﺭﺳﺔ

________
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Intermediate
ﻣﺘﻮﺳﻂ
Grade 7ﺍﻟﺼﻒ
Grade 8ﺍﻟﺼﻒ
Grade 9ﺍﻟﺼﻒ

ﻟﻠﺘﻌﻠﻴﻢ ﺍﻟﻨﻈﺎﻣﻲ
Secondary
ﺛﺎﻧﻮﻱ
Grade 10ﺍﻟﺼﻒ
Grade 11ﺍﻟﺼﻒ
Grade 12ﺍﻟﺼﻒ

iii.

Average number of
children per section
ﻣﻌﺪﻝ ﻋﺪﺩ ﺍﻟﺘﻼﻣﻴﺬ ﻓﻲ ﺍﻟﺸﻌﺒﺔ
iv.
Average number of
Syrian children per
section
ﻣﻌﺪﻝ ﻋﺪﺩ ﺍﻟﺘﻼﻣﻴﺬ ﺍﻟﺴﻮﺭﻳﻴﻦ
ﻓﻲ ﺍﻟﺸﻌﺒﺔ
5d. For the Non-Formal Education

________

________

ﻟﻠﺘﻌﻠﻴﻢ ﻏﻴﺮ ﺍﻟﻨﻈﺎﻣﻲ
i.

Accelerated Learning Program (ALP)

Type of NFE provided at
school
ﻧﻮﻉ ﺍﻟﺘﻌﻠﻴﻢ ﺍﻟﻐﻴﺮ ﻧﻈﺎﻣﻲ ﺍﻟﻤﻌﺘﻤﺪ ﻓﻲ
ﺍﻟﻤﺪﺭﺳﺔ

ﺑﺮﻧﺎﻣﺞ ﺍﻟﺘﻠﻘﻴﻦ ﺍﻟﺴﺮﻳﻊ
Catch-up program
ﺑﺮﻧﺎﻣﺞ ﺍﻟﺘﻌﻠﻴﻢ ﺍﻟﻤﻠﺤﻖ
Basic Literacy and Numeracy
ﺑﺮﻧﺎﻣﺞ ﻣﺤﻮ ﺍﻷﻣﻴﺔ
Community Based Education
ﺑﺮﻧﺎﻣﺞ ﺍﻟﺘﻌﻠﻴﻢ ﺍﻟﻘﺎﺋﻢ ﻋﻠﻰ ﺍﻟﻤﺠﺘﻤﻊ
Remedial Classes
ﺩﺭﻭﺱ ﺗﻘﻮﻳﺔ
Self-Learning
ﺗﻌﻠﻴﻢ ﺫﺍﺗﻲ
Recreational/Extra-curricula
 ﻣﻨﻬﺞ ﺇﺿﺎﻓﻲ/ ﻧﺸﺎﻁﺎﺕ ﺗﺮﻓﻴﻬﻴﺔ
Other, please specify:_______________
_________________ : ﺣﺪﺩ،ﺃﺧﺮ

ii. Total number of sections in
the NFE program
ﺍﺟﻤﺎﻟﻲ ﻋﺪﺩ ﺍﻟﺸﻌﺐ ﺍﻟﻤﺨﺼﺼﺔ
ﻟﻠﺘﻌﻠﻴﻢ ﻏﻴﺮ ﺍﻟﻨﻈﺎﻣﻲ
iii. Average
number
of
children per section
ﻣﻌﺪﻝ ﻋﺪﺩ ﺍﻟﺘﻼﻣﻴﺬ ﻓﻲ ﺍﻟﺸﻌﺒﺔ
iv. Average number of Syrian
children per section
ﻣﻌﺪﻝ ﻋﺪﺩ ﺍﻟﺘﻼﻣﻴﺬ ﺍﻟﺴﻮﺭﻳﻴﻦ
ﻓﻲ ﺍﻟﺸﻌﺒﺔ
Access and Learning Environment

________

________

________

 ﺍﻟﺒﻴﺌﺔ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ/ ﺍﻟﻮﺻﻮﻝ
Facilities, Supplies and Services
 ﺍﻟﻠﻮﺍﺯﻡ ﻭﺍﻟﺨﺪﻣﺎﺕ،ﺍﻟﻤﺮﺍﻓﻖ
Was there any major
interruption in service at
school in the past year? If
yes, why and for how
long?
ﻫﻞ ﺣﺼﻞ ﺃﻱ ﺇﻧﻘﻄﺎﻉ ﻗﺼﺮﻱ ﻟﻔﺘﺮﺓ ﻁﻮﻳﻠﺔ ﻓﻲ
ﺍﻟﺪﻭﺍﻡ ﺍﻟﻤﺪﺭﺳﻲ ﻓﻲ ﺍﻟﻌﺎﻡ ﺍﻟﻤﺎﺿﻲ؟
 ﻟﻤﺎﺫﺍ ﻭﻣﺎ ﻫﻲ ﺍﻟﻤﺪﺓ؟،ﺇﺫﺍ ﻧﻌﻢ
2. Are there critical gaps in
school supplies? If yes,
what are they and how
many supplies are needed?
ﻫﻞ ﻳﻮﺟﺪ ﻧﻘﺺ ﻓﻲ ﺍﻟﻠﻮﺍﺯﻡ
 ﻣﺎ ﻫﻲ ﻭﻣﺎ،ﺍﻟﻤﺪﺭﺳﻴﺔ؟ ﺇﺫﺍ ﻧﻌﻢ
ﻫﻮ ﺍﻟﻌﺪﺩ ﺍﻟﻼﺯﻡ؟
1.

Yes ﻧﻌﻢ

No ﻛﻼ

If yes, why: ___________________
_______: ﻟﻢ،ﺇﺫﺍ ﻧﻌﻢ
For how long? # days: _________
_______: ﻋﺪﺩ ﺍﻷﻳﺎﻡ،ﺣﺪﺩ ﺍﻟﻤﺪﺓ
Yes ﻧﻌﻢ

No ﻛﻼ

If yes, what are the main 3 gaps and how many are needed :
: ﺃﺫﻛﺮ ﺃﻫﻢ ﺛﻼﺙ ﻧﻮﺍﻗﺺ ﻭﺍﻟﻌﺪﺩ ﺍﻟﻼﺯﻡ،ﺇﺫﺍ ﻧﻌﻢ
1.
2.
3.

_______________
_______________
_______________
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# needed ﺍﻟﻌﺪﺩ: _____________
# needed ﺍﻟﻌﺪﺩ: _____________
# needed ﺍﻟﻌﺪﺩ: _____________

3.

Does the school need
infrastructure
improvements? If yes, in
terms of what? (multiple
answers)

ﻫﻞ ﺗﺤﺘﺎﺝ ﺍﻟﻤﺪﺭﺳﺔ ﻟﺘﺤﺴﻴﻨﺎﺕ
 ﺣﺪﺩ،ﻓﻲ ﺍﻟﺒﻨﻰ ﺍﻟﺘﺤﺘﻴﺔ؟ ﺇﺫﺍ ﻧﻌﻢ

()ﺗﻌﺪﺩ ﺍﻷﺟﻮﺑﺔ ﻣﻤﻜﻦ

Yes ﻧﻌﻢ

No ﻛﻼ

If yes, for what:
 ﺣﺪﺩ،ﺇﺫﺍ ﻧﻌﻢ
Classrooms ﺍﻟﺼﻔﻮﻑ
Doors/Windows  ﺍﻟﺸﺒﺎﺑﻴﻚ/ ﺍﻷﺑﻮﺍﺏ
Playground ﺍﻟﻤﻠﻌﺐ
Heating (during winter) ﺍﻟﺘﺪﻓﺌﺔ
Shading (during summer) ﺍﻟﺘﻈﻠﻴﻞ
Other, please precise  ﺣﺪﺩ،____________ ﺃﺧﺮ
Yes ﻧﻌﻢ
No ﻛﻼ

Did the school receive any
kind of assistance from
different organizations?
ﻫﻞ ﺗﻠﻘﺖ ﺍﻟﻤﺪﺭﺳﺔ ﻣﺴﺎﻋﺪﺍﺕ ﻣﻦ ﻣﻨﻈﻤﺎﺕ
ﻣﺤﻠﻴﺔ ﺃﻭ ﺩﻭﻟﻴﺔ؟ ﺍﺫﻛﺮ ﻧﻮﻋﻬﺎ ﻭﻛﻤﻴﺘﻬﺎ
Access, Safety, Means of transportation
4.

 ﻭﺳﺎﺋﻞ ﺍﻟﻨﻘﻞ، ﺍﻟﺴﻼﻣﺔ،ﺍﻟﻮﺻﻮﻝ
5.

In general, is the school
considered
easily
accessible?(single answer)
 ﻫﻞ ﻳﻌﺘﺒﺮﺍﻟﻮﺻﻮﻝ ﺍﻟﻰ،ﺑﺎﻹﺟﻤﺎﻝ
(ﺍﻟـﻤﺪﺭﺳﺔ ﻣﺘﻴﺴﺮﺍ؟ )ﺟﻮﺍﺏ ﻭﺍﺣﺪ ﻓﻘﻂ

Where do most of the
children
come
from?(single answer)
ﻣﻦ ﺃﻳﻦ ﻳﺄﺗﻲ ﻣﻌﻈﻢ ﺍﻟﺘﻼﻣﻴﺬ؟
()ﺟﻮﺍﺏ ﻭﺍﺣﺪ ﻓﻘﻂ
7. What are the main
risks/obstacles
that
children face on their
commute
to
school?(multiple answers)
( ﻣﺎ ﻫﻲ ﺍﻟﻤﺨﺎﻁﺮ ﺍﻟﺮﺋﻴﺴﻴﺔ ) ﺍﻟﻌﻘﺒﺎﺕ
ﺍﻟﺘﻲ ﻳﻮﺍﺟﻬﻬﺎ ﺍﻷﻁﻔﺎﻝ ﻓﻲ ﺗﻨﻘﻼﺗﻬﻢ
(ﺇﻟﻰ ﺍﻟﻤﺪﺭﺳﺔ؟ )ﺗﻌﺪﺩ ﺍﻷﺟﻮﺑﺔ ﻣﻤﻜﻦ
6.

Are there other children
who are likely to be
registered and to attend
school but are not able to
access it? If yes, please
specify the nationality and
reason
ﻫﻞ ﻫﻨﺎﻙ ﺃﻁﻔﺎﻝ ﺍﺧﺮﻭﻥ
ﺗﻨﻄﺒﻖ ﻋﻠﻴﻬﻢ ﺷﺮﻭﻁ ﺍﻟﺘﺴﺠﻴﻞ ﻓﻲ ﺍﻟﻤﺪﺭﺳﺔ
ﻭﻟﻜﻦ ﻳﺘﻌﺬﺭ ﻋﻠﻴﻬﻢ ﺍﻟﻮﺻﻮﻝ ﺇﻟﻴﻬﺎ؟
 ﺣﺪﺩ ﺍﻟﺠﻨﺴﻴﺔ ﻭﺍﻷﺳﺒﺎﺏ،ﺇﺫﺍ ﻧﻌﻢ
(ﺍﻟﺮﺋﻴﺴﻴﺔ )ﺗﻌﺪﺩ ﺍﻷﺟﻮﺑﺔ ﻣﻤﻜﻦ
8.

Yes, walking distance ﺳﻴﺮﺍ ﻋﻠﻰ ﺍﻻﻗﺪﺍﻡ
ً ،ﻧﻌﻢ
No, requires transportation arrangements  ﺑﺤﺎﺟﺔ ﺍﻟﻰ ﻭﺳﻴﻠﺔ ﻧﻘﻞ،ﻛﻼ
If no, Specify the means of transport:(multiple answers)
_______ ﺍﻟﺮﺟﺎء ﺗﺤﺪﻳﺪ ﻭﺳﻴﻠﺔ ﺍﻟﻨﻘﻞ:ﺇﺫﺍ ﻛﻼ
School Bus ﺑﺎﺹ ﺍﻟﻤﺪﺭﺳﺔ
Public Bus ﺑﺎﺹ ﺍﻟﻨﻘﻞ ﺍﻟﻌﺎﻡ
Parents Car ﺳﻴﺎﺭﺓ ﺍﻷﻫﻞ
Other, please specify: ﺣﺪﺩ،_________ ﺃﺧﺮ
Same Village ﺍﻟﻘﺮﻳﺔ ﺫﺍﺗﻬﺎ
Nearby Villages ﺍﻟﻘﺮﻯ ﺍﻟﻤﺠﺎﻭﺭﺓ
Far Villages ﺍﻟﻘﺮﻯ ﺍﻟﺒﻌﻴﺪﺓ
Harassment ﺍﻟﺘﺤﺮﺵ
Traffic ﺍﻟﺰﺣﻤﺔ
Bullying ﺍﻟﻤﻀﺎﻳﻘﺔ
Heat ﺍﻟﺤﺮ
Cold ﺍﻟﺒﺮﺩ
Major Road Crossing ﻋﺒﻮﺭ ﻁﺮﻕ ﺭﺋﻴﺴﻴﺔ
Other, please specify : ____________ ﺁﺧﺮ
Yes ﻧﻌﻢ

No ﻛﻼ

If yes, specify the nationality:(multiple answers)

( ﺣﺪﺩ ﺍﻟﺠﻨﺴﻴﺔ )ﺗﻌﺪﺩ ﺍﻷﺟﻮﺑﺔ ﻣﻤﻜﻦ،ﺇﺫﺍ ﻧﻌﻢ

Lebanese ﻟﺒﻨﺎﻧﻲ
Syrian ﺳﻮﺭﻱ
Other, please specify:_________ ﺁﺧﺮ
Reason why children are not able to access school:
ﺍﻷﺳﺒﺎﺏ ﺍﻟﺮﺋﻴﺴﻴﺔ ﺍﻟﺘﻲ ﺗﺤﻮﻝ ﺩﻭﻥ ﺍﻟﻮﺻﻮﻝ ﺇﻟﻰ ﺍﻟﻤﺪﺭﺳﺔ
No transportation arrangements in the area of residence
ﻋﺪﻡ ﺗﻮﻓﺮ ﻭﺳﺎﺋﻞ ﻧﻘﻞ
No transportation arrangements for children with special needs
ﻋﺪﻡ ﺗﻮﻓﺮ ﻭﺳﺎﺋﻞ ﻧﻘﻞ ﻣﺨﺼﺼﺔ ﻟﺬﻭﻱ ﺍﻹﺣﺘﻴﺎﺟﺎﺕ ﺍﻟﺨﺎﺻﺔ
Parents cannot afford transportation fees
ﻋﺪﻡ ﻗﺪﺭﺓ ﺍﻷﻫﻞ ﻋﻠﻰ ﺩﻓﻊ ﻧﻔﻘﺎﺕ ﺍﻟﻨﻘﻞ
Untrusted/Unsafe roads
ﻏﻴﺮ ﻣﻮﺛﻮﻗﺔ/ﻁﺮﻗﺎﺕ ﻏﻴﺮ ﺍﻣﻨﺔ
Other, please specify: _________ ﺁﺧﺮ
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9.

Are there children, living
in proximity of the school,
who are not able to get
into/attend school? If yes,
please
specify
the
nationality and reason
 ﻳﻌﻴﺸﻮﻥ ﻋﻠﻰ،ﻫﻞ ﻫﻨﺎﻙ ﺃﻁﻔﺎﻝ
 ﻏﻴﺮ ﻗﺎﺩﺭﻳﻦ،ﻣﻘﺮﺑﺔ ﻣﻦ ﺍﻟﻤﺪﺭﺳﺔ
 ﺍﻹﻧﺨﺮﺍﻁ ﻓﻲ/ ﻋﻠﻰ ﺍﻟﺘﺴﺠﻴﻞ
ﺍﻟﻤﺪﺭﺳﺔ؟ ﺇﺫﺍ ﻧﻌﻢ ﺣﺪﺩ ﺍﻟﺠﻨﺴﻴﺔ
ﻭﺍﻷﺳﺒﺎﺏ ﺍﻟﺮﺋﻴﺴﻴﺔ )ﺗﻌﺪﺩ ﺍﻷﺟﻮﺑﺔ

(ﻣﻤﻜﻦ

10. Average
number
of
Dropouts at your school
ﻣﻌﺪﻝ ﺍﻟﺘﺴﺮﺏ ﻓﻲ ﺍﻟﻤﺪﺭﺳﺔ
11. From your point of view,
how this problem(s) could
be addressed? Give one
suggestion that can help
children out-of-school get
proper education (single
answer)
 ﻛﻴﻒ ﻳﻤﻜﻦ ﺍﻟﺘﺼﺪﻱ،ﺑﺮﺃﻳﻚ
ﻟﻬﺬﻩ ﺍﻟﻤﺸﺎﻛﻞ؟ ﺃﻋﻂ ﺇﻗﺘﺮﺍﺡ ﻭﺍﺣﺪ
ﻳﺴﺎﻋﺪ ﺍﻷﻁﻔﺎﻝ ﺧﺎﺭﺝ ﺍﻟﻤﺪﺭﺳﺔ
ﻓﻲ ﺍﻟﺤﺼﻮﻝ ﻋﻠﻰ ﺗﻌﻠﻴﻢ ﻣﻨﺎﺳﺐ
Protection, School Environment

Yes ﻧﻌﻢ

No ﻛﻼ

If yes, specify the nationality:(multiple answers)

( ﺣﺪﺩ ﺍﻟﺠﻨﺴﻴﺔ )ﺗﻌﺪﺩ ﺍﻷﺟﻮﺑﺔ ﻣﻤﻜﻦ،ﺇﺫﺍ ﻧﻌﻢ

Lebanese ﻟﺒﻨﺎﻧﻲ
Syrian ﺳﻮﺭﻱ
Other, please specify:_________ ﺁﺧﺮ
Reason why children are not able to register in school:
ﺍﻷﺳﺒﺎﺏ ﺍﻟﺮﺋﻴﺴﻴﺔ ﺍﻟﺘﻲ ﺗﺤﻮﻝ ﺩﻭﻥ ﺍﻟﺘﺴﺠﻴﻞ ﻓﻲ ﺍﻟﻤﺪﺭﺳﺔ
Lack of spaces in public schools
ﻗﻠﺔ ﺍﻷﻣﺎﻛﻦ ﻓﻲ ﺍﻟﻤﺪﺍﺭﺱ ﺍﻟﺮﺳﻤﻴﺔ
High registration fees in private schools
ﺭﺳﻮﻡ ﺍﻟﺘﺴﺠﻴﻞ ﺍﻟﻤﺮﺗﻔﻌﺔ ﻓﻲ ﺍﻟﻤﺪﺍﺭﺱ ﺍﻟﺨﺎﺻﺔ
Necessity of work to help parents in financing the household expenses
ﺍﻟﻌﻤﻞ ﻟﻤﺴﺎﻋﺪﺓ ﺍﻷﻫﻞ ﻓﻲ ﺍﻟﻤﺼﺮﻭﻑ
Difficult curriculum/foreign languages
 ﺍﻟﻠﻐﺎﺕ ﺍﻷﺟﻨﺒﻴﺔ/ ﺻﻌﻮﺑﺔ ﺍﻟﻤﻨﻬﺞ
Tension between Lebanese and Syrian
ﺍﻟﺘﻮﺗﺮ ﺑﻴﻦ ﺍﻟﻠﺒﻨﺎﻧﻴﻴﻦ ﻭﺍﻟﺴﻮﺭﻳﻴﻦ
No schools for children with special needs
ﻻ ﻳﻮﺟﺪ ﻣﺪﺍﺭﺱ ﻣﺨﺼﺼﺔ ﻟﺬﻭﻱ ﺍﻹﺣﺘﻴﺎﺟﺎﺕ ﺍﻟﺨﺎﺻﺔ
Social/Religious restrictions(schools in their area are not gender
disaggregated)
(ﺩﻳﻨﻴﺔ )ﻻ ﻳﻮﺟﺪ ﻣﺪﺍﺭﺱ ﺧﺎﺻﺔ ﻟﻠﺒﻨﺎﺕ ﻓﻘﻂ ﺃﻭ ﺷﺒﺎﺏ ﻓﻘﻂ/ﻗﻴﻮﺩ ﻣﺠﺘﻤﻌﻴﺔ
Other, please specify: _________ ﺁﺧﺮ
____________

____________

 ﺟﻮ ﺍﻟﻤﺪﺭﺳﺔ،ﺍﻟﺤﻤﺎﻳﺔ
12. Any report of violence
and/or bullying among
Lebanese and Syrian
students at school?(multiple

Yes, violence  ﻋﻨﻒ ﺟﺴﺪﻱ،ﻧﻌﻢ
Yes, bullying  ﺗﺸﻨﺞ،ﻧﻌﻢ
No ﻛﻼ

answers)

ﻫﻞ ﻳﻮﺟﺪ ﺣﺎﻻﺕ ﻋﻨﻒ ﺃﻭ ﺗﺸﻨﺞ
ﺑﻴﻦ ﺍﻷﻁﻔﺎﻝ ﺍﻟﻠﺒﻨﺎﻧﻴﻴﻦ ﻭﺍﻟﺴﻮﺭﻳﻴﻦ ﻓﻲ ﺍﻟﻤﺪﺭﺳﺔ؟
13. Any report of violence
and/or bullying cases
between teachers and
Syrian
children
at
school?(multiple answers)
ﻫﻞ ﻳﻮﺟﺪ ﺣﺎﻻﺕ ﻋﻨﻒ ﺃﻭ ﺗﺸﻨﺞ
ﺑﻴﻦ ﺍﻻﺳﺎﺗﺬﺓ ﻭﺍﻻﻁﻔﺎﻝ ﺍﻟﺴﻮﺭﻳﻴﻦ
ﻓﻲ ﺍﻟﻤﺪﺭﺳﺔ؟
14. Any report of violence
and/or bullying cases by
parents against Syrian

Yes, violence  ﻋﻨﻒ ﺟﺴﺪﻱ،ﻧﻌﻢ
Yes, bullying  ﺗﺸﻨﺞ،ﻧﻌﻢ
No ﻛﻼ

Yes, violence  ﻋﻨﻒ ﺟﺴﺪﻱ،ﻧﻌﻢ
Yes, bullying  ﺗﺸﻨﺞ،ﻧﻌﻢ
No ﻛﻼ
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children at home? (multiple
answers)

ﻫﻞ ﻳﻮﺟﺪ ﺣﺎﻻﺕ ﻋﻨﻒ ﺃﻭ ﺗﺸﻨﺞ
ﻣﻨﺰﻟﻴﺔ ﻟﻼﻁﻔﺎﻝ ﺍﻟﺴﻮﺭﻳﻴﻦ؟
15. Is safe water supply
available at school?
ﻫﻞ ﺗﺘﻮﻓﺮ ﻓﻲ ﺍﻟﻤﺪﺭﺳﺔ ﻣﺼﺎﺩﺭ ﻣﻴﺎﻩ ﺳﻠﻴﻤﺔ؟
16. Are
there
restrooms
available and functional at
school?
ﻫﻞ ﺗﻮﺟﺪ ﻣﺮﺍﺣﻴﺾ ﺻﺎﻟﺤﺔ
ﻟﻼﺳﺘﺨﺪﺍﻡ ﻓﻲ ﺍﻟﻤﺪﺭﺳﺔ؟

Yes ﻧﻌﻢ

No ﻛﻼ

Yes ﻧﻌﻢ
No ﻛﻼ
If No, why:________________ ﺇﺫﺍ ﻛﻼ ﻟﻤﺎﺫﺍ
If Yes,ﺇﺫﺍ ﻧﻌﻢ

Number _________:ﺍﻟﻌﺪﺩ

Are they gender disaggregated? ﻫﻞ ﻫﻨﺎﻙ
ﻣﺨﺼﺼﺔ ﻟﻠﺼﺒﻴﺎﻥ ﻭﺃﺧﺮﻯ ﻟﻠﺒﻨﺎﺕ؟/ﻣﺮﺍﺣﻴﺾ ﻣﺴﺘﻘﻠﺔ

Yes ﻧﻌﻢ

No ﻛﻼ

Do they have a lock from inside? ﻫﻞ ﻫﻨﺎﻙ ﻗﻔﻞ
ﻣﻦ ﺍﻟﺪﺍﺧﻞ؟

Yes ﻧﻌﻢ

No ﻛﻼ

Do they have hand washing facility? ﻫﻞ ﺗﻮﺟﺪ
ﻣﻐﺴﻠﺔ ﻳﺪﻳﻦ ﻣﺠﺎﻭﺭﺓ؟

Yes ﻧﻌﻢ

No ﻛﻼ

Yes ﻧﻌﻢ

No ﻛﻼ

Are they clean? ﻫﻞ ﻫﻲ ﻧﻈﻴﻔﺔ؟
Teaching and Learning

ﺍﻟﺘﻌﻠﻴﻢ ﻭﺍﻟﺘﻌﻠّﻢ

Curricula
ﺍﻟﻤﻨﺎﻫﺞ

1.

What curriculum is
used to teach Syrian
students in formal
education?
(single

Lebanese curriculum ﺍﻟﻤﻨﻬﺞ ﺍﻟﻠﺒﻨﺎﻧﻲ
Syrian curriculum ﺍﻟﻤﻨﻬﺞ ﺍﻟﺴﻮﺭﻱ
Other, please specify: ________ ﺃﺧﺮ ﺣﺪﺩ

answer)

ﻣﺎ ﻫﻮ ﺍﻟﻤﻨﻬﺞ ﺍﻟﻤﺘﺒﻊ ﻟﺘﻌﻠﻴﻢ ﺍﻷﻁﻔﺎﻝ ﺍﻟﺴﻮﺭﻳﻴﻦ
ﻓﻲ ﺍﻟﺘﻌﻠﻴﻢ ﺍﻟﻨﻈﺎﻣﻲ
1a.
If
Lebanese
curriculum, is it:
: ﻫﻞ ﻫﻮ،ﺇﺫﺍ ﻛﺎﻥ ﺍﻟﻤﻨﻬﺞ ﺍﻟﻠﺒﻨﺎﻧﻲ

- Age-appropriate
for Syrian students?

Yes ﻧﻌﻢ

No ﻛﻼ

Yes ﻧﻌﻢ

No ﻛﻼ

ﻳﺘﻨﺎﺳﺐ ﻣﻊ ﺃﻋﻤﺎﺭ ﺍﻷﻁﻔﺎﻝ
ﺍﻟﺴﻮﺭﻳﻴﻦ؟

- Compatible with
Syrian
students’
development level?
ﻳﺘﻨﺎﺳﺐ ﻣﻊ ﺍﻟﻤﺴﺘﻮﻯ
ﺍﻟﺘﻌﻠﻴﻤﻲ ﻟﻠﻄﺎﻟﺐ ﺍﻟﺴﻮﺭﻱ؟

1b.
If
Lebanese
curriculum, can you
mention one main
difficulty that Syrian
students are facing?
And
one
main
consequence
 ﻫﻞ ﻳﻤﻜﻨﻚ،ﺇﺫﺍ ﻛﺎﻥ ﺍﻟﻤﻨﻬﺞ ﺍﻟﻠﺒﻨﺎﻧﻲ
ﺫﻛﺮ ﻣﺸﻜﻠﺔ ﺭﺋﻴﺴﻴﺔ ﻳﻌﺎﻧﻲ ﻣﻨﻬﺎ
ﺍﻷﻁﻔﺎﻝ ﺍﻟﺴﻮﺭﻳﻴﻦ؟ ﻭﻧﺘﻴﺠﺔ ﻭﺍﺣﺪﺓ
ﻣﺘﺮﺗﺒﺔ ﻋﻨﻬﺎ

Main Difficulty: ﻣﺸﻜﻠﺔ ﺭﺋﻴﺴﻴﺔ
Foreign languages ﺍﻟﻠﻐﺎﺕ ﺍﻷﺟﻨﺒﻴﺔ
High tests’ level ﺻﻌﻮﺑﺔ ﺍﻹﻣﺘﺤﺎﻧﺎﺕ
Other, please specify:  ﺣﺪﺩ،________ ﺃﺧﺮ

Main Consequence: ﻧﺘﻴﺠﺔ ﺭﺋﻴﺴﻴﺔ
Dropping out ﺗﺮﻙ ﺍﻟﻤﺪﺭﺳﺔ
School failure ﺍﻟﺮﺳﻮﺏ
Other, please specify: ﺣﺪﺩ،________ ﺃﺧﺮ
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1c.
If
Lebanese
curriculum, can you
describe
how
Lebanese teachers and
students are handling
the differences in the
educational levels?
 ﻫﻞ ﻳﻤﻜﻨﻚ،ﺇﺫﺍ ﻛﺎﻥ ﺍﻟﻤﻨﻬﺞ ﺍﻟﻠﺒﻨﺎﻧﻲ
ﺫﻛﺮ ﻛﻴﻒ ﻳﺘﻌﺎﻣﻞ ﺍﻷﺳﺎﺗﺬﺓ ﻭﺍﻷﻁﻔﺎﻝ ﺍﻟﻠﺒﻨﺎﻧﻴﻴﻦ
ﻣﻊ ﺍﻟﻔﺮﻭﻗﺎﺕ ﻓﻲ ﺍﻟﻤﺴﺘﻮﻳﺎﺕ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ؟
1d. How children are
affected
by
this
combination?
ﻛﻴﻒ ﻳﺘﺄﺛﺮ ﺍﻷﻁﻔﺎﻝ ﺑﻬﺬﺍ ﺍﻟﻮﺿﻊ؟

2.

What curriculum is
used to teach Syrian
students
in
nonformal
education?(single

Lebanese Teachers: ﺍﻷﺳﺎﺗﺬﺓ ﺍﻟﻠﺒﻨﺎﻧﻴﻴﻦ
Increase efforts and Repetition ﺯﻳﺎﺩﺓ ﺍﻟﻤﺠﻬﻮﺩ ﻭﺍﻹﻋﺎﺩﺓ
Decrease tests’ level ﺗﻘﻠﻴﻞ ﻣﺴﺘﻮﻯ ﺍﻹﻣﺘﺤﺎﻧﺎﺕ
Other, please specify: ﺣﺪﺩ،________ ﺃﺧﺮ

Lebanese Students: ﺍﻟﺘﻼﻣﻴﺬ ﺍﻟﻠﺒﻨﺎﻧﻴﻴﻦ
Bad attitudes (nagging, mockery...) (… ﺳﺨﺮﻳﺔ،ﻣﻮﺍﻗﻒ ﺳﻴﺌﺔ )ﺇﺯﻋﺎﺝ
Friendly attitudes(helping each other) (ﻣﻮﺍﻗﻒ ﻭﺩﻳﺔ )ﻣﺴﺎﻋﺪﺓ ﺑﻌﻀﻬﻢ ﺍﻟﺒﻌﺾ
Other, please specify: ﺣﺪﺩ،________ ﺃﺧﺮ
Syrian Children
Lebanese Children
ﺍﻷﻁﻔﺎﻝ ﺍﻟﻠﺒﻨﺎﻧﻴﻴﻦ
ﺍﻷﻁﻔﺎﻝ ﺍﻟﺴﻮﺭﻳﻴﻦ
Positively ً ﺇﻳﺠﺎﺑﻴﺎ
Positively ً ﺇﻳﺠﺎﺑﻴﺎ
Negatively ً ﺳﻠﺒﻴﺎ
Negatively ً ﺳﻠﺒﻴﺎ
Neutrally ﻻ ﺗﺄﺛﻴﺮ
Neutrally ﻻ ﺗﺄﺛﻴﺮ
Lebanese curriculum ﺍﻟﻤﻨﻬﺞ ﺍﻟﻠﺒﻨﺎﻧﻲ
Syrian curriculum ﺍﻟﻤﻨﻬﺞ ﺍﻟﺴﻮﺭﻱ
Other, please specify: ________ ﺃﺧﺮ ﺣﺪﺩ

answer)

ﻣﺎ ﻫﻮ ﺍﻟﻤﻨﻬﺞ ﺍﻟﻤﺘﺒﻊ ﻟﺘﻌﻠﻴﻢ ﺍﻷﻁﻔﺎﻝ ﺍﻟﺴﻮﺭﻳﻴﻦ
ﻓﻲ ﺍﻟﺘﻌﻠﻴﻢ ﻏﻴﺮ ﺍﻟﻨﻈﺎﻣﻲ
()ﺍﻟﺪﻭﺍﻡ ﺍﻟﻤﺴﺎﺋﻲ
2a.
If
Lebanese
curriculum, is it:
: ﻫﻞ ﻫﻮ،ﺇﺫﺍ ﻛﺎﻥ ﺍﻟﻤﻨﻬﺞ ﺍﻟﻠﺒﻨﺎﻧﻲ

- Age-appropriate
for Syrian students?

Yes ﻧﻌﻢ

No ﻛﻼ

Yes ﻧﻌﻢ

No ﻛﻼ

ﻳﺘﻨﺎﺳﺐ ﻣﻊ ﺃﻋﻤﺎﺭ ﺍﻷﻁﻔﺎﻝ
ﺍﻟﺴﻮﺭﻳﻴﻦ؟

- Compatible with
Syrian
students’
development level?
ﻳﺘﻨﺎﺳﺐ ﻣﻊ ﺍﻟﻤﺴﺘﻮﻯ
ﺍﻟﺘﻌﻠﻴﻤﻲ ﺍﻟﺴﻮﺭﻱ؟

2b.
If
Lebanese
curriculum, can you
mention one main
difficulty that Syrian
students are facing?
And
one
main
consequence
 ﻫﻞ ﻳﻤﻜﻨﻚ،ﺇﺫﺍ ﻛﺎﻥ ﺍﻟﻤﻨﻬﺞ ﺍﻟﻠﺒﻨﺎﻧﻲ
ﺫﻛﺮ ﻣﺸﻜﻠﺔ ﺭﺋﻴﺴﻴﺔ ﻳﻌﺎﻧﻲ ﻣﻨﻬﺎ
ﺍﻷﻁﻔﺎﻝ ﺍﻟﺴﻮﺭﻳﻴﻦ؟ ﻭﻧﺘﻴﺠﺔ ﻭﺍﺣﺪﺓ
ﻣﺘﺮﺗﺒﺔ ﻋﻨﻬﺎ
2c.
If
Lebanese
curriculum, can you
describe
how
Lebanese teachers and
students are handling
the differences in the
educational levels?

Main Difficulty: ﻣﺸﻜﻠﺔ ﺭﺋﻴﺴﻴﺔ
Foreign languages ﺍﻟﻠﻐﺎﺕ ﺍﻷﺟﻨﺒﻴﺔ
High tests’ level ﺻﻌﻮﺑﺔ ﺍﻹﻣﺘﺤﺎﻧﺎﺕ
Other, please specify:  ﺣﺪﺩ،________ ﺃﺧﺮ

Main Consequence: ﻧﺘﻴﺠﺔ ﺭﺋﻴﺴﻴﺔ
Dropping out ﺗﺮﻙ ﺍﻟﻤﺪﺭﺳﺔ
School failure ﺍﻟﺮﺳﻮﺏ
Other, please specify: ﺣﺪﺩ،________ ﺃﺧﺮ
Lebanese Teachers: ﺍﻷﺳﺎﺗﺬﺓ ﺍﻟﻠﺒﻨﺎﻧﻴﻴﻦ
Increase efforts and Repetition ﺯﻳﺎﺩﺓ ﺍﻟﻤﺠﻬﻮﺩ ﻭﺍﻹﻋﺎﺩﺓ
Decrease tests’ level ﺗﻘﻠﻴﻞ ﻣﺴﺘﻮﻯ ﺍﻹﻣﺘﺤﺎﻧﺎﺕ
Other, please specify: ﺣﺪﺩ،________ ﺃﺧﺮ

Lebanese Students: ﺍﻟﺘﻼﻣﻴﺬ ﺍﻟﻠﺒﻨﺎﻧﻴﻴﻦ
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ﻣﻮﺍﻗﻒ ﺳﻴﺌﺔ )ﺇﺯﻋﺎﺝ ،ﺳﺨﺮﻳﺔ…( )Bad attitudes (nagging, mockery...
ﻣﻮﺍﻗﻒ ﻭﺩﻳﺔ )ﻣﺴﺎﻋﺪﺓ ﺑﻌﻀﻬﻢ ﺍﻟﺒﻌﺾ( )Friendly attitudes(helping each other
________ ﺃﺧﺮ ،ﺣﺪﺩOther, please specify:
Syrian Children
ﺍﻷﻁﻔﺎﻝ ﺍﻟﺴﻮﺭﻳﻴﻦ
ﺇﻳﺠﺎﺑﻴﺎ ً Positively
ﺳﻠﺒﻴﺎ ً Negatively
ﻻ ﺗﺄﺛﻴﺮ Neutrally

Lebanese Children
ﺍﻷﻁﻔﺎﻝ ﺍﻟﻠﺒﻨﺎﻧﻴﻴﻦ
ﺇﻳﺠﺎﺑﻴﺎ ً Positively
ﺳﻠﺒﻴﺎ ً Negatively
ﻻ ﺗﺄﺛﻴﺮ Neutrally
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ﺇﺫﺍ ﻛﺎﻥ ﺍﻟﻤﻨﻬﺞ ﺍﻟﻠﺒﻨﺎﻧﻲ ،ﻫﻞ ﻳﻤﻜﻨﻚ
ﺫﻛﺮ ﻛﻴﻒ ﻳﺘﻌﺎﻣﻞ ﺍﻷﺳﺎﺗﺬﺓ
ﻭﺍﻷﻁﻔﺎﻝ ﺍﻟﻠﺒﻨﺎﻧﻴﻴﻦ ﻣﻊ ﺍﻟﻔﺮﻕ
ﻓﻲ ﺍﻟﻤﺴﺘﻮﻳﺎﺕ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ؟
2d. How children are
affected
by
this
?combination
ﻛﻴﻒ ﻳﺘﺄﺛﺮ ﺍﻷﻁﻔﺎﻝ ﺑﻬﺬﺍ
ﺍﻟﻮﺿﻊ؟

Trainings, Professional Development, Learning Process
 ﻋﻤﻠﻴﺔ ﺍﻟﺘﻌﻠﻢ، ﺍﻟﺘﻄﻮﺭ ﺍﻟﻤﻬﻨﻲ،ﺍﻟﺘﺪﺭﻳﺐ
1.

Did any of the teachers in your
school attend an educational
training session?
ﻫﻞ ﺷﺎﺭﻙ ﻣﻌﻠﻤﻲ ﻣﺪﺭﺳﺘﻚ
ﺩﻭﺭﺓ )ﺩﻭﺭﺍﺕ( ﺗﺪﺭﻳﺒﻴﺔ ﺗﻌﻠﻴﻤﻴﺔ ﻟﻠﻨﺎﺯﺣﻴﻦ؟

Yes ﻧﻌﻢ

No ﻛﻼ

If yes:
By Whom it was conducted: _________
When and Where the training took place: _________
How many teachers attended: _________
Specify what was learnt: __________________________
:ﺇﺫﺍ ﻧﻌﻢ
_______:ﻣﻦ ﻗﺎﻡ ﺑﺈﺟﺮﺍﺋﻬﺎ
___________:ﻣﺘﻰ ﻭﺃﻳﻦ ﺣﺼﻠﺖ
_______ :ﻋﺪﺩ ﺍﻷﺳﺎﺗﺬﺓ ﺍﻟﺤﺎﺿﺮﻳﻦ
_____________________:ﺣﺪﺩ ﻣﺎ ﺗﻢ ﺗﻌﻠﻤﻪ

2.

Did the school conduct any
awareness session to parents
/caregivers about education
and life skills (i.e. child
protection, health and hygiene)
ﻫﻞ ﻗﺎﻣﺖ ﺍﻟﻤﺪﺭﺳﺔ ﺑﺎﺟﺮﺍء ﻟﻘﺎءﺍﺕ ﺗﻮﻋﻴﺔ
 ﺍﻻﻫﻞ ﺣﻮﻝ ﻣﻬﺎﺭﺍﺕ/ ﻷﻭﻟﻴﺎء ﺍﻷﻣﻮﺭ
 ﺣﻤﺎﻳﺔ:ﺍﻟﺘﻌﻠﻴﻢ ﻭﺍﻻﻣﻮﺭ ﺍﻟﺤﻴﺎﺗﻴﺔ )ﻣﺜﺎﻝ
(ﺍﻟﻄﻔﻞ ﻭﺍﻟﻨﻈﺎﻓﺔ ﻭﺍﻟﺼﺤﺔ

3.

Is there children’s psychosocial support and follow up at
your school?
ﻫﻞ ﻳﻮﺟﺪ ﺩﻋﻢ ﻭﻣﺘﺎﺑﻌﺔ ﺇﺟﺘﻤﺎﻋﻴﺔ
ﻭﻧﻔﺴﻴﺔ ﻓﻲ ﻣﺪﺭﺳﺘﻚ؟

4.

Is there children’s monitoring
for malnutrition at your
school?
ﻫﻞ ﻳﻮﺟﺪ ﻣﺘﺎﺑﻌﺔ ﻻﻛﺘﺸﺎﻑ ﺣﺎﻻﺕ ﺳﻮء
ﺍﻟﺘﻐﺬﻳﺔ ﻓﻲ ﻣﺪﺭﺳﺘﻚ؟

5.

Is there children’s monitoring
for lice and scabies at your
school?
ﻫﻞ ﻳﻮﺟﺪ ﻣﺘﺎﺑﻌﺔ ﻟﺮﺻﺪ ﺣﺎﻻﺕ ﺍﻟﻘﻤﻞ
ﻭﺍﻟﺠﺮﺏ ؟

Yes ﻧﻌﻢ

No ﻛﻼ

If yes:
By Whom it was conducted: _________
When and Where the session took place: _________
How many parents attended: _________
Specify what was learnt: __________________________
:ﺇﺫﺍ ﻧﻌﻢ
_______:ﻣﻦ ﻗﺎﻡ ﺑﺈﺟﺮﺍﺋﻬﺎ
___________:ﻣﺘﻰ ﻭﺃﻳﻦ ﺣﺼﻠﺖ
_______ :ﻋﺪﺩ ﺍﻻﻫﻞ ﺍﻟﺤﺎﺿﺮﻳﻦ
_____________________:ﺣﺪﺩ ﻣﺎ ﺗﻢ ﺗﻌﻠﻤﻪ
Yes ﻧﻌﻢ

No ﻛﻼ

If yes:
By Whom: _________
How many cases faced: _________
Were they referred to specialized services?
Yes
No

Yes ﻧﻌﻢ

 ﻛﻼNo
No ﻛﻼ

:ﺍﺫﺍ ﻧﻌﻢ
_____ :ﻣﻦ ﻗﺒﻞ ﻣﻦ
______:ﻋﺪﺩ ﺍﻟﺤﺎﻻﺕ
ﻫﻞ ﺗﻢ ﺗﺤﻮﻳﻠﻬﻢ ﻷﺧﺼﺎﺋﻴﻴﻦ؟
ﻧﻌﻢ
Yes

If yes:
By Whom: _________
How many cases faced: _________
Were they referred to specialized services?
Yes
No

Yes ﻧﻌﻢ

 ﻛﻼNo
No ﻛﻼ

If yes:
By Whom: _________
How many cases faced: _________
Where the treatment took place?
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:ﺍﺫﺍ ﻧﻌﻢ
_____ :ﻣﻦ ﻗﺒﻞ ﻣﻦ
______:ﻋﺪﺩ ﺍﻟﺤﺎﻻﺕ
ﻫﻞ ﺗﻢ ﺗﺤﻮﻳﻠﻬﻢ ﻷﺧﺼﺎﺋﻴﻴﻦ؟
ﻧﻌﻢ
Yes

At School

At Home

ﺍﻟﻤﻨﺰﻝ
6.

On a scale from 1 to 10, how
do you rate the teachers’
professional development and
behaviour with war-affected
children at your school?
(1=Very-Low
...
10=Excellent)
 ﻛﻴﻒ ﺗﻘﻴﻢ،10  ﺍﻝ1 ﻋﻠﻰ ﻣﻘﻴﺎﺱ ﻣﻦ
ﺍﻟﺘﻄﻮﻳﺮ ﺍﻟﻤﻬﻨﻲ ﻟﻠﻤﻌﻠﻤﻴﻦ ﻭﺳﻠﻮﻛﻬﻢ
ﻣﻊ ﺍﻷﻁﻔﺎﻝ ﺍﻟﻤﺘﻀﺮﺭﻳﻦ ﻣﻦ ﺍﻟﺤﺮﺏ
( ﻣﻤﺘﺎﺯ10 - ً  ﺳﻴﺊ ﺟﺪﺍ1)ﻓﻲ ﻣﺪﺭﺳﺘﻚ؟

1

2

3

4

5

6

7

:ﺍﺫﺍ ﻧﻌﻢ
_____ :ﻣﻦ ﻗﺒﻞ ﻣﻦ
______:ﻋﺪﺩ ﺍﻟﺤﺎﻻﺕ
:ﻣﻜﺎﻥ ﺍﻟﻌﻼﺝ
ﺍﻟﻤﺪﺭﺳﺔ

8

9

10

Assessment of Learning Outcomes
ﺗﻘﻴﻴﻢ ﺍﻟﻨﺘﺎﺋﺞ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ
1.

2.

Were any of the following affected by the Syrian students’presence at schools? If yes, how?
ﻫﻞ ﺗﺄﺛﺮﺕ ﺍﻷﻣﻮﺭ ﺍﻟﺘﺎﻟﻴﺔ ﺑﻮﺟﻮﺩ ﺍﻟﻄﻼﺏ ﺍﻟﺴﻮﺭﻳﻴﻦ ﻓﻲ ﺍﻟﻤﺪﺍﺭﺱ؟ ﺇﺫﺍ ﻧﻌﻢ ﻛﻴﻒ؟
a. Teachers’ learning
Yes ﻧﻌﻢ
Positively ً ﺇﻳﺠﺎﺑﻴﺎ
methods
Negatively ً ﺳﻠﺒﻴﺎ
No ﻛﻼ
ﺍﺳﺎﻟﻴﺐ ﺍﻟﺘﻌﻠﻴﻢ
b. Tests level
Yes ﻧﻌﻢ
Positively ً ﺇﻳﺠﺎﺑﻴﺎ
Negatively ً ﺳﻠﺒﻴﺎ
ﻣﺴﺘﻮﻯ ﺍﻹﻣﺘﺤﺎﻧﺎﺕ
No ﻛﻼ
c. Lebanese students’
Yes ﻧﻌﻢ
Positively ً ﺇﻳﺠﺎﺑﻴﺎ
progress
Negatively ً ﺳﻠﺒﻴﺎ
No ﻛﻼ
ﺗﻘﺪﻡ ﺍﻟﻄﻼﺏ ﺍﻟﻠﺒﻨﺎﻧﻴﻴﻦ
d. Syrian students’ progress
Yes ﻧﻌﻢ
Positively ً ﺇﻳﺠﺎﺑﻴﺎ
ﺗﻘﺪﻡ ﺍﻟﻄﻼﺏ ﺍﻟﺴﻮﺭﻳﻴﻦ
No ﻛﻼ
Negatively ً ﺳﻠﺒﻴﺎ
On a scale from 1 to 10, how
much are you satisfied with the
existing schooling system and
its impact on the children’s
education? (both Lebanese and
Syrians)
1
2
3
4
5
6
7
8
9
10
 ﻣﺎ ﻣﺪﻯ،10  ﺍﻝ1 ﻋﻠﻰ ﻣﻘﻴﺎﺱ ﻣﻦ
ﺭﺿﺎﻙ ﻋﻦ ﺍﻟﻨﻈﺎﻡ ﺍﻟﺘﻌﻠﻴﻤﻲ ﺍﻟﺤﺎﻟﻲ
ﻭﺗﺄﺛﻴﺮﻩ ﻋﻠﻰ ﺍﻷﻁﻔﺎﻝ ﺍﻟﻠﺒﻨﺎﻧﻴﻴﻦ ﻭﺍﻟﺴﻮﺭﻳﻴﻦ؟
( ﻣﻤﺘﺎﺯ10 - ً  ﺳﻴﺊ ﺟﺪﺍ1)

Teachers and Admin staff
ﺍﻟﻤﻌﻠﻤﻴﻦ ﻭﺍﻹﺩﺍﺭﻳﻴﻦ
Profile
ﻟﻤﺤﺔ ﺷﺨﺼﻴﺔ

1.

Degree(highest)
(ﺍﻟﺪﺭﺟﺔ ﺍﻟﻌﻠﻤﻴﺔ )ﺍﻟﻌﻠﻴﺎ

2.

Do you regularly attend
seminars and conferences?
ﻫﻞ ﺗﺤﻀﺮ ﻧﺪﻭﺍﺕ ﻭﻣﺆﺗﻤﺮﺍﺕ ﺑﺈﻧﺘﻈﺎﻡ؟

PHD ﺍﻟﺪﻛﺘﻮﺭﺍﻩ
Masters ﺩﺭﺟﺔ ﺍﻟﻤﺎﺟﺴﺘﻴﺮ
Bachelor ﺩﺭﺟﺔ ﺍﻟﺒﻜﺎﻟﻮﺭﻳﻮﺱ
Teacher certification ﺩﺍﺭ ﻣﻌﻠﻤﻴﻦ
None ﻻ ﺷﻬﺎﺩﺓ ﻋﻠﻤﻴﺔ
Yes ﻧﻌﻢ
No ﻛﻼ
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Work Conditions
ﻅﺮﻭﻑ ﺍﻟﻌﻤﻞ

1.

Days and hours of work
ﺃﻳﺎﻡ ﻭﺳﺎﻋﺎﺕ ﺍﻟﻌﻤﻞ

# days per week: _____
# hours per day: _____
____ :ﻋﺪﺩ ﺍﻷﻳﺎﻡ ﻓﻲ ﺍﻷﺳﺒﻮﻉ
____ :ﻋﺪﺩ ﺍﻟﺴﺎﻋﺔ ﻓﻲ ﺍﻟﻴﻮﻡ

2.

Do you always attend school at
time?
ﻫﻞ ﺗﺤﻀﺮ ﺩﺍﺋﻤﺎ ً ﺇﻟﻰ ﺍﻟﻤﺪﺭﺳﺔ ﻓﻲ ﺍﻟﻮﻗﺖ
ﺍﻟﻤﺤﺪﺩ؟

Were you overloaded with too
much work last year?
ﻫﻞ ﻛﻨﺖ ﻣﺜﻘﻞ ﺑﺎﻟﻜﺜﻴﺮ ﻣﻦ ﺍﻟﻌﻤﻞ ﺍﻟﻌﺎﻡ
ﺍﻟﻤﺎﺿﻲ
4. If Teacher, do you teach
subjects outside your area of
expertise?
ﺩﺭﺳﺖ ﻣﺎﺩﺓ ﻟﻴﺴﺖ
ّ  ﻫﻞ ﺣﺼﻞ ﺃﻥ،ﺇﺫﺍ ﻛﻨﺖ ﺗﻤﺎﺭﺱ ﺍﻟﺘﻌﻠﻴﻢ
ﺿﻤﻦ ﺍﺧﺘﺼﺎﺻﻚ؟
5. Type of contract (single answer)
(ﻧﻮﻉ ﺍﻟﻌﻘﺪ )ﺟﻮﺍﺏ ﻭﺍﺣﺪ ﻓﻘﻂ
3.

Yes ﻧﻌﻢ

No ﻛﻼ

If No, please specify cause(s) of delay: (multiple answers)
:  ﺍﻟﺮﺟﺎء ﺗﺤﺪﻳﺪ ﺳﺒﺐ )ﺃﺳﺒﺎﺏ( ﺍﻟﺘﺄﺧﻴﺮ،ﺇﺫﺍ ﻛﻼ
Far residence ﺇﻗﺎﻣﺔ ﺑﻌﻴﺪﺓ
Personal/Family reason ﺃﺳﺒﺎﺏ ﺷﺨﺼﻴﺔ ﺃﻭ ﻋﺎﺋﻠﻴﺔ
Sickness ﺃﺳﺒﺎﺏ ﻣﺮﺿﻴﺔ
Other, please specify: ____________ ﺃﺧﺮ ﺣﺪﺩ
Yes ﻧﻌﻢ
No ﻛﻼ

Yes ﻧﻌﻢ
Sometimes ً ﺃﺣﻴﺎﻧﺎ
No ﻛﻼ
Fixed term ﻣﻼﻙ
Contractual ﻣﺘﻌﺎﻗﺪ

5a. If Fixed Term:
:ﺍﺫﺍ ﻛﻨﺖ ﻓﻲ ﻣﻼﻙ
-

Are you satisfied with your
monthly salary?

Yes ﻧﻌﻢ

No ﻛﻼ

Yes ﻧﻌﻢ

No ﻛﻼ

Are you satisfied with your
hour’ rate?
ﺭﺍﺽ ﻋﻦ ﺍﻟﻤﺒﻠﻎ ﺍﻟﻤﺘﻘﺎﺿﻰ
ﻫﻞ ﺍﻧﺖ
ٍ
ﻋﻦ ﺍﻟﺴﺎﻋﺔ ؟

Yes ﻧﻌﻢ

No ﻛﻼ

-

Are you satisfied with the
payment methods?
ﺭﺍﺽ ﻋﻦ ﻁﺮﻳﻘﺔ ﺍﻟﺪﻓﻊ؟
ﻫﻞ ﺍﻧﺖ
ٍ

Yes ﻧﻌﻢ

No ﻛﻼ

-

Did you sign a work
contract?
ﻫﻞ ﻭﻗﻌﺖ ﻋﻠﻰ ﻋﻘﺪ؟

Yes ﻧﻌﻢ

No ﻛﻼ

-

Do you have a Social
Security number?
ﻫﻞ ﻟﺪﻳﻚ ﺿﻤﺎﻥ ﺻﺤﻲ؟

Yes ﻧﻌﻢ

No ﻛﻼ

-

Are
you
getting
transportation fees?

Yes ﻧﻌﻢ

No ﻛﻼ

ﺭﺍﺽ ﻋﻦ ﺭﺍﺗﺒﻚ؟
ﻫﻞ ﺍﻧﺖ
ٍ

-

Are you satisfied with the
facilities you are getting?
ﺭﺍﺽ ﻋﻦ ﺍﻟﺘﻘﺪﻳﻤﺎﺕ ﺍﻟﻤﻌﻄﺎﺓ ﻟﻚ؟
ﻫﻞ ﺃﻧﺖ
ٍ

5b. If Contractual:
:ﺍﺫﺍ ﻛﻨﺖ ﻣﺘﻌﺎﻗﺪ
-
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ﻫﻞ ﺗﺘﻠﻘﻰ ﺑﺪﻝ ﻧﻘﻞ؟
Support and Supervision
ﺍﻹﺷﺮﺍﻑ ﻭﺍﻟﺪﻋﻢ

1.

2.

Are there access to enough
teaching and learning materials
at school (single answer)
ﻫﻞ ﻫﻨﺎﻙ ﺇﻣﻜﺎﻧﻴﺔ ﺍﻟﻮﺻﻮﻝ ﺇﻟﻰ ﻣﺎ ﻳﻜﻔﻲ
ﻣﻦ ﻣﻮﺍﺩ ﺍﻟﺘﻌﻠﻴﻢ ﻭﺍﻟﺘﻌﻠﻢ ﻓﻲ ﺍﻟﻤﺪﺭﺳﺔ؟
Are there enough spaces to
teach or work freely and
effectively at school?(single

Yes ﻧﻌﻢ
More or less ﻧﻮﻋﺎ ً ﻣﺎ
No ﻛﻼ
Yes ﻧﻌﻢ
More or less ﻧﻮﻋﺎ ً ﻣﺎ
No ﻛﻼ

answer)

ﻫﻞ ﻫﻨﺎﻙ ﻣﺴﺎﺣﺎﺕ ﻛﺎﻓﻴﺔ ﻻﺳﺘﻴﻌﺎﺏ ﻋﺪﺩ ﺍﻟﺘﻼﻣﻴﺬ ﺃﻭ ﺍﻟﻌﻤﻞ
ﺑﺤﺮﻳﺔ ﻭﻓﻌﺎﻟﻴﺔ ﻓﻲ ﺍﻟﻤﺪﺭﺳﺔ؟
3. How do you describe the
management
support
and
supervisory mechanism at your
school?(single answer)
ﻛﻴﻒ ﺗﺼﻒ ﺍﻟﺪﻋﻢ ﺍﻹﺩﺍﺭﻱ ﻭﺁﻟﻴﺔ
ﺍﻹﺷﺮﺍﻑ ﻓﻲ ﻣﺪﺭﺳﺘﻚ؟
4.

Does the school management
conduct
evaluation
and
performance appraisals on a
continuous
basis?
(single

Not Effective ﻏﻴﺮ ﻓﻌﺎﻝ
Somewhat Effective ﻓﻌﺎﻝ ﻧﻮﻋﺎ ً ﻣﺎ
Effective ﻓﻌﺎﻝ
Very Effective ً ﻓﻌﺎﻝ ﻛﺜﻴﺮﺍ
Extremely Effective ﻓﻌﺎﻝ ﻟﻠﻐﺎﻳﺔ
Yes ﻧﻌﻢ
Sometimes ً ﺃﺣﻴﺎﻧﺎ
No ﻛﻼ

answer)

5.

ﻫﻞ ﺗﻘﻮﻡ ﺍﻹﺩﺍﺭﺓ ﺑﺘﻘﻴﻴﻢ ﺍﻷﺩﺍء ﻭﺍﻟﺴﻠﻮﻛﻴﺎﺕ
ﺑﺸﻜﻞ ﻣﺴﺘﻤﺮ؟
Some complaints are personal
and sensitive within the
workplace; do you feel
comfortable in sharing these
complaints
with
the
management? (single answer)

Yes ﻧﻌﻢ
Sometimes ً ﺃﺣﻴﺎﻧﺎ
No ﻛﻼ

ﺑﻌﺾ ﺍﻟﺸﻜﺎﻭﻯ ﺗﻌﺘﺒﺮ ﺷﺨﺼﻴﺔ ﻭﺩﻗﻴﻘﺔ ﻓﻲ
 ﻫﻞ ﺗﺸﻌﺮ ﺑﺎﻟﺮﺍﺣﺔ ﻓﻲ ﻣﺸﺎﺭﻛﺘﻬﺎ،ﻣﻜﺎﻥ ﺍﻟﻌﻤﻞ
ﻣﻊ ﺍﻹﺩﺍﺭﺓ؟
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NFE Matrix
Non-Formal Education Programs in Lebanon
Type of
NFE

ALP

Catch- up program

Definition

Designed to assist older
children and youth to
complete basic education
qualifications in a reduced
time period in partnership
with national authorities,
covering essential
competencies of official
curriculum aiming to
reintegrate children into
formal education.

Demographics

Basic Literacy and
Numeracy

Community Based
Education

Remedial

Self-Learning

Program for out-ofschool children who
missed on school for
less than two
academic years with
aim of integrating
into formal schooling
or CBE in the
upcoming school
year.

Program that
develops
knowledge needed
to read and write
and apply practical
mathematical
operations.

Formal Curriculum in
Non-Formal/
community setting that
provides opportunities
for children in areas
where there are schools
with no additional
capacity or no schools
at all.

Support
program
targeting
children
enrolled in
formal schools
at risk of
dropping out or
falling behind.

Structured
independent learning
that can range from
being fully
independent or
blended into other
learning programs.

Activities within the
educational program
(FE, IFE or NFE) that
enhances the
wellbeing and holistic
development and
school performance of
children.

Age: 9-18

Age: 7-18

Age: 6 - 18

Age: 6 – 13

Age: 6 – 18

Age: 6 – 18

Age: 6 - 18

Any child who dropped out of
school at least 2 years out of
school up to cycle.

Any child who
dropped out of
school less than 2
academic years
starting from grade 2.

Any child who
cannot yet read and
write.

Any child who cannot
have access to formal
education for grades 1 –
6; including those who
dropped out of school
for less than 2 years.

Any child
currently
enrolled in
formal
schooling and
at risk of
dropping out.

Any child seeking
access to educational
opportunities.

Any child regardless
of previous or current
educational access.

43

Recreational/ Extracurricula

