n°4o / April 2012

Worlds of

Education International

Internationale de I'Education ®
Internacional de la Educacion I i : | |

AT, € e =)
TR~ el
I ?1“‘ — o/
ﬁa — Y/
L e/ I
N sl
PSS Y

in Crisis

il /1174 \
2

ucation

o\ =W,

-Ifh.




Turning the crisis around:
Hope for change from global trade unionism 4

The perfect storm: UK austerity measures
and reforms undermine educational equality

Spain: Public education under attack
Argentina: State support for people’s rights 10
National conferences in Brazil:

Giving the power back to the people 10 g

Does the future of teaching
lie in the Flipped Classroom? 12

A giant in Ghana education and unionism:
Tom Bediako 14

Ohio, the battleground for workers’ rights 16
Occupy Wall Street defends education unions’ values 18
Decreasing development aid endangers trade unionism 20

Is this the end of foreign aid for education? 22

El explores the impact of IMF policies
on national education budgets and teachers 25

Multinational’s tax avoidance schemes

undermine quality public services 26
UNCSW: Supporting public investment in rural

and Indigenous women’s education 28
European educators campaign against the crisis 29
Worlds of Education is evolving - to better

serve your needs! 30

Agenda




I

=

_: More information:

% educationincrisis.net

Editorial

Challenging
Hostile Ideologie.s

1in the Crisis

The economic crisis is being used to justify the complete deregulation
and privatisation of public services in order to ‘reduce costs’.
Widespread cuts in expenditure on public education are damaging
both quality and equality of access to education, as well as
undermining the status of teachers and teaching.

In reality, these actions are motivated primarily by free market ideologies. In
many countries, free market thinking is being widely applied to all aspects
of educational policy, from school leadership to curriculum redesign.

At a time when society needs genuine regeneration, facilitated and
encouraged through high quality public education, many of the
so-called ‘reforms’ in education seek to portray teachers as simple
transmitters of skills, and schools as institutions established to
produce made-to-order students for the job market. In this context,
families become education consumers, neatly fitting into market
segments divided by their socio-economic level.

The original ideal of the public school system - as a social leveller
promoting equal opportunities- is being rapidly eroded, for instance,
in countries such as the UK and Spain. Are there alternatives?

The examples of Brazil and Argentina show more appropriate ways of
providing education are not only possible, but practical and desirable.
Brazil is successfully providing opportunities for public participation
in education policy development, while Argentina has restored the
State’s central role as guardian of public education.

Faced with anti-union government legislators focused more on markets
than jobs, education unions have been taking strong, coordinated
action at local, state and national level to promote and defend public
education. They have registered successes through harnessing public
support, like in Ohio, USA. Here, a law undermining collective bargaining
rights was defeated through dynamic campaigning. In parallel, trade
unionists have supported global social movements such as the
Indignados in Spain, and Occupy Wall Street in the USA.

At the international level, EI has been promoting alternative and

more humane strategies for achieving economic recovery, especially
through research and advocacy to counter damaging economic policies
adopted by governments, often at the behest of the international
financial institutions.

El has also joined forces with the other labour sectors through the Council
of Global Unions. This collaboration provides a common front to lobby G8
and G20 governments to initiate a major recovery plan investing in skills,
infrastructure and green jobs, with education at its core.

The Global Unions’ alternative plan for jobs and recovery would
not only stem the crisis, but shape a post-crisis world that is
economically, socially and environmentally fair and sustainable.

Fred van Leeuwen, El General Secretary
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United to counter the crisis globally

Turning the crisis around:

Hope for change from Global Trade Unionism

By Jim Baker, Council of Global Unions

One of the earliest priorities of the trade union
movement, dating back to the 19th century in many
countries, was free public education. This demand
was made in order to provide opportunities for

the children of workers. It was part of a fight for
equality, a fight that is not yet won.

Quality education remains a central
trade union priority for equal-

ity between women and men; to
provide opportunities for groups on
the margins of society; for democ-
racy; and for building a healthy and
sustainable society.

National action is no longer suffi-
cient to defend the right to educa-
tion and to enhance the contribu-
tions of education to society. It
has become a global struggle and,
therefore, a Global Unions priority,
with the teachers’ union move-
ment, under the leadership of El,
playing a leading role. Nothing
could make the global context and
dimension of education more ap-
parent than the impact of the Great
Recession.

A handful of financial market ac-
tors brought the global economy

to its knees. Since the end of the
70’s, bubbles based on excessive
leverage have regularly inflated and
burst; with the latest one hav-

ing the most devastating impact.
Governments and global institutions
have been irresponsible for decades
by deregulating financial markets,
motivated by neither reason nor
experience, but by blind faith in

the virtues of unrestrained market
forces combined with effective lob-
bying by banks and other financial
institutions.

Global unions welcomed the ap-
parent willingness of world leaders

and such institutions as the IMF
and the OECD, when the shock of
the first crisis hit, to examine the
fundamentals of the global econo-
my and act to ensure that history
would not continue repeating itself.
One had the impression that the
idea that financial markets should
serve the real economy and not
the other way around had been re-
discovered. Fortunately, the impact
of the crisis has not been the same
in all countries. Some emerging
economies that have followed dif-
ferent policy paths, like Brazil and
Argentina, have done relatively
better than European and other
OECD countries. But, the crisis is a
concern of all and its impact is far
from over.

Although it may be true that a
timely bail-out of banks avoided a
global Depression, it was immense-
ly costly. And, that action was not
combined with adequate measures
to regulate financial markets to
avoid a second crisis. And, too little
was done to fight growing unem-
ployment.

The Crisis and
Polarisation

We have now entered into a second
phase of the crisis where financial
market actors including banks and
rating agencies like Standard and
Poors and Moodys are back in the
driver’s seat. And, they are impos-
ing strict limits on governments;

something that they utterly failed
to do on themselves. This is “pun-
ishing” governments for spending
money, including the vast expendi-
tures devoted to saving banks. And,
their conduct is, in effect, forcing
further bail-outs.

The second phase of the crisis was
ushered in when governments sud-
denly decided that public spending
and services, so recently considered
part of the solution to the crisis,
must be abruptly curtailed. Vital
spending to maintain or improve
public services, to create jobs, and
to help maintain strained social
protections, was cut. A climate of
panic had “crowded out” responsi-
ble political leadership.

On the revenue side, growing
unemployment has slashed tax
income and tax increases have
been rare, even for the most
privileged citizens and corporations;
with declining contributions in
recent decades. IMF, ILO, and OECD
studies have all shown that grow-
ing inequality is not only a social
problem, but an economic one as
well. They also show that public
services contribute to equality and
highlight the role of education as
pro-equality factors.!

1 See the most recent study from the OECD,
“Divided We Stand; why inequality keeps
rising” at www.oecd.org/els/social/inequality




Sanim se s

e B A B B

@ Guillaume Paum

United We Stand

El, together with other Global
Unions, has supported a number

of measures to combat the crisis. It
has worked with others to influence
the G20, the IMF and the World
Bank, the ILO and the OECD and
others. Among the Global Unions
proposals are:

e Global regulation of financial
markets to reduce their dominant
role in the global economy and
restore them as a support for
the real economy and productive
investment;

e A broad range of urgent actions
for jobs and recovery, including
a focus on youth unemployment,
in order to create good, secure
employment.

e Employment measures, including
enhanced education and training,
which will ensure the long-term
generation of good, sustainable
jobs; a central element of the fight
against inequality and poverty;

e Responding to the challenges of
climate change in a way that has
a real, demonstrable impact on
carbon emissions, creates green
jobs, and strengthens social sus-
tainability;

e Impose fair taxes that would
raise greater revenue from
the upper income groups and

corporations and fight tax fraud
and evasion, close loopholes and
crack down on tax havens;

e The Financial Transaction Tax, a
measure which would not only
generate revenue, but would in-
hibit rapid financial transactions;
making financial markets more
stable and less dangerous;

o Fully respect trade union rights
and promote strong systems of
collective bargaining and social
dialogue to help build fairness
and democracy; Make social
protection more comprehensive
including through the creation of
a global social protection floor
supported by adequate funding;

e Oppose austerity measures and
maintain government capacity,
so that it can govern effectively,
deliver effective services, and be
relevant and credible, including
with respect to measures to influ-
ence and affect the direction of
the economy ;

e Support quality public services,
especially quality education ser-
vices, as an important means to
overcome the crisis, but also as
a way to sustain societies, build
democracy, and improve the
quality of life.

Quality Public Services is a ma-
jor Global Union priority. They do
not only take the visible form of

resisting austerity programmes of
governments, but also the form of
campaigns to build public sup-
port for government services that
improve and “add value” to society
in a way that private endeavors
cannot. Public service values are
fundament to decent societies;
societies that are about values and
not just about prices.

Quality free education and free
trade unionism are currently, as
well as historically, intertwined.
And, we are in the struggle of our
lives. Trade unions at national and
global levels are up against power-
ful forces that are determined to
defend their control and their privi-
leges. But, solidarity works and its
power should never be under-rated.

Our work at national, regional and
global levels is linked. Progress at
national level is more and more
dependent on decisions and/or con-
straints at regional or global levels.
And, change at regional and global
levels will not take place without
national action. In that mix, educa-
tion unions are central. Together,

if we strengthen our trade union
coalition and effectively co-operate
with others to mobilise as well as
to lobby, we can change the bal-
ance of power and weigh in behind
human values to change the socie-
ties in which we live and work.
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Impact of the Economic Crisis on Education

The Perfect Storm:

UK Austerity Measures and Reforms
Undermine Educational Equality

By David Rose, International Educational Advisor

The UK state education sector is facing a ‘perfect storm’:
the triple blow of wide-ranging cuts up to tertiary level,
fee increases in higher education and misguided reforms.
This threatens equality of provision and promises a
regression to the bygone system of quality education
being a selective privilege, not a universal right.

The Secretary of State for Education in
the UK, Michael Gove, claimed in late
2011: “l can confirm that | am able to
protect frontline spending on schools,
children’s centres and 16-19 provision
this year”.

In stark contrast, according to the
report Trends in Education and Schools
Spending from the Institute for Fiscal
Studies published in October 2011, UK
Education spending will drop by 14.4%
between 2010/11 and 2014/15. Alarm-
ingly, this represents the largest like-
for-like fall since the 1950s (table 1).

Early childhood class taught in the corridor of a school in Coventry because there is no

© Adam Harnett, Caters News/Reporters, 2011

A parallel study from the Universities
and College Union (UCU) estimates
cuts to higher education coupled with
the government recently tripling uni-
versity fees to a maximum of £9,000
per year will significantly affect fair
access to university education. It
predicts students will be forced to
directly contribute 47.2% of univer-
sity funding through tuition fees by
2013/2014. This imposes the highest
financial burden on students since
the 1890s.

New statistics published by the
Universities and Colleges Admissions

Service (UCAS) show a 7.6% decrease
in the number of UK-born students
applying for university places for
2012. Unsurprisingly, students from
lower-income backgrounds are dis-
proportionately affected.

The negative effect of these cuts on
equal access to quality education has
been widely condemned. Christine
Blower, General Secretary of the Na-
tional Union of Teachers, explained:
“First class education requires proper
investment. Cutting funding per pupil
is a betrayal of the futures of our
children and young people”.

Echoing this sentiment, UCU General
Secretary Sally Hunt warned: “The
scale of the cuts is unprecedented
and will have an undeniable impact
on students”.

Targeted Cuts further
reduce opportunities

As these national budget cuts begin
to negatively impact education, a
range of specific projects designed to
support those most in need are also
under threat (table 2).

Sacrificed on the altar of auster-

ity, the reduction or removal of
these projects clearly hits the most
disadvantaged pupils the hardest, as
illustrated by the case of The Educa-
tion Maintenance Allowance (EMA).
In 2011, 76% of the lowest-achieving
16-year olds continuing in education
benefitted from EMA grants.



Significantly, ring-fencing or protec-
tion of funding for many projects has
been removed. Now, instead of being
provided directly from central gov-
ernment to individual schools, this
money is being passed into schools’
general budgets via local education
authorities. Consequently, these vital
projects face being severely reduced
or even scrapped as head teachers
struggle with wider budget cuts.

A recent Guardian newspaper survey
of school heads highlighted c.6%

of schools had already ended or
reduced the ‘Every Child a Reader’
scheme. The scheme’s national
leader, Julia Douetil of the London In-
stitute of Education, estimates ¢.30%
less pupils will follow scheme in 2011
12 than in 2010-11.

‘Academy schools’ policy!
reduces equality

The limiting of educational equality
by cuts to national budget and edu-
cational support projects is further
compounded by misguided educa-
tional reform.

The rapid expansion of existing Acad-
emy schools - already to over 1,500
in England, representing about 6% of
schools - forms the cornerstone of
the government’s ongoing policy of
education reform.

This Academy policy represents a
three-fold threat to equal access to
quality education.

Firstly, by creating a hierarchical, two-
tier system. Although the government
has invited all primary and secondary
schools to convert to Academy status,
they are prioritising those judged by
education inspectors OFSTED to be
“performing well” or “outstanding”.
This will lead to a minority of schools
in often more privileged neighbour-
hoods disproportionally sucking in
experienced teachers thorough better
conditions and resources. Schools re-

1
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Age Group Predicted Cuts

75% of schools will face a real terms
budget cut in 2012

Primary (6-10 years)

Table 1:
Predicted cuts in
state education

90% of schools will face a real terms
budget cut in 2012

funding

(Source: Trends in Education

Sixth Form (16-18)

15.8% reduction in funding between
2011-12 and 2014-15

and Schools Spending, The
Institute for Fiscal Studies, 2011).

Scheme

Every Child
a Reader

Purpose

Extra teaching support for infant
children struggling with literacy

Extra teaching support for infant
children struggling with numeracy

One-to-One
Tuition

Extra one-to-one tuition in Maths
and English for 7-16 year olds

Situation Table 2:
Removal of protected Examples
funding in the context of key

of wider cuts risks the eduf:ationa’
reduction or removal of projects

each of these schemes currently

in schools nationwide under threat

education

Means-tested grants for 16-18 year
olds to raise access to continuing

(Source: Guardian

ts6om scheme has been Newspaper)
replaced with a smaller

£18om fund.

Connexions

Careers services in schools and
colleges providing one-to-one advice
focused on disaffected pupils

Face to face counsellors
replaced by telephone
and web-based advice

maining under local authority control
will be left by default in a ‘second tier’.

Secondly, by a hidden agenda of
selection. The Teachers’ Union
NASUWT highlight: “Academies set
their own admission policies. Whilst
they cannot yet choose intake, there
is already some evidence these are
non-representative of their local com-
munity.”

Finally, in terms of indirect costs to
parents. Academies are not cur-
rently allowed to charge direct fees
to pupils’ families. However, costs
are expected through academies
introducing e.g. new school uniforms
or charges for certain activities and
resources.

Recent research by the NASUWT
shows there is no evidence that
‘Academy school’ status raises stand-
ards. In fact, it actually shows they
have no better record of educational
achievement than any other type of

Academy schools are state funded, but free from local authority control with greater
powers than state schools over teaching curriculums, pupil admissions as well as staff

pay and conditions.

The concept started with the establishment of City Technology Colleges (CTCs) under
Margaret Thatcher’s Conservative government in 1988, modelled on the US ‘Charter
Schools’ opening the same year. Tony Blair’s Labour government revived the abandoned
concept in 2002 with its rebranded ‘City Academies’.

school with some in fact performing
far worse.

Academy schools therefore place bar-
riers to quality education for pupils
from lower-income backgrounds
based on a divisive system, hidden
selection and possible extra indirect
costs to parents with no demon-
strable improvement in quality of
education.

They mark the third and final element
of the ‘perfect storm’: an avoidable,
unacceptable regression to an elit-

ist and unfair multi-tier education
system.

The storm is already here.

Education unions” members need to
be more united than ever - with one
clear voice - to resist it. Only in this
way can we ensure a fair and equally
accessible education system not
only for our current but also future
generations.



8 El Worlds of Education n°40 / April 2012

public education under attack

By Mar Candela, Education International

According to a report by the research
department of the teaching union
FECCOO0', the amount invested per
student in Spain will be cut by 15 per
cent over the next three years. This is
due to simultaneous cutbacks and an
increase in the number of students,
made up mostly of young people
who, faced with a lack of employ-
ment opportunities, are taking up
their studies again.

The Organisation for Economic
Co-operation and Development
(OECD)’ estimates that 44 per cent

of the country’s students can be
categorised as ‘vulnerable’. That is,
coming from low-income families
with a lack of educational attainment,
or from first or second-generation
immigrant families. The vast majority
are enrolled in state schools.

For teachers’ unions, an egalitarian
education system would aim to
strengthen the individualised atten-
tion these students need. However,
the most devastating cutbacks in
education have been to those pro-
grammes aimed at students requiring
special attention, as well as diversity
programmes.

One of the main complaints of
teacher unions, which are organis-
ing massive opposition to education
cutbacks, is state education spending
is being cut while private education
is receiving public benefits. Never-
theless, it is difficult to speak of a

uniform trend as education standards
are set by autonomous regional
authorities and the situation can vary
greatly from one region to another.

Compulsory education in Spain is
dominated by so called educacion
concertada, that is, government-sub-
sidised private education. The Roman
Catholic Church manages two-thirds
of these schools.

The current government proposes to
extend this model to pre-university
education which, up until now, has
been mostly state-run. Juan Martinez,
from the research department of
FECCOO, warned this would mean

at least “a 10 per cent increase of
teaching workload, clashing with the
current cutbacks and the freeze on the
number of teaching posts”. Neverthe-
less, deregulation and the lack of
collective bargaining in the subsidised-
private sector allows for the hiring of
under-qualified teaching staff, willing
to work more hours for less pay.

At least four autonomous regions
have increased funding to this sector
at the expense of State schools in the
last two years, by providing funds

to create new subsidised- private
schools.

There is currently a legal loophole in
the subsidised private sector. The ex-



isting legal framework is determined
by the Royal Decree of Educational
Agreements, a set of guidelines that
dates back to 1985 and has never
been reformed, which gives govern-
ments a lot of room to manoeuvre.

“Why is it that, in a time of crisis,
public land is leased to build subsi-
dised private schools and no more
state schools are being built?” asks
one exasperated teacher in response
to the leaseback of a public plot,
valued at €15 million, to Opus Dei, a
Catholic institution, for the construc-
tion of a subsidised private school in
the Madrid region in 2017.

The President of that region, Esper-
anza Aguirre, also leased public land
to two private companies’, for a
period of over 50-60 years, at a price
of €5,000-6,000 per year. The media
has suggested that the government
found a way out of the property crisis
by allowing private companies access
to schools.

Eduardo Sabina, of the FETE-UGT
union branch in Madrid, explains
how this practice is becoming good
business for some: “They let you the
land - almost for free -, they give you
the clients - thanks to the residences
recently built in the surrounding area
- and they pay the teaching staff with
public funds. The companies run the
schools and charge families fees so
that the business is profitable. It is a
perverse model.”

Another worry for the union is the tax
deduction available to these fami-
lies. In regions such as Madrid, such
deductions have been applied since
2009 and they are on the increase’,
to the benefit of those with the high-
est incomes.

In any case, subsidised private edu-
cation has not survived the economic
crisis unscathed. The overall balance
of its budget has been in the nega-
tive numbers since 2010, and many
of these schools are going through
hard economic times.

Free market teaching

Beyond the debate over financial
models of education, teachers’ unions
draw attention to the social model this
supposes. Defenders of the private
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Students march during
a demonstration in
Madrid. Sticker on
post reads: “No to
cuts, that’s enough
blackmail”

© Reporters.be, 2011

sector call for the right to ‘freedom of
choice’ for families, while its detrac-
tors point out the principle of equal
opportunities is then sacrificed.

This idea is perfectly illustrated by
the new assessment system, which
uses academic performance as the
only valid criteria. In January, the
Ministry of Education announced its
intention to implement systematic
testing of academic achievement that
will lead to the creation of a ranking
system among schools.

It is still not clear if those results will
be published. But they will be sent
to each family to help them in their
choice of school. Furthermore, the
‘best’ schools will receive incentives,
imposing the free market principle of
competitiveness on schools.

In Catalonia, an independent entity
has been created with full legal capac-
ity”to direct the assessment process,
able to receive donations from public
and private companies. “These condi-
tions shed serious doubt on whether
their actions will be in response to
political and private interests or to
the needs of the school system,” the
USTEC-STES union stated.

In the Valencia region, the head of
education, José Ciscar, announced

in January that the so-called school-
business model will be introduced,
with the aim of aligning both higher
and vocational education “directly
with the business world.” Nonethe-
less, for this to succeed, it would be
necessary to have a training model in
place in Spanish companies, some-
thing currently lacking that would
require a significant investment.

In short, the importance of profit-
ability and productivity are being
stressed in education which, as in
many other sectors, is now driven by
market demands.

“The general trend is to dismantle
the public university as a place for
critical thought and social creativity,”
said A. Méndez Rubio, a professor at

the University of Valencia, referring to
his own experience of teaching. “To

survive, we need to do all we can to

overcome our fear and pull ourselves
out of it. It’s not that nothing can be
done, it’s that everything is at stake.

”

Don’t cut back our future! The impact of the
crisis on Education FECC00, 2011
http://90.ei-ie.org/n (In Spanish)

o

The unemployment rate among young people
reached 43.5 per cent in 2011, compared

to the European average of 20.4 per cent,
according to Eurostat. According to the ILO,
this number is four times the world average

3 Education at a glance 2077
http://go.ei-ie.org/o

Asturias (10 per cent), Murcia (5.6 per cent),
Madrid (4 per cent) and La Rioja (2.5 per cent)

ALCEDEL and GECESA (linked to the Employers’
Organisation President in Madrid, Arturo
Ferndndez)

Article from Estrella Digital
http://90.ei-ie.org/m (in Spanish)

Between 10 per cent-15per cent, according to
FETE-UGT

Agencia d’Avaluacio i Prospectiva de
[’Educacié
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Argentina:

State support for people’s rights

By Eduardo Pereyra,

Confederacién de Trabajadores de la Educaciéon de la Republica Argentina (CTERA)

In December 2001, Argentina was plunged into

a social and economic crisis brought on by more
than a decade of neoliberal policies based on the
principle of small government, decentralisation,
and deregulation in order to benefit a free market
economy. When Néstor Kirchner took over as
President in 2003, he marked the beginning of a
new phase by deciding to use policy to govern the
economy, and not the other way round. In viewing
the state as a champion and protector of rights, his
administration was able to break the pattern of
economic greed and unsustainable growth seen up

to that point.

With regard to education, three key
laws were approved that finally met
the long-sought-after demands of the
teacher unions’ confederation, CTERA.
Firstly, the Law of Educational Financ-
ing brought investment in education
up to 6 per cent of GNP - it is now at
6.4 per cent -; Secondly, the Law of
Vocational-Technical Education; and
thirdly, the new National Law of Edu-
cation, which repealed the previous
law decentralising and privatising the
sector, thereby placing the State once
again in its role as protector of the
right to education.

In addition, President Cristina
Fernandez’s administration saw the
introduction of the universal child
benefit, which recognises all mi-
nors in the country as eligible for
financial assistance by the National
government, not just the children of
employed workers. This is another
great advancement toward the neces-
sary social equality which CTERA has
always championed.

Furthermore, successful union
negotiations were able to secure a

minimum wage and better working
conditions for teaching professionals
nationwide.

More than 1,000 schools have been
opened since 2003, though the coun-
try is still in need of many more. Free
netbooks are given to every second-
ary-school student, helping to close
the gap on educational inequality.

No surrender

CTERA General Secretary and El Execu-
tive Board member, Stella Maldonado,
perceives some similarities between
the crisis in Argentina a decade ago
and the current situation in Europe.

For Maldonado, it is thanks to the
resistance of the whole country, espe-
cially unions and social organisations,
that Argentina has now a Government
steeped in that struggle and is able
to recognise its people’s wish for a
better life.

“Just as the internal market was
driven by active policies developed
by the State in 2009, this new crisis

Free netbooks given to high school students
in Argentina © CTERA, 2011

of the capitalist system will also be
met head on”, Maldonado stated.

She added: “Only by responding to
the interests of the people, as op-
posed to the business of speculators,
will we have fair, egalitarian, and
democratic nations.”

Maldonado also offered CETERA's full
support to the efforts of workers and
their organisations all over the world
in their resistance to the harmful cuts
on public funds: “There are alterna-
tives to what is being proposed. As
the Mothers of the Plaza de Mayo
say: The only fight that is lost is the
one that is abandoned.”
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National Conferences in Brazil:
giving the power back to the people

By Marcelo Cunha,

Confederacao Nacional dos Trabalhadores em Educagdo (CNTE) , Brazil

In 2003, Lula da Silva’s government in Brazil
undertook a series of key initiatives that would
allow for citizen participation in national decisions.
The current president, Dilma Rousseff, has carried
on with this project of direct democracy.

We interviewed Fatima Aparecida,
International Secretary of Confeder-
acao Nacional dos Trabalhadores em
Educacdo (CNTE), to learn more about
successful participatory experiences
in public policy development.

The National Public Policy
Conferences are open spaces
of debate between the State
and its citizens about matters
directly affecting them. What

can you tell us about them?

National Conferences help both to
strengthen state institutions and
demand their accountability. The
conferences bring together unions
and social movements with elected
representatives at different levels of
government - district, municipal and
provincial - until you get to the federal
government. At present, Brazil has
over a dozen established conferences
connected with ministries and secre-
taries of the federal government.

How has this been applied to
education?

The first National Conference of
Education took place in 2010. Prior to
this, there had already been con-
ferences in specific fields: primary
education, professional and technical
education and indigenous education.

The main objective of the National
Conference was to draft the new Na-
tional Plan of Education (PNE), which

is currently making its way through
National Congress. Many resolutions
from the Conference were incorpo-
rated in the PNE bill sent to National
Congress, and others were attached
to the bill through parliamentary
amendments.

Thanks to the acknowledgment of
its legitimacy in the decision making
process, the ideas from the Confer-
ence of Education became a vital
point of reference for public policy
proposals.

What are the main
challenges facing the country
today?

Corruption is still embedded in the
powers of the state and in the private
sector. For this reason, the work of
the unions has been to secure citizen
participation on supervisory boards of
public policy.

For instance, in education there

are budget control boards in every
administrative area in the country.
The real challenge lies in eliminat-
ing patronage and the power of local
political groups who are unwilling to
cede control to the people.

In parallel, Brazil is going through

a bitter dispute over the control of

its judiciary, stemming from another
democratic reform introduced by Lu-
la’s administration. The newly created
National Justice Council, made up of
members of the judiciary as well as

National LGBT
Conferences

2008

First National LGBT Conference. It recommends im-
plementation of the National Plan for Human Rights
and Promotion of the LGBT Community.

2011

e President Lula sets up the National Anti-discrim-
ination Council. The Council is made up of 15
Ministries and 15 citizen organisations, including
the CNTE.

e Brazil grants pension payments to lesbian and
homosexual couples.

e Second National LGBT Conference of Public
Policy and Human Rights:

It recommends homophobia be made illegal.
- CNTE lobbies to challenge homophobia on
two fronts:
1. Curricular content and activities in Primary
Education.
2. National educational campaigns against
homophobia and bullying in schools.

civilians, has been attacked by the
leadership of the judiciary, refusing to
co-operate with investigations carried
out by the Council.

In the Executive Branch, President Dil-
ma has shown no hesitation when it
comes to replacing ministers involved
in practices that may compromise
their responsibilities to the people.

Clearly, all these are crucial and
pedagogical measures aiming at ad-
vancing democracy in our country.
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Does the Future of Teaching
lie 1n the Flipped Classroom?

By Harold Tor, Education International

In times when severe austerity measures and
huge budgetary contractions are reducing public
expenditure, governments and school authorities
generally are anxious to grasp potential solutions
offered by multinational technology companies to
reduce the high costs of running public education

systems.
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This new fast-spreading trend is
illustrated clearly by the example

of the Flipped Classroom, where

the teacher’s role is being partially
supplanted by technology. Does

the Flipped Classroom really of-

fer a win-win solution for teachers,
pupils, parents, school leaders, and,
especially, for school authorities?

0f what should teachers and their
unions take account, when they seek
to balance between advocating for
the increasing use of Information and
Communication Technologies (ICT) as
a tool to aid teaching and learning
and against ICT as a replacement for
quality teaching?

Picture this: 15-year old Yuko arrives
home after school. She switches on
her laptop and surfs to a Youtube
video following a link sent by her
French-language teacher Monsieur
Dumont.

There he is, explaining how to con-
jugate verbs in the imparfait tense.
After watching the twenty-minute
video, Yuko still does not quite get
that part about conjugating the verbs
ending with -ir. She scrolls the video
back where a bunch of -ir verbs are
magically conjugating themselves

in front of the friendly Monsieur
Dumont. “Oh | get it!” squeals Yuko
triumphantly.

Yuko’s learning experience is not
unique. This way of following les-
sons at home through “vodcasting”
while engaging with teachers in more
interactive work at school is quietly
changing the way education works

in a movement called “the flipped
classroom”.

Why “flip” homework
and lesson around?

The most compelling reason is to
make full use of precise classroom
time for teacher-student interaction.
Many teachers find that after giving a
new lesson they have very little time
left for students to ask questions,
and without having fully understood
the lesson, students have to do
homework on the new knowledge
they had not quite acquired. With
new technologies, teachers are now
liberated from that equation.

This fundamental principle is outlined
in the Flipped Class Manifest, co-
authored by Jon Bergmann and Aaron
Sams, the two teachers who started
the flipped classroom movement:

“In most Flipped Classrooms, there
is an active and intentional transfer
of some of the information delivery
to outside of the classroom with the
goal of freeing up time to make bet-
ter use of the face-to-face interaction
in school.”*

The small quiet movement gained
momentum when the Khan Academy
in California headed by Salman Khan
started producing video lessons on a
massive scale. Their over 2600 videos
covers subjects like K-12 math, science
topics and also humanities. These are
shared freely and Khan receives signifi-
cant financial contribution from Bill &
Melinda Gates Foundation and Google.

L thedailyriff.com/articles/the-flipped-class-

manifest-823.php



In his March 2011 TED talk?, Khan
explained how the academy uses
technology to the fullest by not only
flipping the classroom, but also making
students do their work in the class-
room supervised by the teacher. On his
screen, the teacher checks how each
student is coping and helps out when
necessary. Because everything is done
on computers, every student’s learning
progress AND the teacher’s reactions
are logged and analyzed.

Apart from freeing

up classroom time for
more teacher-student
interaction, what are the
other advantages of the
flipped classroom?

Watching the video lessons allows
students to scroll back to the part
they did not understand. The freed-
up classroom time could be turned
into more interactive activities that
supplement the lessons. Results are
encouraging: At the Clintondale High
School near Detroit, 50% of their
freshmen failed English, 44% failed
Maths before they flipped their class-
room. They also had 736 discipline
cases in one semester. After the flip,
the percentage of failures in English
fell to 19% and that of Maths to 13%.
The number of discipline cases went
down to 249 cases.?

Maybe the flipped
classroom is the future of
education. Maybe not.

Proponents of the flipped classroom
often use videos of hard sciences
and math to demonstrate the success
of the concept. When it comes to
humanities, very few are convinced
video is the way to go. The divi-

sion also does not cut across clearly
between science and arts. The fact is
that the flip does not work for every
subject or for every lesson. It is up
to the teacher to work out the best
approach for a particular lesson.

What is worrying though is the as-
sumption that giving a lesson is a

2 www.ted.com/talks/salman_khan_let_s_use_

video_to_reinvent_education.html

3 knewton.com/flipped-classroom
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necessarily unilateral activity. Teach-
ers consider it is a more interactive
pedagogical activity where they
interact with students to gauge their
understanding. Moving all of that
onto a video denies teachers that
opportunity.

Another criticism of the flipped
classroom is directed not so much
at the concept itself, but the version
promoted by Khan. After flipping the
classroom, school time for stu-
dents means solving problems on

a tablet PC where their every move
is recorded. In this way, class size

is increased as the teacher moni-
tors work on a screen. In times of
decreasing resources, this version of
the flipped classroom is hailed as the
silver bullet for all our economic and
educational woes.

What's in it for the union?

Some unions in the US are starting

to react to how some anti-teacher
groups are using this narrow view

of the flipped classroom to hire and
fire teachers based on their “perfor-
mance” in students’ learning process,
recorded in the activity log of the
school’s computer servers.

The author of the article “Flipping the
classroom: Hopes that the internet
can improve teaching may at last

be bearing fruit”* in The Economist
(September 2011) claims current
systems of evaluation are inadequate
only because of the lack of accurate
information. But “technology can play
a part here, because, in essence,
evaluation is an information prob-
lem”, the article says. “[At the Khan
Academy] you can follow the progress
of each child... You can also view the
progress of the entire class. And you
could aggregate the information of all
the classes taught by one teacher, of
an entire school or even district, with
data covering a whole year.”

Apart from assuming that evaluation
is an information problem (Maybe it
is. But it is the principle of using stu-
dent performance to gauge the work
and dedication of teachers that edu-
cation unions oppose.), the author
also quotes Kate Walsh, president of

4 economist.com/node/21529062

the US National Council on Teacher
Quality, saying that unions will
eventually “lose this fight” as it is
considered “fair game to collect the
data [...] and use them to get better
teachers in America’s classrooms.”

Not all proponents of the flipped
classroom agree with The Economist
and certainly not with Miss Walsh.

The flipped classroom is a broad
concept that should not be imposed
on all subjects, or all lessons of a
subject, or used as a tool to define
teacher quality. The teachers who
started this movement just wanted to
experiment with a different approach
of teaching. What the union can do,
is to assist teachers obtain effec-

tive training in this new pedagogical
method. In the long run, it is useful
for the union to advocate for sub-
stantial training in vodcasting in both
pre- and in-service teacher training,
among other knowledge like conduct-
ing a lesson via social networks.

There is no straightforward answer

to the question posed in the title.
Maybe the flipped classroom is a
passing fad, or it will remain feasible
only in areas where both teach-

ers and students come from simi-
larly advantageous socio-economic
backgrounds. In any case, the union
should take up the issue to advice
their members, but most important
of all, prevent the concept from being
used as a weapon to kill the teaching
profession.

Getin Touch!

To know more about the flipped class-
room, you can join the other prac-
titioners on the Flipped Classroom
Ning network (vodcasting.ning.com).
Follow the two teachers Aaron Sams
(@chemicalsams) and Jon Bergmann
(@jonbergmann) who started the

movement on Twitter as they continue
to discuss their experiences. You can
also get in touch with me by email
(harold.tor@ei-ie.org) if you like to
find out more about this and EI’s other
positions on ICT in Education.
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A giant in Ghana education and

unionism: Tom Bediako

By Wouter van der Schaaf, De Algemene Onderwijsbond (AODb), Netherlands

Ghanaian education leader Tom Bediako has left
his footprint on education trade unionism all over
Africa, receiving many awards for his work as a
teacher and trade unionist for over half a century.
Aged 79, Bediako remains sharp and committed. In
this interview, he doesn’t look back with nostalgia,
but shares his vision for the future of education

in his continent. In the light of the financial and
economic crisis, he underlines, among other issues,
the importance of: public investment in education;
well-established dialogue mechanisms between
trade unions and national authorities; and the
1mportance of building a strong, united trade
union movement in education at national and
international levels.

Invest in
educational quality

We have achieved a lot in Africa.
Schools have been built all over the
continent, even in the smallest, most
remote villages. These schools open
doors to the world. I consider myself
to be the living example of the tre-
mendous importance of making basic
education accessible for all in society:
rich and poor, in cities and in rural
areas. | attended a primary school in
my village, and learning encouraged
me to keep on learning, to consider
studying as a lifestyle. Without that
primary school, | would not have
been able to go beyond the borders
of my village.

We have made progress in access to
education. It is, however, sad to note
that increased enrolment rates often
went hand-in-hand with a decrease
in quality. So it is definitely our next
challenge to make a leap forward and
invest in educational quality. | strong-
ly believe governments should take
their responsibility in this respect,
ensuring that a public education sys-
tem is guaranteed and strengthened,
and takes into account the student’s
mind, heart and body.

Safeguard
public education

We should never give up on the
broad tasks of education. | see a
growing tendency towards a type

of education which is solely focus-
ing on testing and examinations. We
should not let that happen. A human
being in school is so much more than
someone who is focusing on results
alone. | see that, in such a narrow-
minded approach to education, the
private schools can flourish well.
These schools have no other inten-
tion but to prepare the learner for
passing exams. These private schools



are mushrooming in Ghana and all
over Africa because the public au-
thorities did not address the quality
issue adequately. It’s time to refocus
on quality to safeguard the public
system.

No debate on key issues

The teacher’s role has changed
dramatically over the past decades
in Africa. Often the teacher was the
only literate person in the village. In
the early days after African countries
gained their independence, teachers
lived to teach. In Ghana, in Tanzania,
Zambia: all over the continent. There
was a strong commitment to build
the nation. Nowadays, teachers teach
to live. | can’t blame them, but they
surely work with a different perspec-
tive.

It also shows that, these days, teach-
ers and their unions work in a differ-
ent manner. The unions and the edu-
cation authorities have established
solid bargaining rules and regulations
on salaries and working conditions.
But look at the professional issues
and educational challenges. There

is hardly any well-structured debate
on the key educational issues. On
paper, we have in Ghana the National
Education Service Council to discuss
these matters. But this consultation
mechanism is not being used by
educational authorities.

What we need is a well-functioning
institutionalised dialogue on educa-
tional policies. Too many education
unions do not have evidence-based
opinions on educational policies. We
should work hard on that because,
as professionals, we must bring our
vast daily teaching experience into
the debate.

Unions should look
for unity

When | started working as a teacher,
there were about 17 educators’
organisations. Today, educators speak
with - almost - one voice, with the
Ghana National Association of Teach-
ers (GNAT) counting over 160,000
members. And we see this progress
towards unity in many countries in
Africa, and - obviously - we saw it
happen at international level, when
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the International Federation of Free
Teachers’ Unions and the World Or-
ganisation of the Teaching Profession
merged to form Education Interna-
tional (EI).

But | note that unity also sets condi-
tions and has its own obligations to
be met. Unions who have achieved
unity and have a monopoly position
should not be afraid of diversity.
When unity becomes a goal in itself,
the union runs the risk of reducing
its operations to a ritual dance, of
having consensus in advance. | see
it happen now. There are unions
with too little internal open criticism
and in-depth analysis. So, the key
question is: how do we generate an
internal debate to get the best out of
members and the trade union?

| have seen the growth towards po-

litical independence on my continent.

In the past 50 years, all countries
moved from colonies to independent
nations. However, this has not led
to financial and economic independ-
ence. We have grown towards a
global village in which there are own-
ers and beggars. | see it as a great
challenge for Africa to work hard to
attain full self-determination. I see
that the trade union movement and
educators active in this movement
should play a role in this.

African identity
makes us strong

We are part of a global organisa-
tion, but it looks like many unions in
Africa have given up on taking their
destiny in their own hands. | worked
so hard to obtain African teachers’
unity through the All Africa Teach-
ers’ Organisation and the Pan African
Teachers’ Centre. | deplore that it did
not work out the way | hoped for. We
did not succeed in combining mem-
bership of the global teaching com-
munity with the growth of our own
African identity. | regret this deeply
because | think that it is our African
identity which gives us a reference
point and makes us strong.

Personally, | am proud that | have
been part of the struggle for freedom
and liberation in South Africa and the

birth of a great educators’ union, the
South African Democratic Teachers’
Union. | was moved that the global
educators’ community succeeded in
gathering various teacher groupings
and organisations into one room and
having them adopt a joint agenda on
the basis of a common platform.

Looking back, | can see that life has
given me unpredictable turns and
twists. | became a teacher by ac-
cident and to exit poverty. Later on,

| trained to become a journalist, a
training | did not complete to return
to teaching. And, through a series

of coincidences, | ended up working
for the GNAT. And from there to El.

It has been a long journey from my
Ghanaian village to the global village.
It is not time for me to go back to my
village yet though, as there is still a
lot to be done.

O

& To know more about GNAT activities,
please go to www.ghanateachers.org
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Trade union actions to counter the crisis

OhiO:

the battleground for workers’ rights

Staci Maiers, National Education Association (NEA), USA

Voters in Ohio voted overwhelmingly in November
2011 to reject a controversial bill signed into law
by Republican Governor John Kasich. The bill had
been rammed through the state legislature earlier
that year and was just one of the many attacks on

public workers happening around the United States.

Voter approval of a referendum on Senate Bill 5
(SB 5) killed an attempt to strip away the collective
bargaining rights of public employees in Ohio.

The referendum on SB 5 occurred in
the aftermath of a 2010 mid-term
election that led to electoral suc-
cess for a wave of Republicans at
the federal level and in numerous
state capitals across the country.
Even in the early aftermath of the
election, it was obvious that the
new Republican leadership had an
anti-labour agenda, and the imme-
diate result was a power play that
unleashed a string of attacks on
workers’ rights.

Columbus, Ohio - along with Boise,
Idaho; Indianapolis, Indiana; and
Madison, Wisconsin - became Ground
Zero in the fight to protect workers
and, ultimately, the middle class.

The repeal of SB 5 resulted from
an incredible grass-roots campaign
that engaged citizens from all cor-
ners of the state. More than 10,000
volunteers collected 1.3 million
signatures to place the issue on the
ballot, and then worked tirelessly
to make sure their families, friends
and neighbours understood what
was at stake. These volunteers
knew that when teachers have a
voice in the workplace, they are
better advocates for children.

A direct threat to
collective bargaining
rights

Ohio’s SB 5 would have dramatically
weakened the collective bargain-
ing rights of public employees who
worked for state, county and local
governments, including school dis-
tricts. It also would have eliminated
totally the rights of public college
and university faculty. The massive
and far-reaching bill sought to end
the rights of firefighters and police
to resolve their contract bargaining
disputes in binding arbitration, as
well as the right to strike for all other
public employees.

Following the introduction of SB s,
massive protests ensued as the bill
worked its way through the legisla-
tive process. Two huge demonstra-
tions, each in excess of 15,000
people, focused public attention on
the bill’s harmful and unfair contents.
Lawmakers retaliated by removing
legislative members from key com-
mittees; locking voters out of the
Ohio Statehouse and denying Ohioans
their right to testify against the bill.

On the national level, SB 5 constitut-
ed a major strategic effort to de-fund

American trade unions, particularly
the four largest unions - the Na-
tional Education Association (NEA),
the American Federation of Teachers
(AFT), both affiliated to El, as well
as the Service Employees Interna-
tional Union (SEIU), and the American
Federation of State County Municipal
Employees (AFSCME) - all of which
represent public sector unions and
comprise supportive resources, both
financial and human, for America’s
Democratic Party.

Citizens back unions up

In Ohio, voters reacted to the po-
litically motivated attack by taking
matters into their own hands.

They came together and formed
“We Are Ohio,” a citizen-driven,
community-based, bipartisan coali-
tion to stop SB 5. The coalition of
activists collected more than a mil-
lion signatures to trigger a citizen
veto process. The referendum, Issue
2, marked the first time in the his-
tory of the United States that the is-
sue of protecting collective bargain-
ing rights was posed to voters.

NEA President, Dennis Van Roekel,
had said of the anti-labour, anti-



Teachers celebrate the defeat

of Issue 2 on 8 November. From
left to right: OFT President Sue
Taylor, Tamar Gray, OEA President
Patricia Frost-Brooks, and
Courtney Johnson, who became
the “face of the teacher” of the
We Are Ohio campaign.

©2011 Staci Maiers/NEA.
Courtesy of the NEA.

worker legislation: “The labour
movement and working Americans
are under attack. It’s time to fight
back against the coordinated and
well-orchestrated effort to destroy
collective bargaining and silence
the voices of working men and
women who fight fires, teach
students, clean our schools, care
for the elderly and infirm, and keep
our streets safe.”

Issue 2 suffered an embarrassingly
large defeat, losing 61.3 percent to
38.7 percent with a total turnout of
approximately 3.5 million registered
voters - breaking voter turnout
records for an off-year election in
recent years. Much of the credit for
the defeat goes to organised labour,
like OEA, that turned out members,
as well as friends, family and neigh-
bours in unprecedented numbers.

AFT and NEA
grassroots-level work

In addition to pouring more than
$10.2 million into the campaign -
more than any other union - NEA
members defeated Issue 2 by hit-
ting the streets, knocking on doors
and phone banking. The Ohio Edu-
cation Association (OEA), the NEA
state affiliate, fielded the largest
number of volunteers of any group
or organisation working on the
campaign, accounting for one out
of every four volunteer canvassers.
During the final weeks of the in-
tense campaign, NEA deployed 177
staff members and resources from
22 states to help defeat Issue 2.

AFT members were also instrumen-
tal in the successful effort. The
Ohio Federation of Teachers was a
prominent partner in the state-wide
coalition working to repeal the law.
The phone bank of the Cleveland
Teachers Union made well over
300,000 calls.
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The campaign message was clear,
concise and compelling: Issue 2 is
unfair, unsafe and hurts us all.

The fight against Issue 2 proved to
be an organising tool that helped
to galvanise NEA and AFT mem-
bers who had never before been
involved in politics.

It also has provided a wake-up call
and warning to politicians hoping
to follow the footsteps of Governor
Kasich.

AFT President Randi Weingarten
stated: “The vote sends a clear
signal that Ohioans will not sit
idly by while politicians scapegoat
hard-working public employees for
an economic crisis they did not
create.”

Van Roekel underlined: “Politicians
will have to think twice before
launching politically motivated and
unfair attacks on public workers.
There is a price to pay for turning
your back on the middle class.”

NEA President Dennis Van Roekel in Columbus, Ohio,

on 7 November. © 2011 Staci Maiers/NEA. Courtesy of the NEA.

DCIAIIU

For more information on the Ohio
Campaign, please visit

www.educationvotes.nea.org/states/ohio,
and http://oh.aft.org
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Occupy Wall Street

defends education unions’ values

By Claude Carroué, Education International

Occupy Wall Street (OWS) is a protest movement which
began on 17 September, 2011 in the Zuccotti Park,
located in New York City’s Wall Street financial district.
The protests are against social and economic inequality,

high unemployment, greed, corruption, and the undue

influence of corporations, particularly from the financial
services sector, on governments.

Immediate prototypes for OWS are
the British student protests of 2010,
Greece’s and Spain’s anti-austerity
protests of the ‘indignados’ (indig-
nants), as well as the Middle East’s
Arab Spring protests. OWS’ slogan,
‘We are the 99 percent’ refers to
the growing income and wealth
inequality in the U.S. between the
wealthiest 1 percent and the rest
of the population. It has since been
used by similar Occupy protests
and movements around the world.
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Joining OWS marches

Education unions’ members were
among the most active organisa-
tions helping OWS protesters.

0on 5 October, World Teachers’ Day,
teacher unionists joined the tens of
thousands of protesters marching
through the financial district. The
United Federation of Teachers (UFT),
a member of El affiliate American
Federation of Teachers (AFT), was
well represented.

In Washington, D.C., AFT members
were among the crowd of hundreds
gathered at McPherson Square on
17 November to support the Occupy
D.C. movement. The latter had
turned the public park not far from
the White House into a tent city,
even as other ‘Occupy’ sites around
the country were being dismantled.
The AFT contingent brought bags
full of winter clothes, blankets and
other items to help those camping
at the park to stay warm as winter
approaches.

AFT President, Randi Weingarten,
underlined: “People are scared

of the Occupy movement, or they
wouldn’t be evicting protesters
from New York City and other cities
around the country. You can’t evict
an idea. They can’t stop this move-
ment, which is about respect and
dignity. This is much bigger than
tarps, tents and protesters in the

park — this is the beginning of a
movement for economic equity, and
to hold the one percent account-
able for the ever-growing chasm
between this country’s haves and
have-nots.”

Supporting
fair taxation Bill

In November 2011, El’s other affili-
ate in the US, the National Educa-
tion Union (NEA), sent a letter to
Senator Harkin and Representative
DeFazio supporting their Wall Street
Trading and Speculators Tax Act.

The letter states: “We would like

to express our support for the wall
Street Trading and Speculators Tax
Act. We thank you for your leader-
ship on this legislation and your ef-
forts to ensure that all pay their fair
share toward economic recovery.”

Urging El affiliates to seize the
momentum, El President Susan
Hopgood called on “education
unions to go on supporting citi-

zen movements promoting social
justice worldwide. Their goals are
our goals. We need to build on their
vitality to ensure a better future for
our students.”

www.occupywallst.org
www.occupytogether.org
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The Occupy movement, initiated in New York in September 2011 with “Occupy Wall Street”, has spread since all over the world.
Activists take the street regularily to protest against the widening wealth gap between the “1%” and the “99%".
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Decreasing development aid
endangers trade unionism

By Claude Carroué, Education International

The enormous wealth generated by economic
globalisation is unevenly spread both among and
within countries in the developing world, making
the achievement of the Millennium Development
Goals in 2015 a formidable challenge. Joint
efforts through development cooperation are more
1mportant than ever to develop international
solidarity, and put a human face on the impact of

economic globalisation.

Currently faced with fewer avail-
able resources, stricter conditions
and increased funding competition
because of Governments’ budget
cuts, education unions must renew
their commitment to development
co-operation activities, and develop
new strategies.

The primary objective of develop-
ment cooperation in the education
sector is to empower education
unions to grow. It aims to enable
them to function as independ-
ent, autonomous, sustainable and
democratic unions.

El acts mainly as a coordinator and
facilitator in partnerships.

Evaluation is key to
development cooperation

The evaluation of programmes’ out-
comes is a key issue for unions to
consider in terms of development
cooperation and receiving funding
from national, as well as interna-
tional, authorities and agencies.

“As far as indicators are concerned,
El should try to be better at meas-
uring. Evaluation is important but
it is related to requests made by

national agencies,” said El Sen-

ior Coordinator Nicolas Richards.
“Education is often not considered
as an objective of development
cooperation. It is believed that
development cooperation should
yield economic results, especially
in terms of food, security and water

supply.”

The state of development co-opera-
tion differs worldwide, with strong,
well-structured unions experiencing
financial cuts having to re-think,
and sometimes unfortunately stop,
activities in this field.

Building strong and
independent unions in

Africa

In Africa, El must keep on promot-
ing co-operation to build strong
organisations, says Assibi Napoe,
Chief Coordinator of El Regional
Office in Africa. “There are country-
based priorities, but we should
align our development co-operation
policies with the El one.

“There are major difficulties in West
Africa, where we have weak unions
and communication issues. We

are trying to solve this problem in

French-speaking countries, together
with DLF/Denmark and Lararfor-
bundet/Sweden. You have to bear
in mind that, in some countries,
teachers receive only US$20 a
week. In order to engage in fruitful
collective bargaining with govern-
ments, we do need to build strong
unions.”

Enhancing use of funds
in Latin America

In Latin America, sustainability and
the use of funding are predominant
issues.

“Co-operation development under-
went a deep and far-reaching crisis
due to the worldwide economic
situation, and is less important and
not top priority now,” says Comb-
ertty Rodriguez, the Chief Coordina-
tor of the Latin America El Office.

“El must investigate how it can
help unions consolidate and be
sustainable, otherwise small trade
unions will not survive,” says Rodri-
guez. “It is of utmost importance to
focus on trade unions’ financial au-
tonomy, developing strategies and
clear proposals to solve problems
at country level.”



Keeping unions’
involvement in solidarity
activities in Europe

Concerning Europe, Lararférbundet’s

International Secretary Paula Eng-
wall says that, in Sweden, “Larar-
forbundet’s Congress has allocated
1.5% of the membership dues to
international cooperation, of which
at least half should be allocated to
development co-operation.

“Besides that, we apply for Swedish
International Development Coopera-
tion Agency (SIDA) funds.”

Detailing her union’s financial in-
volvement in development coop-
eration, she adds, “Lararférbundet
contributes around 10% of the
requested funds. The Swedish gov-
ernment does not interfere in the
choice of partners, and collaborates
with us as long as the programme
or project is following the SIDA
guidelines. In practice, there is
harsh competition for the funds
from other parts of civil society,
trade and industry.”

Diversifying funding
sources in North
America

Barbara MacDonald Moore from the
Canadian Teachers’ Federation (CTF)
echoes Engwall’s thoughts that
solidarity projects among education
unions globally are becoming more
difficult to set up, as the funding
available for international coopera-
tion decreases.

“Many of our provincial member
organisations are facing tough
negotiations with their govern-
ments,” she says. “In the interna-
tional cooperation area, along with
many other Canadian civil society
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colleagues, we are frustrated by the
lack of decisions on project propos-
als to the Canadian International
Development Agency (CIDA), due in
mid-August 2011. We are anxiously
awaiting the CIDA decision.”

In relation to funds available for
international solidarity activities,
Ms MacDonald Moore says that 6%
of CTF money comes from member-
ship dues, amounting to C$286,000.
“This covers core organisational
costs, overseas projects, travel
costs and others,” she says.

Because CIDA changed its rules, a
quick shift was needed for unions
to support the core funding and
program areas. Unions have to
cover administrative costs and core
activities, leading to cuts in admin-
istrative and salary costs.

When questioned in more detail by
the union, the Canadian govern-
ment argued that CTF could not
demonstrate who would run the
programs later and that there was
no sustainability. CTF decided to

go to other foundations to find re-
sources which will enable the union
to design projects that can be run
self-sustainably.

At a global level, the funding crisis
forces unions to give a clearer focus
to activities they undertake, diver-
sify sources of funding, and find
more efficient ways to use funds
allocated to development co-oper-
ation. By providing clear evaluation
grids to cooperation development
programmes, unions will also leave
Governments no excuse to cut
funds available for external aid and
deepen austerity measures.

In 2012 and the coming years, El
and its affiliates need to keep on
showing educators’ solidarity world-
wide, developing new strategies to
help the weakest unions flourish.
Only then can the latter play a
crucial role in their communities
and countries, take the lead and
contribute to setting up socially fair
and education-focused policies to
exit the crisis. And a considerable
step towards the achievement of
the Millennium Development Goals
will have been taken.

To find out more
about El Solidarity and
Development work,

please go to:

http://qgo.ei-ie.orqg/solidaritywork



By Jefferson Berriel Pessi, Education International

Amid increased concerns about
fiscal sustainability of private banks
and sovereign states, the measure
of choice has been to enhance ef-
forts at fiscal austerity. Rather than
regulate the financial system more
effectively and impose sanctions on
those actually responsible for global
economic turmoil, governments

are applying budgetary cuts that
threaten public services, hamper-
ing sustainable recovery in the long
run. The effects of such measures
on education start to become
apparent nationally, as working
conditions worsen and investment
is reduced, and internationally, as
the levels of official development
assistance for the sector reaches

an all-time low. The public school is
being used as the scapegoat for the
crisis in advanced economies and
developing countries alike. Are the
days gone when the international
community promised that no coun-
try committed to Education for All
would fail by lack of resources?

It is true that some countries that
have been major providers of aid
to education reduced their alloca-
tion for programmes in developing
countries for the coming years.
Others are phasing out or have
cancelled their education aid pro-
grammes altogether. In the mean-
time, the World Bank’s support for
the sector in 2011 was reduced by
more than 50% in comparison with
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the previous year and the prospects
that the Bank will deliver its prom-
ised US$ 750 million for education
in the next 5 years are less than
encouraging. Knowing that there
are some 70 million children out of
school, thus most likely condemned
to poverty, and that there will be
less funding available to provide
those that need the most with an
opportunity to go to school, one
wonders whether the financial

crisis means the end of foreign aid
for education. Despite the bleak
scenario, there are still good oppor-
tunities for education out there. The
Global Partnership for Education is
a concrete example.

Formerly known as the Fast Track
Initiative, the recently renamed
Global Partnership for Education
(GPE) is a platform that brings
together UNESCO, UNICEF, the World
Bank, the European Commission,
Education International, private
sector foundations, civil society, do-
nors and 46 developing countries.
It provides technical and financial
support that enables partners to
elaborate and implement national
programmes to achieve universal
primary education. Between 2004
and 2010, it funded programs worth
over US$ 2.2 billion. To mention
some concrete results, the partner-
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ship hired over 300,000 teachers,
distributed 200 million textbooks,
built 30,000 classrooms and set up
school meal programs that benefit-
ed over 700,000 children. How does
it work? Put briefly, developing
country governments elaborate a
national education plan and submit
it to the Partnership along with

a funding request. The Board of
Directors, which includes El, as the
representative of the teaching pro-
fession, eventually approves it and
the government receives the funds
to implement the programme pro-
posed. The question that arises is
whether GPE will continue to deliver
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results for education in the current  the midst of a financial crisis that
context of changes in priorities for has no expiry date on it is not an
foreign assistance and budget cuts  easy task. Nevertheless, despite
for aid to the sector. There are good the unfavourable scenario, partners
reasons to be optimistic. stepped up to the plate. Develop-
ing countries pledged to increase
In November 2011, GPE held its first ~ domestic investment in educa-
replenishment conference in Copen- tion by more than US$ 2 billion.
hagen, Denmark. The objective was  Donor countries contributed nearly
to mobilize donors to replenish the  US$ 1.5 billion to the fund for the

Global Partnership for Education period 2012-2015. The promises are
Fund, which will finance national made. Whether GPE will deliver the
programs, and get developing expected results depends to a great
country governments to commit extent on the active involvement

to increasing investment in educa- of teachers’ organizations with the
tion. Needless to say, obtaining firm  partnership.
commitments from governments in

* Countries with education unions
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In a world where there is less fund-
ing for education, we need to take
full advantage of the opportuni-
ties we have and ensure the right
investments are made. While it is
true that many donor countries are
no longer funding education be-
cause of the economic context, oth-
ers have changed plans because of
the sheer lack of results. In many
countries, the government has
received substantial amounts of
external funding for education for
years, devoting most of it to build-
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ing the capacity of ministry staff,
while teachers’ salaries go unpaid
for months and in-service training
is neglected. There are many exam-
ples of misuse of aid for education,
just as there are many examples of
money invested in the wrong pro-
grammes and in the wrong policies,
which in the long run are harmful
to public education.

How would you feel if your gov-
ernment used GPE funds to hire
ex-primary school students as
teachers? Should a qualified and
trained professional have no con-
tract or guarantees for the future,
being paid less than half the salary
of a teacher hired under a regular
contract? What would you say if
there were plans to link your salary
raise to the number of words your
students can read per minute?
These are some concrete examples
of policies that have been or will
be funded through GPE. That could
happen either in your country

or with contributions from your
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country. That is, your taxes might
be financing overseas policies you
would not accept at home.

The role of teachers
unions

As mentioned earlier, El is the rep-
resentative of the teaching profes-
sion on the partnership’s Board of
Directors and, accordingly, has the
possibility to influence the deci-
sions taken. Clearly, the teaching
profession’s influence will be great-
er if exerted also at the national
level, both in donor and developing
countries. If your country is receiv-
ing GPE funds, your organization
can be part of the Local Educa-
tion Group and help decide which
policies will be promoted. If your
country is contributing financially
to the GPE fund, your organization
can help lobby the government to
ensure that teachers are involved in
the decision-making processes and
social dialogue is respected. This
way we can bridge the gap between

international advocacy and the real-
ity at the national level.

All things considered, foreign aid
for education, although in decline,
is not yet finished. If teachers’ or-
ganizations play a more active role
in GPE, we can ensure transpar-
ency and accountability in the use
of funds and promote policies that
lead to significant improvements

in quality and access to educa-
tion. Our involvement can lead to
the results we all expect, even in a
context of crisis. In fact, more than
a financial crisis, the world is going
through a crisis of trust and leader-
ship, to which the only lasting solu-
tion is public schools that deliver
quality education.

www.globalpartnership.ori

Grants approved in 2012 by GPE, in US$ millions:
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United to counter the crisis globally

EI explores 1impact of IMF policies

on national education budgets and teachers

By Guntars Catlaks, Education International

Even before the current global recession triggered
by the economic crisis of 2008, the controversial
policies of the International Monetary Fund (IMF)
had long resulted in national budget austerity and
cutbacks in education budgets.

A report, Impacts of IMF Policies

on National Education Budgets and
Teachers: Exploring Possible Alterna-
tives and Strategies for Advocacy,
provides a critical review of how
current IMF macro-economic policy
conditions and advice impact on

the ability of borrowing countries to
finance national education budgets,
and wages for public sector teachers.

Possible alternatives
to IMF policies

The study was jointly commis-

sioned in 2011 by El and one of its
US affiliates, the National Education
Association, from an independent
researcher, Rick Rowden. It explores
how such policies affect the ability of
governments to achieve Education for
All goals, as well as the progressive
realisation of the Right to Education
for their citizens.

The report also reviews other alterna-
tives, such as more expansionary
fiscal, monetary and financial policy
options, allowing greater domestic
financial resources to be available for
future education budgets.

It examines in-depth three country
case studies of current IMF loan
programmes in Jamaica, Uganda and
Latvia, exploring their shortcomings
and the consequences of insufficient
domestic resources being allocated to
education budgets.

Finally, it proposes national and
international advocacy strategies,

as well as a framework to increase
public scrutiny of current IMF loan
programme conditions.

Monitoring IMF and
underlying neo-liberal
policies

The report also explains how the neo-
liberal ideology behind IMF policies

is of much greater concern than IMF
formal interventions in countries.

Even countries which are not apply-
ing IMF loan programmes subject to
neo-liberal conditions are willingly
adopting IMF-like policies, such as
balanced budgets and a fight against
inflation.

The global understanding about
macroeconomic policy is narrowly
focused on restrictive and short-term
macroeconomic stability. It must be
challenged by education advocates
and their allies. The latter must
stimulate broader public discussions
about enhancing support for national
economic development and increas-
ing public investment in education.

Linking national
Investment in education
to a broader economic
agenda

The report argues public investment
in education cannot be separated
from the larger context of national
economic policies and economic
development.

The key to increasing education
financing in the future is to en-

able countries themselves to adopt
alternative development policies.
This will lead to better mobilisation
of domestic resources, while progres-
sively reducing their dependence on
foreign aid for education. It is crucial
that education advocates contribute
to these development policy issues.
El calls on them to take into account
the broader socio-economic context
in their own countries, and not limit
themselves to fighting for education.
They must get involved in advocacy
campaigns against austerity meas-
ures which inhibit economic growth
and development, and put pressure
on decision-making authorities, both
at national and international level.

To read the full report,
please go to:

http://qo.ei-ie.org/imfreport
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United to counter the crisis globally

Multinational’s tax
avoldance schemes undermine
quality public services

By Guntars Catlaks, Education International

During recent years, in the context of the financial crisis,
unions have been asked to accept cutbacks and austerity
measures with the argument there is no money for
public services. Nevertheless, the study Global Corporate
Taxation and Resources for Quality Public Services,
commissioned by the EI Research Institute on behalf of
the Council of Global Unions, shows there is actually lots
of money available!

This money is not being collected actually routed through tax havens. major OECD countries, so that it now
through taxation, because multina- A similar situation can be found in represents about 35% of GDP in this
tional corporations (MNCs) have used  the European Union: tax evasion is in  geographical area, compared with only
their global reach to avoid their re- fact estimated at 2-2.5% of European about 25% in the early 1980s.
sponsibility to contribute to national gross domestic product (GDP).
and community social needs through If corporations were still paying at
fair and responsible taxation. The study notes the real tax contri- the same effective rate as in 1980,
bution from the corporate world to they would be contributing the tax
Societies lose trillions of  public finances and society in general  equivalent of about 5% of global
U.S. dollars is declining in spite of its rising share  GDP. Instead, half of that amount of
of profit. Whether through political revenue is lost, and has to be found
According to the EI Research In- pressures, or simply via tax evasion, from other sources.

stitute’s study, offshore deposit the actual revenue from corporate ) )
holdings in secret-type jurisdictions income tax has fallen from about 4.2%  Different techniques to
have expanded at an average of 9% of global GDP in 1985 to about 2.4% of  qyoid taxation
per annum, outpacing the rise of global GDP in 2008. However, over this
world wealth in the last decade. An same period, corporate profits have MNCs operate alongside national
estimated 60% of all global trade is increased their share of GDP in the ones, but often do not pay the same
levels of taxation. MNCs may play
countries off against each other, mov-
ing, or threatening to move, to coun-
tries that either have a low tax level
or offer them special tax incentives.
~ a
'
'I': -

Techniques for ‘minimisation’ of
corporate tax, analysed by Global
Corporate Taxation and Resources for
Quality Public Services, include the
use of offshore tax havens, setting up
competition between localities and
countries for tax advantages (‘arbi-
trage”), and the little-known tech-
nique of ‘transfer pricing’.

Tens of thousands protesting before a

G20 summit in London, and voicing shared
international displeasure at bankers:

“We won’t pay for their crisis!”

© globalisenot.blogspot.com, 2009



It is estimated that sev-
eral trillion U.S. dollars of
tax revenues are lost to
national budgets annually
through the use of such
techniques. This is enough
to provide the resource
needs for the achieve-
ment of the UN Millennium
Development Goals and the
budget requirements for so-
cial services in industrialised
countries.

This can and should
be corrected!

Even without changing the tax
laws, closing just some of these
loopholes would make a huge
difference to public financial
resources.

MNCs themselves use public services
provided by the state. They ben-

efit from a state’s transportation
infrastructure - the roads, railways,
airports, and harbours used to re-
ceive materials and to move products
to market.

MNCs further depend on the pub-

lic school systems to produce an
educated workforce - an especially
important role in the information so-
ciety of the 21st Century. High-quality
school systems also help create

qualified employees.

El Worlds of Education n°40 / April 2012

dited by

o :x}_‘"l\
Laura Figazzl

Steps to be taken

The study also explains that the

first step in initiating the necessary
paradigm shift would be a global
consensus among OECD governments

to apply, with the necessary rigour, the

OECD guidelines on transfer pricing.

While this would be a step in the right
direction, the disconnect between
MNCs functioning in a global economy,
and national governments, each
endeavouring to apply their own rules
and procedures to their own advan-
tage, remains an underlying dilemma.

To read the study, go to:
http://go.ei-ie.ort

It is not surprising that MNCs will
continue to exploit this disconnect in
their favour.

Global Corporate Taxation and Re-
sources for Quality Public Services
acknowledges eliminating loopholes
will require changing mentalities,

as well as political will. It means
changing the widespread acceptance
of tax avoidance as a legitimate goal
of MNCs. To close these loopholes is
to take a step towards a paradigm
change, a change that would take us
off the path where ultimately every-
body loses, and put us onto a path
where most have an opportunity to
win. Isn’t that what democracies and
market economies are all about?
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UNCSW: Supporting public investment in
rural and indigenous women’s education

By Judy M. Taguiwalo, Alliance of Concerned Teachers (ACT), Philippines

$°

Focusing on decent work for rural
women, quality public services,
social protection and human rights,
the trade union delegation, led by
Education International (EI), the
International Trade Union Confedera-
tion (ITUC), the International Union
of Food Workers (IUF), and Public
Services International (PSI), called on
governments to ensure that all wom-
en enjoy opportunities for economic,
social and human development.

Learning from the
veterans of CSW
sessions

| attended the 56th UNCSW Session
as the Chair of the Women’s Com-
mittee of the Alliance of Concerned
Teachers (ACT) from the Philippines,
chosen as one of the four sponsored
participants at this meeting. The
international trade union delegation,
representing 70 million women work-
ers worldwide and 25 countries, was
composed of a good mix of sisters
who have been raising women union-
ists’ voices at the UNCSW since 2000.
About one-third of us were first-time
attendees.

I volunteered for the drafting team.
Sisters from Canada, Sweden and the
USA, with previous experience in pro-
posing amendments to draft “Agreed
Conclusions” at past UNCSW sessions,
facilitated the process.

4 Judy M. Taguiwalo, a trade union activist

# who advocates for academic freedom, human
#¥ rights, and equality, including the rights of
peasant women, was one of the union women
from around the world participating at the 56t
Session of the United Nations Commission on
the Status of Women (UNCSW), held in New
York between February and March.

Our core messages - labour protec-
tion and decent work, strengthening
of public services, including quality
education at all levels - became the
main trade union delegation’s lobby-
ing points brought to the official ses-
sion, side events and parallel events
and in talks with governmental and
non-governmental (NGO) representa-
tives during the UNCSW meeting.

Presentation at an
official meeting

Prior to coming to New York, | had
been told by a colleague in the
Asia-Pacific women’s movement
that UNCSW meetings are centred
on government delegates’ sessions
and inputs. Only a limited space is
provided to NGO delegates.

| was able to intervene on 1 March
to Panel 3 of the official session,
discussing “Evaluation of progress
in the implementation of the agreed
conclusions of CSW 52 on “Financing
for gender equality and the empow-
erment of women: national experi-
ences in implementing the agreed
conclusions of CSW 52”. | carried the
message that education and decent
work are key elements in women'’s
empowerment, particularly rural
women’s empowerment. Never-
theless, without sufficient public
investment in education and health,
and without economic development

providing decent work and land for
women, women’s empowerment will
remain mere tokenism.

Reflections on UNCSW

experience

The key elements for my fruitful first-
time engagement in 2 UNCSW session
included the advance joint prepara-
tions made by the international trade
union organisations; bringing trade
union concerns into the draft “Agreed
Conclusions”; the prior orientation
session, the daily early morning brief-
ings and debriefings prior to attending
various meetings; the working group
on communication who provided up-
dated news to all unionists and allies,
the lobby group reached more than
5o countries in their efforts, and the
patience shown by the experienced
delegation members to the new ones.

| found the international trade union
delegation’s criticism of governments’
reduction of public investment for
education, health, and other social
services, significant. This furthermore
represents a critique of the market-
driven development of the neo-liberal
globalisation which underpins the
financial and economic crises we
continue to experience.

The 2013 UNCSW 57 priority theme is
the “Elimination and prevention of
all forms of violence against women
and girls”. Next year’s delegation will
emphasise successful trade union
practices and equality measures
already negotiated and won.

To learn more about trade union
activities at the 56" UNCSW,
please go to our blog:

http://unioncsw.world-psi.or
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Impact of the Economic Crisis on Education

European educators
campaign against the crisis

By Claude Carroué, Education International

As the financial and economic crisis impacts severely on many
countries in Europe, EI’s European region, the European Trade
Union Committee for Education (ETUCE), has moved the issue
right to the top of its agenda. ETUCE has initiated a campaign
aimed at drawing the public and governments’ attention to

the negative impact the economic crisis has on education. It
reiterates the importance of investing in education as part of

any recovery strategy.

The economic crisis will be a central
issue in all Education International
(EI) European meetings and activities
in the run up to the 2012 European
regional conference in November. This
was agreed by the 2011 ETUCE Com-
mittee Meeting, in accordance with
an El management decision.

An ETUCE campaign will be initiated
on the issue to help El affiliates raise
public awareness that the economic
crisis was not created by working
people and that it is wrong to expect
working people alone to pay the

bill. It is further targeted towards
protecting education, and defending
democracy and the European social
model, with a view to preserving
social dialogue.

Economy, education,
democracy

The action and campaign framework
is based on the following triangle:
economy, education, and democracy.
These are key values for EI/ETUCE
affiliates. The framework is based on
policy decisions adopted by ETUCE
affiliates which are consistent with
long-standing EI European policies
and strategies

Since the crisis developed in 2008,
ETUCE and its member organisations
have been actively participating in
protests against further austerity

measures, such as budget cuts, in
the education sector and job losses.

Direct impact on
education

The 2011 ETUCE General Statement on
the Economic Crisis took into account
the direct impact of the crisis on edu-
cation. Other ETUCE statements have
addressed the greatest threats to
education services in some countries,
which are caused by their govern-
ments’ drastic financial austerity
measures, particularly in Greece, Hun-
gary, Latvia, Portugal and Romania.

In addition, ETUCE noted the need

to explain and promote education
unions’ views to the public as to who
caused the crisis and how credible
alternatives to government austerity
measures can work. This is consist-
ent with ETUCE’s advocacy role and
it also illustrates clearly the negative
impact of the economic crisis. It also
helps to generate the will to change
direction among the public and the
policy makers.

The campaign will present a more
united collective front amongst mem-
ber organisations against austerity
measures generally, as well as cross-
border solidarity between member
organisations.

29

European trade unions demonstrate
against austerity measures recently
adopted by many European countries.
© Lescot Aviva, Reporters.be, 2012
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Diverse actions at
European level

Among the many actions to be un-
dertaken under the campaign banner
will be decentralised ones organised
by affiliates to coincide with the
Global Action Week. The latter will be
organised by the Global Campaign for
Education, of which El is a founding
member, from 23-28 April 2012.

El affiliates have been urged to
contribute to the general framework
and appoint a contact person for the
campaign. ETUCE will also carry out a
survey amongst affiliates on the cur-
rent impact of the crisis on education
and working conditions, and organise
solidarity campaigns in favour of
specific countries where needed.

To learn more about ETUCE
activities and campaign against

the crisis, please go to:

http://qo.ei-ie.or
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Worlds of Education

1s evolving — to better serve your needs!

By Timo Linsenmaier, Education International

Around the globe, communications habits change
and evolve rapidly. Over the last few years, not only
has the pace of interaction and media consumption
accelerated, but the manifold communities and
Interest-groups that have sprung up on the internet
are becoming ever more powerful opinion leaders
and distributors, transforming the way people
consume media. In the light of these developments,
we have looked at our flagship magazine in its
current form, and are working on an exciting new
concept to make Worlds of Education even better.

At the heart of the new instalment
of Worlds of Education lies the
foundation of an online magazine,
creating a dedicated website as a
new anchor point for the publica-
tion. In a readership survey held
about a year ago, a large majority
of respondents expressed their
wish for a significant on-line pres-
ence for the magazine (see graph
on opposite page).

And it’s true that making maximal
use of the internet for the maga-
zine and its content will immediate-
ly increase the impact of our work,
and enable us to distribute EI’s
views and opinions more widely
and easily. The graph below shows
the so-called “viral Lift” to news
items published on the current El
Web Portal. The chart describes the
impact of social media sharing of
news items, which overall received
83% more clicks than otherwise.

Over the coming months, we will
create a dedicated, blog-style
website for Worlds of Education, in-
terconnected with the other digital
and social communication tools we
already possess. Moreover, this for-
mat will allow us to add a plethora
of additional resources: links to

materials and documents, audio-
visual media, comments and social
media sharing will all add value to
the content we produce and allow
you, our readers, to thoroughly
acquaint yourself with the topics
we write about.

Moreover, the articles published on
this new website will be consolidat-
ed into a downloadable and print-
able PDF document, in order not to
exclude those who rely on a paper
version or simply would like to read
the magazine offline. For those,
especially in developing countries,
that rely on mobile internet access
or use less powerful hardware such
as smartphones, a specifically cus-
tomized version of the new website
will be created.

The readership survey has also
shown that the magazine is regard-
ed as a reference work, and should
contain first-hand quality content.
To strengthen this aspect of the
magazine further, we are also work-
ing on a complete overhaul of the
editorial line. As an example, this
issue of the magazine has concen-
trated on the impact of the eco-
nomic crisis on education and on
El’s response to these challenges.

In a similar fashion, each forthcom-
ing edition will showcase in-depth
articles on a theme (such as teach-
er training, child labour, gender
issues, etc.). This will be achieved
by balanced long-term planning,
distributing coverage over the mag-
azine issues of a four-year period.
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Such planning will also enable us to
deepen the links with the El regions
and you, our affiliates, by highlight-
ing achievements in the areas we
cover in the different issues.

The implementation of such a
new concept and system and the
integration with the existing web
portal infrastructure is an intensive
process that will require several
months’ concerted effort. Thus,
this fortieth edition of Worlds of
Education marks a transition from
the traditional paper magazine to
an interactive magazine fit for the
challenges and developments of
the future.

Many of you gave us good advice
and ideas through the readership
survey and your accompanying
comments and suggestions. We

are confident that with this new
format we will be able to serve you
better and more efficiently. We look
forward to welcoming you to the
new, feature-packed, and interest-
ing magazine in autumn - if you
haven’t yet subscribed to the elec-
tronic newsletter, go to http://go.ei-
ie.org/subscribe/ now to make sure
you receive the announcement!
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“The Promise”

“The Promise”, from British sculptor Jason de Caires
Taylor, portrays a city banker with his head buried in
the sand, illustrating magnificently a feeling shared by
many in this time of crisis.

Material used will encourage coral to grow, producing
a new coral reef and home for aquatic creatures at a
National Marine Park in Mexico.

© Jason De Caires Taylor / Barcroft Media, 2011




