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    EDUCATION INTERNATIONAL
School Leadership Meeting
Meeting the challenges of school leadership in secondary educational establishments
Birmingham, England, 15-16 May 2007
SUMMARY REPORT
1. OBJECTIVES

The main aim of the meeting was to provide a platform for the delegates to share knowledge, information and experiences on how to cope with the changing roles of school principals and other school leaders, particularly in secondary educational establishments. The meeting enabled the participants to identify and debate major issues and challenges confronting school principals, particularly at secondary school level, and to come up with strategies for addressing some of the identified challenges. The specific objectives of the meeting were: 

1. To identify the major school leadership issues and challenges confronting secondary educational establishments and devise strategies for dealing with the identified challenges;

2. To discuss and debate research findings on school leadership;

3. To discuss the changing roles of school leaders and recommend ways of supporting principals so that they can deal with the new and emerging roles more effectively;

4. To share good and successful leadership policies and practices;

5. To discuss and recommend strategies for dealing with the looming shortage of school principals, particularly in some OECD countries.

2. PARTICIPANTS

The meeting was attended by 30 participants, mainly from OECD countries. The full list of delegates may be viewed in Appendix B.

DAY I: TUESDAY 15 MAY
3. WELCOME AND OPENING
Brian Garvey, the former NASUWT President, welcomed the delegates to England and to the Hillscourt Education Centre on behalf of John Mayes, the NASUWT President, who was  attending a meeting in London. This was followed by opening remarks by Elie Jouen, the EI Deputy General Secretary. Elie Jouen highlighted a number of leadership related issues EI is dealing with. Some of these were performance related pay and the recruitment of school leaders. Elie Jouen informed the delegates that the purpose of the meeting was to review the main challenges facing the school leadership sector and to come up with possible solutions to those challenges.
CURRENT ISSUES, TRENDS AND DEVELOPMENTS IN SCHOOL LEADERSHIP
3.1 France: Laurence Collin(SNPDN) gave the following highlights:

· In France, primary school heads(principals) are employed by local education authorities. They remain teachers but get time to do administrative work. There are no deputy principals in primary schools;
· Secondary school heads are employed by the Ministry of Education;
· Secondary school heads are required to pass an examination and an interview before they can be appointed. In addition, for you to be appointed as school head, you must be at least 30 years old and have 5 or more years of teaching experience;
· In France, principals can apply to change a post after 3 years and they are not allowed to stay in the same post for more than 5 years;
· School heads want their roles to be clearly defined because they are usually required to do a lot of things, some of which may not be part of their core business. Principals also need adequate time to exercise pedagogical leadership as they are usually overwhelmed by administrative tasks.

3.2 South Africa: Matseliso Dipholo(SADTU) raised the following issues:
· For an individual to be appointed principal, he/she should have 5 or more years of teaching experience;
· There is a lot of violence in South African schools and safety is an important issues the union is currently grappling with;
· HIV/AIDS is a major challenge affecting teachers and learners in South Africa;
· Some schools have very large classes due to the shortage of teachers exacerbated by increasing brain-drain;
· Apartheid created a dual education system in South Africa. The country is in the process of changing the curriculum so that there is one curriculum for all schools; and
· SADTU and other public sector unions are currently engaged in collective bargaining with the employer. Unfortunately, there is very little progress and the workers may resort to collective job.

3.3 United Kingdom: Karen Robinson(NUT) talked about school leadership issues and developments in England. Her presentation focused on a school headship study carried out by NUT. The survey’s main highlights were:

· Current projections indicate that England may soon experience a shortage of school principals, mainly due to retirement pressures;
· The respondents identified 3 critical roles and responsibilities of a head teacher. These are 1) Ensuring high quality teaching and learning(38.8%) 2) Strategic leadership/vision/ethos(33.5%) and 3) Staff development and welfare(25.4%); 
· Many head teachers reported that they spend more time on bureaucracy and paperwork, than they would otherwise desire. They desire to spend more time interacting with children, providing strategic leadership and staff development;
· Seventy four percent(74%) of the principals felt their roles and responsibilities had changed and increased, mainly due to government initiatives-head teachers have to wear numerous hats;
· There has been more autonomy, greater accountability and increased bureaucracy over the last few years;
· The head teachers’ workload has been increasing since 2000 and the main cause has been the Extended Schools initiative;
· There is need to reduce external pressures on school leaders, particularly those relating to accountability and excessive initiatives; 
· School leaders need support-they cannot do everything themselves; and
· Peer coaching and relationships should be encouraged to combat isolation.

3.4 United States of America: Julie Washington(NEA) talked about the school leadership issues in the US. The main highlights of her presentation were:
· School leadership is decentralised in the US. Therefore, practices vary from state to state, and even from district to district;
· Generally, most states take responsibility for providing qualified administrators  through quality control at professional entry;
· The majority of states require teaching experience, completion of a preparation programme and/or a masters degree;

· School leaders are expected to be everything-educational visionaries, instructional and curriculum leaders, assessment experts, disciplinarians, community builders, public relations experts, budget analysts, facility managers, special programmes administrators, expert overseers of legal, contractual and policy mandates and initiatives and they need to be sensitive to the widening range of diverse student populations and needs;
· In the US there is high accountability, coupled with the need to increase the high school graduation rates;

· Some districts have difficulty in attracting adequate pools of certified principal candidates; and
· Stressful working conditions, inadequate job incentives, ineffective hiring practices and increasingly formidable expectations for success are deterring prospective candidates from entering the school leadership field.
Jullie Washington concluded her presentation by saying, “True leaders are not those who strive to be first, but those who are first to strive...”
5. DISTRIBUTED LEADERSHIP:INVOLVING THE WHOLE PEDAGOGICAL COMMUNITY THE ADMINISTRATION AND MANAGEMENT OF ACHOOLS
Jerry Bartlett, the NASUWT Deputy General Secretary and EI Executive Board Member, stressed the importance of participative leadership. However, he indicated that school leadership could be viewed as a continuum with “chief executive” model at one end and the lead practitioner model at the other. 
The key features of the “chief executive” model are:

· Hierarchical organisational structure;
· Activities focused on creation of systems and structures;
· Emphasis on managerial discretion rather than participative decision-making;
· Detachment from “front line activity.”
The main features of the lead practitioner model are:
· Relatively flat organisational structure;
· Activity more focused on practice and pedagogy;
· Strong emphasis on professional team decision-making; and
· Frequent engagement in teaching and learning.
The late 1980s and the early 1990s witnessed the rise of managerialism and the chief executive model in England. Schools faced new accountability requirements such as punitive school inspection and the publication of tables of school performance. Competition between schools was encouraged and head teachers were given more autonomy over school budgets and personnel. The rise of managerialism made many principals uncomfortable as it took them further away from professional practice. Unfortunately, managerialism resulted in restrictions on the teachers’ professional autonomy and discretion-approaches to teaching were imposed and monitored from above.
The way forward is to put more emphasis on distributed leadership by:
· Supporting the use by teachers of their expertise in all areas of their professional activity;

· Making sure school leaders are still in touch with the reality of life in the classroom; and

· Involving staff in decision-making.

6.PRESENTATION OF EI SCHOOL LEADERSHIP QUESTIONNARE RESULTS
Dennis Sinyolo(EI Coordinator: Education) presented the questionnaire results.  The questionnaire sought to collect information on various school leadership issues, including, recruitment, the roles of school leaders, the availability(or non availability) of union policy on school leadership and union activities.
6.1 Recruitment of school principals
On the recruitment of  school principals, 53.8% of the 13 unions which responded to the questionnaire reported that their countries recruit principals from both within and outside the education sector. However, the percentage of principals recruited from outside the education sector is relatively low as reflected on the table below.

Table 1: Percentage of principals recruited from outside the education sector

	Country
	Primary
	Secondary

	Denmark
	  -
	25% (mainly in vocational schools)

	England and Wales
	  1%
	  1%

	France
	  -
	  2%

	Korea
	  -
	  1%

	Netherlands
	20%
	10%

	Norway
	  -
	  1%

	Sweden
	  2%
	  3%


Source: Based on data received from teachers’ unions in the respective countries

The criteria for appointment to school leadership position vary from country to county and from region or district to district within a country. This is mainly because the recruitment of school leaders is a decentralised function in many countries. However, the main requirements are a qualification in teaching and teaching experience (usually 3-5years). Some countries require a candidate to have a masters degree e.g. Finland and the USA, while others require a qualification in school leadership e.g. Scotland and Portugal. At secondary level, some countries require a qualification in at least one of the subjects taught.
6.2 Roles of school leaders
One the questionnaire items was, “What do you consider to be the major roles of school principals a) at primary level? b) at secondary level?” The unions’ responses were put into four categories and a value was attached to each category, based on the frequency of responses relating to the particular group of roles. It should be noted that most of the unions felt that the roles of principals at primary and secondary school levels are similar. Table 2 below summaries the union’s responses.
Table 2: Roles of school leaders
	Roles
	Relative value


	Pedagogical/instructional roles e.g. school vision and mission, staff development, supervision, creating a climate conducive to effective teaching & learning etc

	41.7%

	Management/administrative roles e.g. Managing school budget, personnel function, school development etc
	25.0%


	Team building: building learning communities-teachers, support staff, parents, students etc
	20.8%


	Public relations: communication with parents, education authorities and other stakeholders
	12.5% 




Source: Computations based on questionnaire responses
6.3 Union policy and activities 

The majority of the unions that responded to the questionnaire(69%)  have a policy on school leadership. The main aspects of the union policies are:

· Standards and qualifications for headship;

· Promotion and recruitment criteria;

· Roles, responsibilities and duties of principals;

· Training, preparation and support;

· Emphasis on pedagogical leadership; and

· Principals’ working conditions, including workload.
Eighty-four point six percent(84.6%) of the respondents indicated that they had undertaken some school leadership activities. This means even some of the unions without a policy on school leadership have actually undertaken some activities in this area. Most of the activities mentioned were:

· Professional development;

· Collective bargaining to improve the principals’ conditions of work;

· Conferences, meetings and workshops;

· Provision of legal advice and representation to principals;

· Special committees/advisory councils to deal with school leadership issues; and
· Publications.
7.FEEDBACK FROM DISCUSSION GROUPS
7.1 Topic 1:Key roles of secondary school principals
The main roles of secondary school principals identified by the group were:

· Team building and support;

· To exercise distributed leadership;

· To develop school values, aims and a shared vision;

· To carry out school projects;

· To maintain order and discipline in the school;

· To provide safety to staff and students-physically, socially and psychologically; and
· Decision-making(involve teachers and support staff).
To carry out the above roles, the principals need to have interpersonal skills and to exercise democracy and collegiality.
7.2 Topic 2: Changing roles of school principals

The group noted that leadership issues affecting primary and secondary school principals are similar. The following changes in the roles of school leaders were identified:
1. Decentralisation has created more responsibilities for school principals and increased their workload. For example, as a result of decentralisation, principals are now responsible for school budgets in many countries. Unfortunately, principals do not always get adequate training and support to handle the decentralised functions effectively.
2. In some countries, principals have been given more professional autonomy. This includes the right to make decisions on school budgets and other school issues. For example, in Spain, principals have the right to hire teachers. 
3. Changes in school governance structures have been witnessed in a number of countries. For example, in Holland, school boards are now run by professionally competent individuals.
4. More emphasis on pedagogical leadership- more and more countries are realising the importance of pedagogical leadership. Unfortunately, administrative work continues to increase, thereby making it difficult for principals to exercise pedagogical leadership fully. Schools should be provided with support staff to provide such ancillary services as accounting and other administrative tasks so that the principals can concentrate more on pedagogical tasks.
5. More accountability demands have been made on school principals in many countries. 
7.3 Topic 3: Ensuring adequate supply of school principals
The group noted that there was no absolute shortage of principals at the moment. However, school headship has become less attractive in many countries. The workload has continued to increase and principalship is sometimes a lonely and stressful job. The current problem is more of a threat, mainly based on the age structure of the principals in many countries. For example, the majority of the principals in Finland and New Zealand are over 50 and the number of candidates applying for principalship continues to decline in many countries. Remote and disadvantaged schools sometimes find it difficult to attract school leaders. The group made the following recommendations for ensuring an adequate supply of school principals in the future:

1. To prepare teachers for school leadership, for example, through talent identification and training.
2. Distribute leadership to reduce the workload and to involve the staff in the management and administration of the school.

3. Ensure that schools have support staff such as bursars/accountants to assist the principal with administrative duties.

4. Institute training and professional development programmes for principals(The Kiwi leadership programme in New Zealand is a good example).

5. Give school leaders more professional autonomy.

6. Reduce undue external pressure and excessive accountability demands.
7. Introduce job sharing, particularly for female school leaders.

8. Introduce job rotation.

9. Address brain drain and HIV and AIDS-this is particularly a problem in South Africa and other developing countries.

10. Employ more female school leaders, particularly in those countries where the current proportion of female principals remains relatively low.

7.4 Topic 4: Recruitment of school leaders
The group noted that the job of a principal has become less and less attractive. This is mainly due to the increasing workload, too many liabilities and responsibilities, low salary differentials between teachers and principals and lack of autonomy.
School leaders should be given less administrative tasks. Some professionals may be engaged to carry out some of the administrative tasks.

The group recommended the following criteria for the recruitment of school leaders:

1. Pedagogical training/qualification;

2. Pedagogical experience; and

3. Formal school leadership training/qualification(ultimate goal).

The group emphasised that  unions should play an active role in preparing teachers for school leadership positions and in professionalising school leaders. For example, the unions may organise courses for teachers and principals. 

DAY 2: WEDNESDAY 16 MAY
8. OPENING REMARKS
John Mayes, the NASUWT President welcomed the participants to the second day of the seminar. He went on to introduce a Sing Book, which contains songs which were sung by students in the UK to commemorate the International Day of Peace(21 September). He invited the participants to take some copies and pass them on to schools and colleges in their respective countries. John Mayes encouraged unions to ensure that students in their countries sing the songs in the Sing Book during this years’ commemoration of the International Day of Peace.
9. THE CHANGING ROLES OF SCHOOL LEADERS:MEETING THE CHALLENGES OF THE 21ST CENTURY
Professor Doctor Stephan Huber (PHZ-Teacher Training University of Central Switzerland) argued that school leadership is crucial to the success of schools. He went on to highlight the changes that have taken place in school leadership over the past ten years. Some of the main changes cited were:

· More emphasis on quality management and control;

· Schools have become more multicultural than ever before;

· School headship has become more complex;

· The importance of pedagogical leadership has increased;

· More accountability demands; and
· More emphasis on research.

To cope with these changes, school leaders need training, development and support as many of them feel isolated and stressed up. More appropriate research on school leadership should be carried out. School leadership standards should also be established. EI or unions may consider setting up a task force on school leadership.
10.ICP’S SCHOOL LEADERSHIP INITIATIVES AND ACTVITIES
Kate griffin, the President of the International Confederation of Principals(ICP), talked about the activities of her organisation, particularly in the area of school leadership. Kate informed the participants that the ICP aspires to encourage a sense of belonging to the world community of school leaders. The organisation is currently trying to develop networks with various organisations, including the OECD and UNESCO. The ICP is interested in teacher, recruitment, retention and development and in research. The organisation has been working very closely with schools to address the recruitment and retention of school leaders.
10. SCHOOL GOVERNANCE AND LEADERSHIP IN FINLAND
Principal, Ph.D. Peter Johnson(SURE-FIRE / OAJ) started by describing the Finish education system bafore he went on to give the teacher and school leader qualifications, which are shown on the table below.

	Qualification


	Degree
	ECTS credits/

(yrs)
	Working area

	Pre-school teachers
	Bachelor of Arts


	180

(3 yrs)
	Pre-school (age 6)

	Classroom teachers

(Primary level)
	Master of Education
	300

(5 yrs)
	A classroom teacher and as a pre-school teacher. Qualified to teach grades 1-6, possible also in some cases to teach grades 7-9) 

	Subject teachers

(Primary and Secondary level)
	Master of Arts, Master of Science (Master of Education) and teachers´ pedagogical studies
	300

(5 yrs) 
	Qualified to teach the subject in question in comprehensive school 

(usually grades 7-9/ or 1-9) 

(Upper secondary, age 17-19 yrs)

	Special education teachers
	Master's degree in education or special education  
	300

(5 yrs)
	A special education teacher in comprehensive school

	School leader

(Headmaster,

Principal)
	Teacher’s qualification
	+ 25

(administrative studies)
	According to the teachers’ qualification


Table 3: Qualifications of teachers and principals in Finland
Finland exercises distributed leadership. The strengths of the Fish school leadership model are summarised in the OECD’s Improving School Leadership: Finnish Country Background Report (2007). These are: 
· Long-term educational policy and decisions are made unanimously through wide consultations;

· An interactive and transparent decision making system has facilitated the implementation of basic reforms and commitment to them;

·  One of the major strengths is also a decentralised decision-making system. School leaders exercise  wide-ranging, independent decision-making on issues concerning school development;

· The central administration has been able to concentrate on long-term strategic planning of educational policy and legislative development;
· School leaders are highly educated and follow modern leadership models;

·  In terms of development work, education providers and schools are themselves responsible for their policy lines, for instance, for a school’s focus areas, organisation of instruction, school network solutions, etc. This allows the best expertise and competence to be found locally; 
· School leaders have undertaken the development of new learning environments. New learning environments and ICT are seen in a very realistic light and development work in this field is sustainable and long term; and
·  School leaders participate very widely in professional development. They find continuing professional education to be meaningful, and this promotes professional development.

However,  Principal, Ph.D. Peter Johnson, highlighted a number of school leadership  challenges in the Finish education system, which are:

· Inadequate financial  management and change leadership competences;

· The need to improve collaboration and practices between schools and other education providers. Through collaboration, schools can gain a wider perspective, and especially students in vocational education and training can become familiar with work and business life at an early stage of their studies. Co-operation between municipal departments is a field calling for constant improvement. Many issues relating to education concern various municipal departments, and that is why increased interaction is even more important; and
·  Another future challenge is the fact that about 60% of the principals will retire in the next few years. Therefore a lot of valuable experience will disappear from school leadership. (Finnish Ministry of Education. 2007).
12. OECD ACTIVITY: IMPROVING SCHOOL LEADERSHIP

Roar Grottvik(UEN) gave the presentation on behalf of Beatriz Pont (OECD) who could not attend the meeting due to business commitments. 
The OECD decided to focus on school leadership because evidence shows that principals have an impact on school outcomes, principals are important for school reform, there are pressing issues of attracting, training and developing school leaders and there is a looming shortage of school leader candidates in many countries.

The OECD School Leadership Activity has 2 main aspects, the analytical strand and the innovative practices strand. The former focuses on policies and structures that impact on the role and development of effective leadership, while the latter focuses on new models of school organisation and management that distribute leadership and roles in innovative ways, as well as promising programmes and practices to prepare and develop school leaders. The OECD is currently carrying out a study focusing on the above strands, with a view to coming up with a final comparative report in 2008. The Activity’s calendar is as follows:
1. International workshops:- London, July 2006, Systemic approaches to school leadership

                                                      Ireland, 8-9 November 2007, Leadership development               programmes

2. Selected case studies and related publications

3. Final international conference in Denmark in Spring 2008

4. Final comparative report in 2008

13. CONCLUSIONS, RECOMMENDATIONS AND THE WAY FORWARD
The following conclusions were drawn from the deliberations and experiences from various countries:
· School leaders contribute significantly to the success of schools;

· Recruitment criteria for school leaders vary from country to country and even from region to region within a country. For example, some countries require formal training in school leadership in addition to teacher training and experience, while others require just teacher training and experience;
· Pedagogical leadership is the cornerstone of school leadership. Despite the importance of pedagogical leadership, principals sometimes find themselves spending more time on administrative tasks. This is particularly a problem where principals do not have support staff to help them carry out the administrative tasks;

· Effective principals usually exercise distributed leadership by involving the whole pedagogical community in the administration and management of their schools;

· The roles of school leaders have changed and become more varied and more complex;

· The principal’s work load has generally increased in many countries, mainly as a result of decentralisation and higher accountability demands;

· The number of women in school leadership positions is still relatively low in some countries; and
· There is a looming shortage of school leaders in a number of countries, mainly as a result of the age structure of the current leaders and the decreasing number of candidates applying for school leadership positions. HIV and AIDS and migration are contributing to the shortage of school leaders, particularly in the developing world.
In view of the above conclusions, the following recommendations were proposed and adopted by the meeting:

1. Principals should have formal pedagogical training, training in school leadership and pedagogical experience;

2. School leaders need support in the form of continuous professional development;

3. School leaders should be supported to cope with their changing roles and to deal with such issues as decentralisation and increasing accountability demands;

4. Unions should organise training and support programmes for principals and other school leaders;

5. Unions should lobby their governments, education authorities and other relevant organs to organise training and support programmes for principals and other school leaders.
6. Principals and other school leaders should pay more attention to pedagogical leadership;

7. Teachers should be trained in school leadership in order to attract them to leadership positions and enable them to participate more effectively in distributed leadership;

8. Schools should have support staff to help the principal by carrying out administrative tasks;
9. Principals and other school leaders should exercise distributed leadership by involving teachers, support staff and the whole pedagogical community in the administration and management of the school;

10. School principals, other school leaders and teachers should be given more professional autonomy;
11. School leaders, particularly principals, should ensure security for teachers, other school staff and students;
12. More research should be carried out on school leadership
13. There is a pressing need to address the brain drain and HIV and AIDS, particularly in developing countries;

14. More female school leaders should be employed, particularly in those countries where the current proportion of female principals remains relatively low; and 
15. School leadership should be made more attractive in order to encourage more potential candidates to apply for school headship and in order to retain the current school leaders.

APPENDIX A:  PROGRAMME
[image: image2.png]


EDUCATION INTERNATIONAL
School Leadership Meeting
Meeting the challenges of school leadership in secondary educational establishments
NASUWT Hillscourt Education Centre, Birmingham, England

15-16 May 2007
PROPOSED DRAFT AGENDA

Objectives
The main aim of the meeting is to provide a platform for the delegates to share knowledge, information and experiences on how to cope with the changing roles of school principals and other school leaders, particularly in secondary educational establishments. It is hoped that the meeting will enable the participants to identify and debate major issues and challenges confronting school principals, particularly at secondary school level, and come up with effective strategies for addressing the identified challenges. The specific objectives of the meeting are: 

6. To identify the major school leadership issues and challenges confronting secondary educational establishments and devise strategies for dealing with the identified challenges;

7. To discuss and debate research findings on school leadership;

8. To discuss the changing roles of school leaders and recommend ways of supporting principals so that they can deal with the new and emerging roles more effectively;

9. To identify the competences and skills needed by school principals in order for them to perform their roles more effectively;

10. To share good and successful leadership policies and practices;

11. To discuss and recommend strategies for dealing with the looming shortage of school principals, particularly in some OECD countries.
DAY 1: TUESDAY 15 MAY 2007

08.30 - 09.30      Registration

09.30 - 09.45     Welcome and Opening

· Welcome Remarks by John Mayes, NASUWT President 
· Opening Remarks by Elie Jouen, EI Deputy General Secretary

09.45 - 10.45      Current issues, trends and developments in leadership at secondary school level

                            Description of four country situations: France (Laurence Collin), South Africa (Matseliso Dipholo), United Kingdom (Karen Robinson) and USA (Julie Washington), followed by brief discussion

10.45 - 11.15      Coffee/Tea Break
11.15 - 12.00      Distributed leadership: Involving the whole pedagogical community in the administration and management of schools

                            Darren Northcott, NASUWT National Official for Education
12.00 -12.45       Presentation of EI School Leadership Questionnaire Results

                           Dennis Sinyolo (EI Coordinator: Education)

12.45 - 14.00      Lunch
14.00 - 15.30       Parallel group discussions:

                            Topic 1. Key roles of secondary school principals: Identify the key roles of secondary school principals. What competences/skills do principals need to perform the identified roles effectively?

                            Topic 2. Changing roles of school principals: In what way have the roles of secondary school principals changed over the last 10 years? Suggest strategies for dealing with the challenges that have arisen as a result of the changing roles.

                            Topic 3. Ensuring adequate supply of school principals: Current trends indicate that some countries may face a shortage of school principals in the near future. How can this be prevented? Suggest policy options and strategies that may be adopted to ensure an adequate supply of school principals in the future.

                            Topic 4. Recruitment of school principals from outside the education sector: There is a current debate within the OECD about the recruitment of school principals from outside the education sector, for example, from the business sector. Some people have spoken in favour of the move, while others have spoken against it. What is your group’s view on this important matter? Develop a strong argument to support your group’s position.

15.30 – 16.00     Coffee/Tea

16.00 - 17.00      Plenary 1: Presentation of the conclusions of discussion groups 
18.30 -20.30      Reception and dinner

DAY 2: WEDNESDAY 16 MAY

09.30 – 10.15      The changing roles of school leaders: meeting the challenges of the 21st century

                            Presentation focusing on the new roles of secondary school principals by Professor Dr. Stephan Huber, Head of the Institute for Management and Economics of Education, Teacher Training University of Central Switzerland

10.15 – 10 . 45   ICP’s school leadership initiatives and activities

                           Kate Griffin, ICP President
10.45 – 11.15     Coffee/Tea

11.15 – 12.00     Training and the professional development of school leaders

                           Presentation by Professor Dr. Stephan Huber, Head of the Institute for

                           Management and Economics of Education, Teacher Training University of

                           Central Switzerland

12.00 – 12.45      School governance and leadership in Finland
                            Principal, Ph.D. Peter Johnson,  SURE-FIRE / OAJ, Finland

  12.45 – 14.00    Lunch
14.00 – 14.30      OECD Activity: Improving school leadership

                            Beatriz Pont, OECD Education and Training Policy Division

14.30 – 15.00      Plenary 2: Conclusions, recommendations and the way forward
                            Darren Northcott, NASUWT National Official for Education
                            Dennis Sinyolo, EI Coordinator: Education
15.00 – 15.15      Closing remarks

                             Elie Jouen, EI Deputy General Secretary
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